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Welcome to faceZ2face!

face2face

~N

face2face is a general English course for adults and young Innovative Help with Listcning sections help students
adults who want to learn to communicate quickly and to understand natural spoken English in context and
effectively in today’s world. there are numerous opportunities for communicative,

personalised speaking practice in face2face. The Real World
lessons in each unit focus on the functional and situational
language students need for day-to-day life.

face2face is based on the communicative approach
and it combines the best in current methodology with
special new features designed to make learning and
teaching easier. The face2face Student’s Book provides approximately

80 hours of core teaching material, which can be extended
to 120 hours with the photocopiable resources and extra
ideas in this Teacher’s Book. Each self-contained double-
page lesson is easily teachable off the page with minimal
preparation.

The face2face syllabus integrates the learning of new
language with skills development, and places equal
emphasis on vocabulary and grammar.

face2face uses a guided discovery approach to learning,
first allowing students to check what they know, then
helping them to work out the rules for themselves
through carefully structured examples and concept
questions.

The vocabulary selection in face2face has been informed
by the Cambridge International Corpus and the Cambridge
Learner Corpus.

All new language is included in the interactive Language face2face is fully compatible with the Common European

Sumimaries in the back of the face2face Student’s Book Framework of Reference for Languages (CEF) and gives
and is regularly recycled and reviewed. students regular opportunities to evaluate their progress.

face2face Elementary reviews CEF Al and takes students

There is a strong focus on listening and speaking 16 thelend ofl Az (Geepl3)

throughout face2face.

J

face2face Elementary Components

Student’s Book with CD-ROM/Audio CD Teacher’s Book
The Student’s Book provides 49 double-page lessons: a This Teacher’s Book includes Teaching Tips, Teaching
Welcome to the class! lesson and 12 thematically linked Notes and photocopiable materials: 35 Class Activities,
units, each with 4 lessons of 2 pages. Each lesson takes 12 Vocabulary Plus and 5 Study Skills worksheets, and
approximately 90 minutes. 12 Progress Tests.
The CD-ROM/Audio CD is an invaluable resource for
students with over 200 exercises in all language areas, plus Network CD-ROM
video, recording and playback capability, a fully searchable The Network CD-ROM is a network version of the
Grammar Reference section and Word List, all the sounds CD-ROM material from the Student’s Book CD-ROM/
in English, customisable My Activities and My Test sections, Audio CD for use in school computer laboratories by up
and Progress sections where students evaluate their progress. to 30 users.
Help students get the most out of the CD-ROM/ Audio CD
by giving them the photocopiable instructions on pl0—p12. Elementary and Pre-intermediate DVD

. ) The Elementary and Pre-intermediate DVD contains all the
Class Audio Cassettes and Class Audio GDs video sequenc?; from the Elementary and Pre-intermediate
The two Class Audio Cassettes and three Class Audio CDs Student’s Book CD-ROMs. The user guide accompanying
contain all the listening material for the Student’s Book, the DVD gives ideas for exploiting the video material
including conversations, dfill_s,__songs and the listening in class.
sections of the Progress Tests for units 6 and 12.

Website

Workbook Visit the face2face website www.cambridge.org/elt/face2face
The Workbook provides further practice of all language for downloadable activities, sample materials and more
presented in the Student’s Book. It also includes a 24-page information about how face2face covers the language areas
Reading and Writing Portfolio based on the Common specified by the CEE

Ewropean Framework of Reference for Languages, which can
be used either for homework or for extra work in class.
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The face2face Approach

Listening

A typical listening practice activity checks students’
understanding of gist and then asks questions about specific
details. The innovative Help with Listening sections take
students a step further by focusing on the underlying reasons
why listening to English can be so problematic. Activities in
these sections:

e focus on the stress system in English and its relationship
to the main information in a text.

examine features of connected speech.

prepare students for what people in public places say.
highlight how intonation conveys mood and feelings.
encourage students to make the link between the written
and the spoken word by asking them to work with the
Recording Scripts while they listen.

For Teaching Tips on Listening, see p18.

Speaking

All the lessons in face2face Elementary and the Class Activities
photocopiables provide students with numerous speaking
opportunities. Many of these activities focus on accuracy,
while the fluency activities help students to gain confidence,
take risks and try out what they have learned. For fluency
activities to be truly ‘fluent’, however, students often need time
to formulate their ideas before they speak, and this preparation
is incorporated into the Get ready ... Get it right! activities.

For Teaching Tips on Speaking, see p18.

Reading and Writing

In the face2face Elementary Students Book, reading texts
[rom a wide variety of genres are used both to present

new language and to provide reading practice. Reading sub-
skills, such as skimming and scanning, are also extensively
practised. In addition there are a number of writing activities,
which consolidate the language input of the lesson.

For classes that require more practice of reading and writing
skills, there is the 24-page Reading and Writing Portfolio in

the face2face Elementary Workbook. This section contains

12 double-page stand-alone lessons, one for each unit of the
Students Book, which are designed for students to do at home
or in class. The topics and content of these lessons are based
closely on the CEF reading and writing competences for levels
Al and A2. At the end of the section there is a list of ‘can do’
statements allowing students to track their progress.

Vocabulary

face2face Elementary recognises the importance of vocabulary

in successful communication. There is lexical input in every

lesson, all ol which is consolidated for student reference in

the interactive Language Summaries in the back of the Students

Book. The areas of vocabulary include:

e lexical fields (bus, car, train, etc.)

o collocations (go swinming, play temnis, etc.)

e sentence stems (Would you like ... 2, Can I have ... ?, etc.)

o fixed and semi-fixed phrases (Sec you soon., Have a nice
evening., etc.)

When students meet a new vocabulary area, they are

often asked 1o tick the words they know before doing a
matching exercise or checking in the Language Summaries.
This is usually followed by communicative practice of the
vocabulary. In addition, each unit in face2face Elementary
includes at least one Help with Vocabulary section, designed
to guide students towards a better understanding of the
lexical systems of English. Students study contextualised
examples and answer guided discovery questions before
checking in the Language Summaries.

For longer courses and/or more able students, this Teacher’s
Book also contains one Vocabulary Plus worksheet for each
unit. These worksheets introduce and practise new
vocabulary that is not included in the Students Book.

For Teaching Tips on Vocabulary, see p18.

Grammar

Grammar is a central strand in the face2face Elementary
syllabus and new grammar structures arc always introduced
in context in a listening or a reading text. We believe students
are more likely to understand and remember new language if
they have actively tried to work out the rules for themselves.
Therefore in the Help with Grammar sections students work
out the meaning and form of the structure for themselves
before checking in the Language Summaries. All new grammar
forms are practised in regular recorded pronunciation drills
and communicative speaking activities and consolidated
through written practice.

For Teaching Tips on Grammar, see p19.

Functional and Situational Language

face2face Elementary places great emphasis on the functional
and situational language students need to use immediately
in their daily lives. Each unit has a double-page Real World
lesson that introduces and practises this language in a
variety of situations. Typical functions and situations include:
¢ functions: suggestions, requests and offers, giving advice.

e situations: in a restaurant, in a shop, planning a day out.

Pronunciation

Pronunciation is integrated throughout face2face Elementary.
Drills for every new grammar structure and all new Real
World language are included on the Class Audio Cassettes/
CDs and indicated in the Students Book and Teacher’s Book
by the icon . These drills focus on sentence stress, weak
forms, intonation and other phonological features.

For Teaching Tips on Pronunciation, see p19.

Reviewing and Recycling

We believe that regular reviewing and recycling of language
are essential and language is recycled in every lesson.
Opportunities for review are also provided in the Quick
Review sections at the beginning of every lesson, the
comprehensive Review sections at the end of each unit and
the 12 photocopiable Progress Tests in this Teachers Book.

For Teaching Tips on Reviewing and Recycling, see p20.




The Student'sBook -

Help with Grarr)mar sections encourage
Lessons A and B in each unit students to work out the rules of form
introduce and practise new Menu boxes list the and use for themselves before checking

vocabulary and grammar language taught and their answers in the interactive
in realistic contexts. reviewed in each lesson. k\Language Summary for the unit. J
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QUICK REVIEW s oo
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Vocabulary Work
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[ Students can learn and check There are practice activities The integrated pronunciation
| the meaning of new vocabulary immediately after the syllabus includes drills for all
in the interactive Language presentation of vocabulary new grammar structures.
Summary for the unit in the to help consolidate the

back of the Student’s Book. new language.
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Quick Reviews at the beginning
of each lesson recycle previously

Help with Listening sections
focus on the areas that make
spoken English so difficult to
understand and teach students

learned language and get the class
off to a lively, student-centred start.

\ how to listen more effectively. |

9B |Strike!

QUICK REVIEW e s e

Write six wctions {get up, watch TV.
el¢). Work in pairs. Take turs to
mime the actions to your partner.
Hie/She guesses what you are doing.

Vocabulary Transport

a) Deuw preieres ol six of these
types of transport. You hitve
thire minuies!

acar  aplane  2atrin
atadusacab)  abus
atam  abie 2 scooter
aboat  amotrorbike

b} Wik i purrs. Like turny
tw show your pictures and say
whai thie ptatures are
/ Trn's nght
[ Mhat's s s
KOOt

No. it 1a't. s 3 ik

0 2} Match plivases 1-0 o al-1).

ek in Pprao.

1 go by bike a) sl

2 puam by n) fly

3 vaby plane [ ¢) walk

4 pohvun ) drne

S go by haat o vyt

& e bvinmy 0 oake the aain

mbeshus 1uabe/bin

Vocabulary transport

Gramumar Present Skngle or Present Continuous?

Help with Listening linking {2}
Review quaestion farms

The Student’s Book

Students are often encouraged to
refer to the Recording Scripts in the
back of the Student's Book to help
develop their ability in both listening
\ and pronunciation. )

/

i

Help it Litering

in these seniehues.

The Daily News

6ap

TRANSPORT
STRIKE TODAY

No buses, trains or tubes for 24 hours

Wt,ﬁ*&; '-‘!

Listening and Grammar

1 What de vou think of the st
2 s abont ity aiatites, thatglali
3 And its tahing o very Jong e
4 Bere s sumeone on 2 bhe
S it centre of the i

6 The nathn st movinglar all

b} * 3 Listen o b
Nutive the linking.

il llely

¢) E2T ook at RO.8, pl55.
Listen again and notice the
cansomant-vuwel linking.

o EEE7 3 Liswen and practise the
seiienves in 4a).
think of =¥ think of the strike =»
Wiat do you think of the strike?

: Help with Grammar

o a) Look it thus sewence. Then
complete the tules with Presenr
Singple [I'S} or Present
Continwous (PC)
Tisuaily go £ work by traic o
Jrving todsy.

We st the

cek2imonth, vw

w tatk
alxxm things happening now
We use am.anand o5

o a} Find the conscavuantvowel linkighs |

98 Vocabulary and Grammar

o 2) Read what some other people are duing on the day of the
strike. Put the vesbs in the Pn.'-u mt Simple or Present Comtinuaus,

S rmapumaistandt  wiite
{write) for 2 national newspaper
ustatly {work} in the c:1y. byt
today {work) at kere because
cf the stede At the moment | 0
(3it) 40 the gardan and wning an articls
¢on Ny laptop. 1% {not work) at
horme very often - bul ' much micer

tgn the cffer )

P |

208k On Thusays vee 1sudlly

{erve) 1010 towse and {visit) soime
frends But we * {stay} at o
oday because Fhere are 101 many (ars

the roads. Al the moment tny tusbaid,

Albet, {rrswer) us maads and |
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al {not watzh) Ty n the day. but ¢

s {emoy) ths match very much

©) {1 Listen and check your inswer<

3} Make questions abown the people in 7

1 What does flla o0 >udo

2 she b olhee today® | weork

3 Whast she at the moment” ' dod

q she st oz very olien” raork)

un Thuradme® “ded

s What Alhert and Rose gty

& What they today” wled
7 Ruse normally % ihe dav? iwarch
(] she the femsis nath? temey

B} Wark in pars. Take turns s ask and answer the questions

{ Wt does £ita do She's a journaiint

b} Wark n groups. Talk sbou in questions.
T vans tesved 9 a) Look at the newspaper headline. What is happening woday? We use do and dies
1 a0 worksschooluntversiy b) Fisten tn & news report shom the artke. Vil an the bl i, Yuestions - \
2 to parlies . 1) Do we uaaally ise the Presem ‘ ’ AV ‘A mnes of f cople n vour lamily and |
) " . . how he/she usuolly gots 1o work  how: hefshe s 1o work a} Writde manes of four people in vour lamily and lour
3t the comtne 1 visne eIy 2 & gerting Simple (PS) or the Preseen P N
4 wongier places @ voar Loumry first twian Contumous (CY witlt these words? i
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usulty gu to werk by by sexnd ran wually PS now  today what thef usially do n theis lree time Dost write aovihing,
sudlly go to y bus ol .
- €} Liswn agiln and answer these questions, Sometimes e @ Waork in pairs. Swap papers. Ask ahout vour partner’s people.
ovavs duive 10 work, v When dnd the fiest sun leave home?, merrely _[sttreimoment " Who's doais? Wrat's he doir « Ik
- § = ) nevel h 's ms 18 he o, 0 you Ll
2 How long s his jouney on 3 ng r. Jhudtyeier everyddy X g -3 2
3 Why dees 1he wor nsugl . o e 4 3
4 How luug is lier Journ, ¢} Checkoin T250 p141 What 6023 he o in hes trae tme?
s Why i the sciong
— —

Controlled practice exercises
check students have understood

Get ready ... Get it right! sections are structured communicative speaking tasks that
focus on both accuracy and fluency. The Get ready ... stage provides the opportunity
the meaning and form of new for students to plan the language and content of what they are going to say before

. language. Getting it right! when they do the communicative stage of the activity.
- L )

Reduced sample pages from face2face Elementary Student’s Book




The Student’s Book e

Real World sections help students to
analyse the functional and situational
Lesson C Real World lessons focus on language for themselves before

the functional/situational language checking in the interactive Language
students need for day-to-day life. . Summary for the unit. J

T

9C Real World

'9C' On the phone i

4
| Help with Listening sections The integrated pronunciation

Real World 1
Help with Listening phone .
mes’:agns s P o @) Write these headings w the varrect places
QUICK REVIEW e o e Review crr for requests and ab-ddm e vable
Wite four phone numbers you know: Work In pairs. Take tums to say them possibility: suggestions -
10 your pariner ance anly, Write your partner’s numbers, Check the numbers. othecaselobphrases  calling people back
saying wha you are  ashung 1o speak to people
]
1"l et back to you A ol
0 Loy o it work, Look v 83 and aswer e < is 1w [ s Lenlly Wise
the yuestions please from {E0AE
N rémls), [ ) . ¢
) What o8 Chis Meseriss oby? el
b} What tepe ol plav o iy 0 e
<) What v the posttade of Muerse Computers® <) d) other usetut phrases
4} In which nromh s Ure conference? 3 ak you bk A YOiT = etu e
o} How nuany phone calls dees Fainls sant ve make?s 8 P ]y lates v my =nbite.
1) What s Chets Morisss email aekdnss® Can you o XK ""I . Wi
3 i SR{ A
g Whe e the acions m Say Civese ? . 4
Check i4
b ts hatnna a driesd of a castomer do vou think? Can 1 call you back? B} Check in plsl
0 a} Read conversations 1 and 2 Mateh them w
HQ}’W Listening 8 photos A and B, 0 L Lasten and prartise the sentences m 53
= ] L ] Listew and chuose the wordwphirnses feiid i spdak 1o ¢ DS
al Listen to these phoue inessages Il 1 & e bl pie Uil it s
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xoicermat  person  choose M Hello. 3DLK. Can | hicly von®
back message  press  uy xaraiia  Hleflo. Twant to/ Can ) sperk o Uiy please? 1
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¥ Hel dus s Alan Wachs 3ok sma tany  Hello Covly Wise i Speahen
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apiweny 2
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nwssage, do vou: e
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<} press a noember «n thie phone® "y webe wacple the p=ema
| L., oy Rusht U ca 2 muatify yom s wimNA UK vt [iress Bue
Ry fhan fet By
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al Listen and answes dhicse guestnms, : . by Michael Hutton ) st agen and eheck
1 When does Limle wan o . weng h d) Work i paus. Answg these questions, o a) Work an pairs. Wane a phone coms eosation
o ic - : - q Vot )
3 wevi Alan W e 2 i Jenay Ross and Brim W e 3 W g e B) Swap conversatins with ansther pair. Pracuse
b} meer Karvnge? R ’ “Yhis year's best comedy! | = ) Dussnsss <ol A5 al] between friends the new vanversation in vour pairs T hen role plin
ipatoRa theatiy 3 1 ibe Manchestrs e § 2 In winchanverfunn ks the: plan it tor the uar whe weake 1t
2 Ttow amuicl aae e theanse tishets
i T Ying's heatce, Manchastet o me of tatk Ly )
bl baok at R4 pdSS Lawten agmn and cherk Ko ofice 0800 411 811 3 Wi 0 Wurk i puors, Stedent A0 it
VI W CTS 2 g ) workis warh Tl a IDLK Studemt B0 pl O Tollow the instenctaons
. [ / e ..__.L_._ B
\ /

The Pair and Group Work section in the

often focus on typical phrases syllabus includes drills for all i back of the Student’s Book provides
that students will hear others new Real World language. . | numerous communicative speaking
. say in day-to-day situations. e e l practice activities.

b -

\

Reduced sample pages [rom face2face Elementary Students Book




Lesson D Vocabulary in Context lessons
develop students’ range of receptive
skills by providing opportunities to see
and hear new words and phrases in

extended reading and listening texts. /;

VOCABULARY IN CONTEXT

©

L)

The Student’s Book

The Review sections at the end of every D
lesson provide revision of key language from
the unit. These activities can be done in
class or for homework and help students

\ prepare for the Progress Test for the unit. J

9D The Adventure Centre

QUICK REVIEW o0 e

Work in palrs. Write all the telephone phrases
you can remember. Compare with another
pair. Which pair has more phrases?

4) Tick the wonds/phrases vou know:

. Then do e exercise in plH.

swim s type  suf indsurf  sait
sing took drive  speak another thnguage
use & compiter  ride a hrse

site amitordike  playtdanis  play chiss
play 2 musical Tasirument

Bl Work in pairs. Find fuur things that yan
can do. bt vor pariner aa't do. Use the
words/phrases in 13} ur vour own ideas.

Ca;—;o;l.g;ﬁ;‘chgs-’, “Yes, 1 canitNo, fcan't,
Read the juh advert. Would vou like to do
s yoh? Why?/Why mn?

Group Leaders —~
The Mayo Adventure Gentre

N 2 hohag £r DOODE 1 WEk 2 Qi Wasees
a8 gur ooy conie 1 County Mo, iralany We olfor

u 1) wedebend L1aus for SRS it IBEag
ey SCHOl grous from Euso)
We want people Wi

Wi warheg wilh yosg people

enjoy 0oIng ulsatr Attivities

218 GO0 3t wattes sports

Co 1ide 209 kke warking with horses

are 9nod Al fangenges

have @ Crivitigy Joence

are riendty ang helply!

£ appkeation ko
st us & vaRbealuedal T
wa ot

2) Read Melanic’s reference. Do vou think
shes i gond persan bor the job?

) Read the reference and advert again.
Fisd six teanens swhy slie can dus the joh.

Vocabulary indoor and outdoor
activitles: adverbs and adjectives
Review canfcan’t

1] The Hnghland Outdoor Centre
o d Gﬂloway DG7 3NG
Scotland

Yok 018\4 457899 Fax: MW 457398
emapit houtdooriacotweb.com

2795 March 2005

| | SR ——

Dear Sic or Mmbam
Reference: Me Melagic Simms

1 am wiiting 10 reconuneml Melanie v the pesitine of group
feader with your conpany. She worked for vur outdone cemre

{ast summey and was 2 very hard worker. She made friends cusily

and was 2 papular group leader with everyone st the centie

Fey

Melne krves il sponts, ¢ g andl

biking. She can s3] very wdl P good Mndmrfcr and
2 tusd swiamicr. She can atso play the guitar heautifully ~
the chifdren laved listening 0 her around the campfir i the

evening' She speaks Prencli flacatly avd ic an excelleat dnver.

Please contuct e by phone or emaf if gou wowld Tike any
further informatom

Yoaues faithfully

Mband

Amdrew MoCafirey
Centre Mannyer

a} Look at this scimtence. Then complete the rides with
adverbs or adicetives.
advetb adjective
Sie speaks Enunch flaenily and i 2n excelient divus.
N ———
We w describe npuns. They usually come
befure thic noua
We nse 10 deseribe verbs Thev usially come
atoer the verb
B Look at the adverhs and adjectives 1w bold ia the
lever. Which nouns or verbs do they deseribe?

€) Write the adverhs lor these adjectives. What are the
<pelling mles? Which adveil w irregular?

1 beaunful 2 Goent 3 vass & poed

d} Cheek in m p140 and look ai the vthc
rregular adverbs.

" e

o Write the adverbs.
v yokk gueckly  § calnl

2 happy 6 hurd
3 las 7 guut
4 ddow 4 bat

0 a) Choose the correat words.

¥ hina well tenms player
1 nspally sleep qute bad badly
1 wark very bard/handly.
1 always s my Foglah
homework very careful/canfully
F'm a badsbadly dilver.
1 spesk anore than oae
tanguage fivent /fuently
1'n a very well7good conk
£) Change the sentences u male
them 1nue fot yoo
i'm not & very gaod teams playee
1 izsually sicep very well.

& w N

* w

~

€) Lompare sentences with a
pastner. How many ure the sane?

o a) Choose three adjectives or
adverhs rom 4¢) or §. Write
a sentenve about you for each
word. Give the sentences o
vone eacher.

b} Listen 1 vour seacher read
sentences about different
stadeats. Can you guess who
hesshe is wlking abom?
OT— = -
) (50 Laok et the song
| Dancing in the Street on p103.
Follow the instruciions.

A

9 Review

o a) Write twi words/phrases
thit go with these verbs. ¢

1 onpn 4 answer
aconirxt  § 1ake

2 waitc 6 work lovin

3 writc to ¥ go

) Wark in pairs. Conpate your
answers.

0 ) Draw six picinres of peaple
doing dilferent activitics.
) Work in pairs. Swap picwures.
Guess what the people in the
pictures are doing,
) think he's dancing
Na, he fsn't He's runnlng!

0 Put the verbs in the correat
Torm of the Present Continnaus.
i
MM Jitn, cio vou ln'lp me?
M Sorry. Mum "m oing
my homewnrk. (do
MuM What™  your sister

? {doy
M Shet & shawer
(have)
mm Aad what 4 Gy
and Sant e
i They* football

(play} Tt Daid *
anvthing. it do?
oAD Yes. lam. 1 the
pagier. rewd:
MUM  Not any inote!

o a) Write these |uvv:llmg
verbsiphrases, 157
1 Ly

2 lecev

3 vived

4 Tsa

s hawl

6 kate et mtim

) What is another way to sav

ihese veshs/phrases?

fiy gotyplane

Language Summary @ plaC

) Pt the verbs in the Present
Simple or Present Continuous.

Whicre $0es vour bust
loend woek or study?
fwork)
2 What vune hest Trend
at the mument? {dod
Which TV progriammes
vou cvery
week? {watcly)
What YOUE parents
tocky do you think®
{do
Where you usually
on i dduy evenings!
Lo
What the teacher

gow? [y

-

>

w

*»

) Wik pmrs. Take turns ta
nek and answer the questions.

€) o Write three things von om

do quite well and three things
vou can't do.

b} Compate ldeas in groups.
C.an the other students do the
things vou van't do?

Progress Portfolic

3) Tick the things vou g do
in i nglish.
1 ean btk abowt thengs peodie $o al wark

1 can descnbe fings that ae
happening naw

1.¢an 23tk aboat types of transpost

¥ can understand sunple phone
MESIAGES

1 can ave 2 corversation on the phone
1 ¢an itk abenst Dwngs § Lan ang
cantda

1 can undersiand 2 simpin fetter

b) What do you need to stndy

again® (m @

.

4 Help with Vocabulary sections
encourage students to work out
the rules of form and use of new
vocabulary themselves, before
checking in the interactive
Language Summary for the unit. y.

~

The Songs section on Student’s Book
p102-p103 contains fun activities
based on popular songs appropriate
for Elementary students.

Based on the requirements of the Common \
European Framework of Reference for
Languages (see p13), the Progress Portfolios
allow students to monitor their own
language development by checking what
they can remember from the unit. Students
are then directed to the CD-ROM for further
practice of areas they are unsure about.

Reduced sample pages from face2face Elementary Student’s Book




The CD-ROM/Audio CD:

¢ Use the CD-ROM/Audio CD in your computer to
practise language from the Student’s Book and to

review language at the end of each lesson.

4 )

Read, listen and
record yourselves
saying any word

G

or phrase from g
the Student’s Book, j—{7
\ J f
P “
[ Learn the h E £
phonemic symbols & -

and practise saying

the sounds. i
\ ) ‘B

Check your §

progress. ¥

e
i

~ Make your own

Tests from over
| 600 questions. .
e o

How to use My Porifolio

Grammar

 Click on the Grammar tab to
. open.The Grammar gives all the
information from the Language
Summearies in the Student's
Book so you don't need to

have the Student’s Book to
hand when you are working.

T,

%, "'Ir
Click on the name of a grammarh'
area to find the information
you need.
- i
@ face2face

¥

\
\

Instructions cﬂ

¢ Use the CD-ROM/Audio CD in CD players at home
or in your car. Listen to and repeat the day-to-day

language from the Real World lessons (lesson C in

each unit).

Look at the Language Summary reference for the Grammar

and Real World language you have learned in the lessons.
You can also add your own notes.

el
LA -” < &)
q o

1 Megting

14 Whkre are 1B In the & 4
. Copintries Numbers 1-20

tionalities e
be: positive a and an
be: positive & Wh- questions be: negative L

i

liyou .. & myfyout ...

. 1C Personal det:
{ VIDED: Introduc tions (1)

be: questions & shott answers

1D Lost prop
. Personat possessions

VIDEO: Introductions {2)

Plurals

VIDEQ: Personat details (1)

this, that, these, those

VIDEQ: Personat detaits (2)

Humbers

Vowel sounds { I}

@&

"\

Practise the
language from
the Student's
Book in over
200 different
activities. J

( Read and listen

1 Review 1 Class audio
Word groups L At the conference
be At reception

be: positive & negagve

Phone numbers

Questions

Whete are you from?

Questions and answrs

In the cat-hise office

Watch video clips which recycle language learned in the
Real World lessons in the context of a story. You can also
record yourself speaking the conversations.

fa CGZface ﬂémgnt@ry

ah :

« 1.5 Questions
« 2.1 have goz peilive
Aef regative

o 2.2 hive 201 quastion

antt 1hort anser:

« 2 % Possessive

o 21 Prasent Smpie

positive flrvouswe! they

e 3. Preseat Simple: win
| Questions ¢ 38 wEr they

« 3.3 Present Simpie

= Grammar

—— m—

‘4 11 1be pasitive and Wh- questions
»

~ —
- -
CAMBRIDUL 'ﬁm

4 H [3 E4

“posmive
I'm from ltaty. (I'm = | ym}
You're in reom C. fyou're + vou are}
He's from Mexlco. (he's = he k)
She's from Austraia. [she’s = she &)
It Marks Favia. (it's = it is}
We're from the USA.  (we're = we are} i
They're from Spein.  {they're = they are)

WH- QUESTIONS

Where am 7 i
Where are you frem?

Whore's he from?

Where's she from?

Where's it from

What's your name?

Whore are we?

¢ again to the
main recordings
from the
Student’s Book.

o
%

When you are working on '
an activity, you can click

on Grammar to get help.
r

iy,
N

You can write your own
grammar notes.

Two screen grabs from face2face Elementary CD-ROM/Audio CD

© Cambridge University Press 2005



The CD-ROM/Audio CD

Phonemes
faCQZfaCe Elementary -~ ke

@B 2 ¢ 5 6 T3 8wl #l o1n @ My Activities Click on the Phonemes tab to open.
The Phonemic Symbols screen shows
all the sounds in English. It is the same
list as on Student's Book p159.

%

. [)
Phonemic SymbOlS - Chick on each sound.
Vowel sounds Compare the sound with the other highlighted sounds.

st o
Y

My
\(You can click on the sounds to listen ]
Tto and compare them. J

i

€9 | 19 |Ua | DI | a1 | e1 | aU | a0

chair where ] near wetelmatyre tourtboy nolsyfnine eye feight dayj go overf out brown

agrsf

Consonant sounds

. Phonemes
Ay ¥

i .
You can also record your pronunciation
of the words and sounds.

MyTest | pro

Progress
2ce2face olE)
0 ¥ ] __“\
5 ® Click on the Progress tab to open.The
& e ] e 5 Progress screen shows your percentage ‘
youse=tayy T t scores for your finished activities. )

1 - Meeting people {
1A Whete are you trom? 1

!’#
%1
2 Countries ;
Narionalitie: ’2(
H P
be: positive 1 g,
be: positrve & Wh- questions z 3
1B in the coffee break 7¢ | s ‘! -~
Numbers 1-20 K 4 :
Jobs '
3 and an £ A
be: negative K

10 Personal delaits
VILEQ" Introductions (1)
VILED: Introductions (2)
St MICEO: Personal detaile (1)
VILEQ: Personal details (2)
1D Lost property
?  Personaf possessions
this. that. these. these

) Progress

. —(You can also print your scores. |

face2face cenenay

day 2 3 4 5 6 7 8

Click on the My Test tab to open. You |
can choose the grammar and vocabulary
that you want to be tested on.

8 10

My Test

1 Click on the units for your test. 1 Meeting people

2 People and possessions — —
2 Choose the number of questions. 3 Daily life Choose the number of questions \
s pamssminases 10 ~SpppE——ty
" you want to do. |
5 Homes and shops e e

3 Click on ‘'Use time limit’ for a
timed test. 6 Good times, bad times

] Use time timit (5:00) =f—————FHm—meirierews
8 Let's go away

i
f You can set a time limit.
o

; ~——( Click on Start. |
z
Three screen grabs from face2face

ammnaan Elementary CD-ROM/Audio CD

4 Click on "Start’ to begin.
9 All in a day's work

il — __10 Mind and body

11 Future plans

12 Life experiences

© Cambridge University Press 2005 | face2face



The CD-ROM/Audio CD

How to practise new language

Chck on an actlwty
on the main screen -
. for the unit.

1

Alternatively, make your )
own lesson by clicking

on My Activities. Choose
activities from the main
screen in any unit and
put them into the My
Activities box. J

.

/""’,

o®

face2face cementan
L NREIN) e e T e Y ]

1 Meeting peoplé
118 Where ate.

Lountifes

9 iy Actvities,

Aties here Lo create .
1 {egsnn,
START ¢ M ac_lxv(w.

£ be. positive

.:p"

- "
LY

You can set a time limit. |

i

-

Numbeu 1

4
N-\(lomh'm he: positive & Wh- questions

e

be posilﬁe a and an

-

Wust_‘l&mr

be: negative Myou & mylyows

be* pmmu P

T

. be: guestions 8 shrort answers

_seTersonal det

VID}';O lmro_ducuons N
E VIDEQ: lm: odztm(ly
VIDEO: Petsonatl details {1)

" 1D Lost property
Personal possessions

Pluuls

Then click on Start and
open one of the activities
on the main screen or in
the My Activities box.

lhls that, these, those

Numbers

Yowel sonds {1}

VIREQ: Personal details {2)

“tReview
w«d uoups
bo

| I be positive & negative 1 y

At the conference

At seception
»

¥
[
|

Phone numbers

L (usstions . Whete are you iom?

E
..

| @ e 15:00) ‘S"tm

Ouenlom .md awers In the ca-hite office

/

Read the instructions
and questions for
. the activity.

" You can click for
help with how to
| do the activity.

\-\.

" If necessary, start the |
recording by clicking
| on». r\

When you have
finished the activity,

| you can get your final

| score by clicking on the
chequered flag icon.

You can also see the
correct answers by
clicking on the key icon.

'

face2face

‘H"‘g AL S T
CAMBRIDGE

@

W My Activities

fa C era Ce Elementary

3 e M e gt §

8 10 1 2

\

i
-

/4( Click on an answer.

o

1C At Amy's conference

Match the answers to the questions. Then watch the video to check.

When you have finished,
check which answers you
got right/wrong.

1. What’s your surname?

2. What’s your nationality?

3. What’s your address, please?

You can do the activity
again and correct your
Wrong answers.

*s your phone number?

CAMBRIDGE

faCGZfa Ce Elementary

V] sm 2t 3] s A8 [ =B 51 = e ol g

9 & My Activities

o

You can check your score

3 1C At Amy's conference () 2/ 4 ¢ - ‘

g Match the answers to the questions. Then watch the video to check. for the aCt|V|ty and flnd

L the Student’s Book page

=5 _—"1 numbers that the

language comes from
Feedback \ in the Feedback box. }

‘ At Amy's conference [l o
You scored 274 - 50X

[ { Book: 1, pages 10-11
Hy Portfolio References:

If necessary, you can
click on the question
mark icon for Extra help!
where you can also see
the Recording Script of
the recorded activities.

®

ASSISTANT
MY Yes, of course
ASSISTANT  What's your sumame?
AMY 11 Hart,

AMY  Amy. A-M-Y

ASSISTANT  what's your nationality?
AMY  i°'m Rusiratian,

L Ryt

K

b ®

Three screen grabs from face2face Elementary CD-ROM/Audio CD
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The Common European Framework (CEF)

What is the Common European Framework?  SaP CEF Related Council of
Since the early 1970s, a series of Council of Europe Student’s Book | level examinations Europe document
initiatives has developed a description of the language Al Breakthrough
knowledge and skills that people need to live, work and Elementary KET
survive in any Europeaq country. Waystage 199Q‘, Thres?lold Key English Test Waystage
19902 and Vantage? detail the knowledge and skills required e e heid
at different levels of ability. = LaR P AS et
Preliminary English Test {
In 2001, the contents of these documents were further — {
developed into sets of ‘can do’ statements or ‘competences’ L i Vantage 'I
and officially launched as the Common European Framework FCE
of Reference for Languages: Learning, teaching, assessment Nk | | First Certificate in English 42 Dl
(CEF)*. A related document, The European Language -
Portfolio, encourages learners to assess their progress by In the spirit of The European Language Portfolio developed from
matching their competences against the ‘can do’ statements. the CEF, face2face provides a Progress Portfolio at the end of

every Students Book unit. Students are encouraged to assess
their ability to use the language they have learned and to review
any aspects they are unsure of by using the CD-ROM/ Audio

CEF and the examinations which can be taken at each level CD. In the Workbook there is a 24-page Reading and Writing
through University of Cambridge ESOL Examinations Portfolio section linked to the CEF and a comprehensive list of
(Cambridge ESOL), which is a member of ALTE (The ‘can do’ statements in the Reading and Writing Progress Portfolio,
Association of Language Testers in Europe). which allows students to track their own progress.

The face2face series has been developed to include
comprehensive coverage of the requirements of the CEE
The table above right shows how face2face relates to the

face2face Elementary and CEF levels A1 and A2

.
| Al A2
y | Listening | I can recognise familiar words and very basic phrases concerning | I can understand phrases and the highest frequency vocabulary
N myself, my family and immediate concrete surroundings when related (o areas of most immediate personal relevance, (e.g. very
g people speak slowly and clearly. basic personal and family information, shopping, local area,
R employment). I can catch the main point in short, clear, simple
? messages ancd announcements.
A -
-‘; Reading [ can understand familiar names, words and very simple 1 can read very short, simple texts. I can find specific, predictable
1 scutences, for example on notices and posters or in catalogues. information in simple cveryday material such as advertisements,
N rospectuses, menus and timetables and 1 can understand short
G prosp
simple personal letters.
Spaken I can interact in a simple way provided the other person is I can communicate in simple and routine lasks requiring a
¢ |Interaction prepared to repeat or rephrase things at a slower rate of speech simple and direct exchange of information on familiar topics
P and help me formulate what I'm wrying to say. I can ask and and activitics. | can handle very short social exchanges, even
E answer simple questions in areas of immediate need or on very though I can't usually understand enough to keep the conversation
K familiar 1opics. going myscll.
i S—
2 Spoken [ can use simple phrases and sentences to describe where [ live 1 can use a scries of phrases and scntences to describe in simple
Production| and people | know. terms my family and other people, living conditions, my
educational background and my present or most recent job.
w - . : . . . . .
R | Writing [ can write a short, simple postcard, for example sending I can write short, simaple notes and messages relating to matters in
! holiday greetings. 1 can fill in forms with personal details, for areas of immediate need. | can write a very simple personal letter,
1 example entering my name, nationality and address on a hotel for example thanking someone for something,
E vegistration form.
The table above describes the general degree of skill required The Listening, Reading, Speaking and Writing tables on
at levels Al and A2 of the CEE Details of the language pl4—p17 show where the required competences for levels
knowledge required for A2 are listed in Waystage 1990 and Al and A2 are covered in face2face Elementary. For more
the ‘can do’ statements for both Al and A2 are listed in the information about how face2face covers the areas specilied
Common European Framework of Reference for Languages: by the Common European Framework, see our website
Learning, teaching, assessment. www.cambridge.org/elt/face2face.

T Waystage 1990 J A van Ek and J L M Trim, Council of Europe, Cambridge University Press

2 Threshold 1990 J A van Ek and }J L M Trim, Council of Europc, Cambridge University Press

3 Vantage ] A van Ek and J L M Trim, Council of Europe, Cambridge University Press

4 Common European Framework of Reference for Languages: Learning, teaching, assessment (2001) Council of Europe Modern Languages Division,

Strasbourg, Cambridge University Press



The CEF

— Listening

A language user at A1 and A2 can: \"Y 1 2 =1

manage simple, routine exchanges W 1A1C1B - 2C 2D 3A 3B

identify the topic of/information in a discussion 3C

handle simple business in shops, post offices or banks 2C

understand directions

»r : 2A 2C 3A 3B
extract essential information from short recorded passages 1B 1C D 3C 3D

identify the main points of TV news items

understand the main point in short, clear messages and
\announcements

Reading

A language user at A1 and A2 can understand and find W 1 2 3
simple information in these types of text:

directions, signs, notices and instructions W 2C

posters and advertisements

brochures, leaflets, guides

price lists, tickets, menus

radio, theatre, TV programmes, timetables

maps

forms i€
WB1C WBP1

personal correspondence: letters, notes, postcards, etc. \v,://g?r;g

articles WB2D 3A 3D

weather forecasts

e

W = face2face Elementary Student’s Book Welcome to the class! lesson WBI1A = face2face Elementary Workbook Unit 1 lesson A
1A = face2face Elementary Student's Book unit 1 lesson A WBP1 = face2face Elementary Workbook Reading and Writing Portfolio 1

)




The CEF

"\II
4 5 6 7 8 9 10 1 12
4A 4B 6A 6B 11A 118
4D 5A 6C 8A 98 9C 10C 11C 12A 12C
5A 6C 7A 7C 9A 10A 10B 118 128
4C 5C 12C
11C
4A 4B 8A 8B 11A 11B
4D 5B 6A 78 7C e oC 108 11C 12A 128B
7C 9A 9B
4C
P
"\‘I
4 5 6 7 8 9 10 11 12
WBS8A WB10A WBP12
5B 9C 9D
WBP4 \WBPS WBP7 WBPS 10A 11C 12C
- 8B 8C
WB5D WB7B WB8B WBS8C WBP11
WBP8
4C
WBP7 WBP12
1C
WB11C
WB4B
9C 9D 11A 11C
WAESCP4 WBP5 \\;\/\/gg[g WBP7 WBBDBA WBSA WBSD WB118B WBP12
WBP9 WBP11
7A 7B
6B 6D 10D 11D 12A
WB4D 5D 7C WB8D
WB6B WB7A WB7C WBP10 WB11D WB12A
10D
A




()

The CEF ——

Speaking

(/_
A language user at AT and A2 can:

make an introduction and use basic greetings and leave-taking
expressions

1A

ask how people are and react to news

1A

make and respond to invitations, suggestions and apologies

3C 3D

say what he/she likes and dislikes

2A

3B

discuss what to do in the evening/at the weekend

agree and disagree with others

exchange relevant information and give his/her opinion

3B 3C

make simple purchases by stating what is wanted and
asking the price

get simple information about travel and buy tickets

2C

give and receive information about quantities, numbers and prices

1B 1C
1D

2C 2D

3C

order a meal

ask and answer questions about themselves and other people, where
they live, people they know, things they have

1A 1B

2A 2B
2€

3A 3B
3C 3D

indicate time by such phrases as next week, last Friday, in November,
three o'clock

ask for and give directions referring to a map or plan

ask for and provide personal information

1A 1B
1C

2C 2D

3B 3C
3D

2D

2A 2B

use simple techniques to start, maintain or end a short conversation

2A

3C

ask for repetition and say he/she didn't follow

X

1C

Writing

(A language user at A1 and A2 can write these simple types of text
and perform the following written functions:

1

forms

1C WBP1

standard letters

personal correspondence

WBP3

notes and messages relating to everyday life

describe events and activities

describe plans and arrangements

express likes and dislikes

WBP2

describe family and living conditions

WBP3

n\relate personal experiences

W = face2face Elementary Student’s Book Welcome to the class! lesson
1A = face2face Elementary Student’s Book unit 1 lesson A

WBP1 = face2face Elementary Workbook Reading and Writing Portfolio 1
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Teaching Tips

Listening

Make full use of the Help with Listening sections in the
Students Book, which are designed to help students
understand natural spoken English and develop their
ability to anticipate and understand what is being said.

Before asking students to listen to a recording, establish
the context, the characters and what information you want
them to listen for.

Give students time to read the comprehension questions in
the Student’s Book. Deal with any problems or new
language in these questions before playing a recording.

Be sensitive to the difficulties that students might be
having and play a recording several times if necessary.

If you use a cassette recorder in class, don't forget to set
the counter to zero each time.

When you play a recording for a second or third time, you
can ask students to read the Recording Scripts at the back
of the Student’s Book while they listen. This helps them

to ‘tune in’ to spoken English and connect what they hear
with what they read.

When students need to listen and write their answers,
you can stop the recording after each answer in second
and subsequent listenings to give them time to write.

Use the activities for the Songs on Student’s Book
pl02—p103 at the points suggested in the course.

Encourage students to listen to the classroom recordings
again on their CD-ROM/Audio CD on their computer at
home. Note that students can only listen to these

classroom recordings on a computer, not on a CD player.

Speaking
Pair and Group Work

Make full use of all the communicative speaking activities
in the Student’s Book, particularly the Get ready ... Get it
right! sections.

Help students with the language they need to do speaking
tasks by drawing their attention to the ‘transactional
language’ in the speech bubbles. If necessary, drill this
language with the class before they do the speaking
activity in their pairs or groups.

Try to ensure that students work with a number of
different partners during a class. If it is difficult for
students to swap places in class, you can ask them to work
with students in front of or behind them as well as on
either side of them.

It is often useful to provide a model of the tasks you
expect students to do. For example, before asking students
to talk about their family in pairs, you can talk about your
family with the whole class to give students a model of
what they are expected to do.

Remember that students often find speaking activities
much easier if they are personalised, as they don’t need
to think of ideas as well as language.

Go around the class and monitor students while they are
speaking in their pairs or groups. At this stage you can
provide extra language or ideas and correct any language
or pronunciation which is impeding communication.

Avoid becoming too involved in speaking activities
yourself unless you see students have misunderstood your
instructions or you are asked for help. As soon as you join
a group, students often stop talking to each other and talk
to you instead.

When giving feedback on speaking, remember to praise
good communication as well as good English and focus on
the result of the task as well as the language used.

Correction

When you hear a mistake, it is often useful to correct it
immediately and ask the student to say the word or phrase
again in the correct form. This is particularly effective if
the mistake relates to the language you have been working
on in the lesson.

Alternatively, when you point out a mistake to a student
you can encourage him/her to correct it himself/herself
before giving him/her the correct version.

Another approach to correction during a freer speaking
activity is to note down any mistakes you hear, but not
correct them immediately. At the end of the activity write
the mistakes on the board. Students can then work in pairs
and correct the mistakes. Alternatively, you can discuss the
mistakes with the whole class.

You don't have to correct every mistake when students are
doing a freer speaking activity, particularly when the
mistake is not specifically in the language they have been
asked to practise. Effective communication is often just as
important as accuracy.

Vocabulary

Give students time to work through the exercises in the
Help with Vocabulary sections on their own or in pairs,
rather than doing this with the whole class. This gives
students the opportunity to try and work out the rules
themselves before checking their answers in the Language
Summaries. You can then check students have understood
the main points with the whole class.

Point out the stress marks (*) on all new words and
phrases in the vocabulary boxes in the lessons and the
Language Summaries. These show the main stress only.

When you write a new vocabulary item on the board,
make sure students know the stress and part of speech.
Students then copy new vocabulary into their notebooks.

Make students aware of collocations in English (for
example, go swimming, go dancing) by pointing them out
when they occur and encouraging students to record them
as one phrase in their notebooks.

Encourage students to notice patterns in new vocabulary,
for example, twenty, thirty, forty.



Teaching Tips

Review and recycle vocabulary at every opportunity in
class, using the Reviews, the Language Summaries, the
Classroom Activities and Games and the Class Activities.

Use the photocopiable Vocabulary Plus worksheets to
introduce and practise extra vocabulary which is not
included in the Student’s Book. They can be used for
self-study in class or as homework, or as the basis of a
classroom lesson. There is one Vocabulary Plus worksheet
for each unit in the Student’s Book.

Use the photocopiable Study Skills worksheets in class

to help students understand other aspects of vocabulary,
such as grammatical terms, using a dictionary and how to
record vocabulary items.

Grammar

Give students time to work through the exercises in the
Help with Grammar sections on their own or in pairs,
rather than doing this with the whole class. This gives
students the opportunity to try and work out the grammar
rules themselves before checking their answers in the
Language Summaries. You can then check students have
understood the main points with the whole class.

Teach your students useful grammatical terms (for
example, auxiliary, etc.) when the opportunity arises. This
helps students become more independent and allows them
to use grammar reference books more effectively.

Use different colour pens for different parts of speech
when writing sentences on the board (for example, Present
Simple questions). This helps students see the patterns in
grammar structures.

If you know the students’ first language, highlight
grammatical differences between their language and
English. This raises their awareness of potential problems
if they try to translate. It is also useful to highlight
grammatical similarities to show students when a
structure in English is the same as in their own language.

After teaching a grammatical item, use reading and
listening texts as reinforcement by asking students to find
examples of that grammatical item in the text. This helps
students to see the language in a realistic context.

Pronunciation

Make full use of the pronunciation drills on the Class
Audio CDs/Class Audio Cassettes. These drills are marked
with the pronunciation icon in the Student’s Book and
Teacher’s Book, and give standard British native-speaker
models of the language being taught.

Point out the stress marks on all new vocabulary in the
vocabulary boxes in the lessons and the Language
Summaries. Note that only the main stress in each new word
or phrase is shown. For example, in the phrase listen to
music, the main stress on music is shown, but the secondary
stress on listen is not. We feel this is the most effective way of
encouraging students to stress words and phrases correctly.

Also point out the example sentences in the Student’s
Book before using the pronunciation drills. Note that in
the examples of sentences in Grammar or Real World
drills, all stresses in the sentences are shown.

When using the recordings of these drills, there are usually
sufficient pauses for students to repeat chorally without
stopping the recording. Alternatively, you can pause the
recording and ask each student to repeat individually
before continuing.

For variety, model and drill the sentences yourself instead
of using the recordings.

Point out the stress, linking and weak forms marked in
some of the Recording Scripts (Student’s Book p148).
Encourage students to listen to the audio component

of the CD-ROM/Audio CD on their CD player. This
contains Real World drills from each lesson C in the
Student’s Book.

Helping students with sounds

Consider teaching your students the phonemic symbols
(Student’s Book p159). This allows students to look up
the pronunciation of the words and record difficult
pronunciation in their notebooks. It is often easier to take
a ‘little and often’ approach to teaching these symbols,
rather than trying to teach them all in one lesson.

Encourage students to use the phonemes section of the
CD-ROM/Audio CD at home. This will help them to learn
the symbols and allow them to practise the sounds.
Highlight the phonemic transcriptions in the Language
Summaries. Note that transcriptions are only given for
vocabulary that is particularly problematic.

Write the phonemic transcription for difficult words on
the board. Ask students to work out the pronunciation.

For sounds students often have problems with (for
example, /0/) you can demonstrate the shape of the mouth
and the position of the tongue (or draw this on the board).
Often students can't say these sounds simply because they
don’t know the mouth position required.

Draw students’ attention to the English sounds which are
the same in their own language(s) as well as highlighting
the ones that are different.

Helping students with stress and intonation

Drill all new words, phrases and sentences, and pay
particular attention to words that sound different from
how they are spelt.

When you write words or sentences on the board, mark
the stress in the correct place or ask the students to tell
you which syllables or words are stressed.

When you model sentences yourself it may be helpful to
over-emphasise the stress pattern to help students hear
the stress. You can also ‘beat’ the stress with your hand.

Emphasise that intonation is an important part of meaning
in English and often shows how we feel. For example,

a falling intonation on the word please can sound very
impolite to a native English speaker.

Show the intonation pattern of model sentences by
drawing arrows on the board or making hand gestures.

Hum the sentences you are focusing on. It is sometimes
easier [or students to hear the stress or intonation pattern
when there are no words.



Teaching Tips —

Drilling

Make sure students know the meaning of new language
before drilling this with the class.

When you model a phrase or sentence, speak at normal
speed with natural stress and contractions. Repeat the
target language two or three times before asking the whole
class to repeat after you in a ‘choral drill’.

After choral drilling it is usually helpful to do some
individual drilling. Start with the strongest students and
drill around the class in random order.

As the aim of drilling is accuracy, you should correct
students when they make a mistake. However, avoid
making the students feel uncomfortable and don't spend
too long with one student.

Praise students for good/comprehensible pronunciation
and acknowledge weak students’ improvement, even if
their pronunciation is not perfect.

Use ‘mumble’ drills. Ask students to say the phrase or
sentence to themselves initially, then increase the volume
each time until they are speaking at a normal volume. Shy
students often appreciate the chance to say things quietly
until they feel more confident.

Use chain drills to revise vocabulary. Students sit in a
semi-circle. Give an object (or a picture) to the student
at one end and ask What’ this?. The student replies It%

a ..., takes the object, turns to the next student, asks
What’ this? and so on. Meanwhile, give a new object to
the student at the other end and repeat the process. At
regular intervals, feed in more objects at each end so that
there are several going around at the same time.

Reviewing and Recycling

Use the Quick Reviews at the beginning of each lesson.
They are easy to set up and should take no more than five
to ten minutes. They are a good way of getting the class to
speak immediately as well as reviewing what students
learned in previous lessons.

Exploit the Review sections at the end of each unit. They
can be done in class when students have finished the unit,
or set for homework (see the Extra practice and
homework boxes in the Teaching Notes). Alternatively,
individual exercises can be used as quick fillers at the
beginning or end of a lesson, as the Review exercises are
organised in lesson order.

After a mid-lesson break, ask students to write down in
one minute all the words they can remember from the first
part of the lesson. These quick What have we just learned?
activities help students to transfer information from their
short-term to their long-term memory.

Start a class vocabulary box. You or the students write
each new vocabulary item on a separate card and put it in
the box. The cards can be used for activities which review
vocabulary, for example, Know, Might Know, Don’t Know
(see p21).

Encourage students to use the face2face CD-ROM/Audio
CD to review each lesson at home and to review new
language by reading the Language Summary for the lesson.

Set homework after every class. The face2face Elementary
Workbook has a section for each lesson in the Student’s
Book, which reviews all the key language taught in

that lesson.

Teaching Mixed Level Classes

In Elementary classes, teachers are often faced with a mixture
of complete beginners, false beginners and Elementary
students. If this is the case in your class, try some of the
following suggestions.

Work at the pace of the average student. Try not to let the
fastest or slowest students dictate the pace.

To avoid stronger students dominating, nominate the
quieter ones to answer easier questions.

Allow time for students to check their answers in pairs
or groups before checking with the whole class.

Encourage stronger students to help weaker ones, for
example, if a student has finished an activity, ask him/her
to work with a slower student.

Give students time to think by asking students to write
down the answers rather than shouting them out. This
helps avoid the more able students dominating the class.

When monitoring during pair and group work, go to the
weaker students first to check if they have understood the
instructions and are doing the activity correctly.

Plan which students are going to work together in pair and
group work. Mix stronger students with weaker ones when
they can give help, for example, in a vocabulary matching
activity. On other occasions, for example, in freer speaking
activities, it is often a good idea to place stronger students in
the same group. Weaker students may feel more confident
speaking with other students at their own level.

In activities where students work on their own, ask them
to put up their hands as they finish. Fast finishers can
check answers together while they are waiting.

Have ideas for extra activities to give early finishers to do
while the slower ones are still working, for example, an
exercise from a Review section or the Workbook.

Dontt feel that you have to wait for everyone in the class to
finish an exercise. It is usually best to stop an activity
when the majority of the class have finished.

Vary the amount and type of correction you give according
to the level of the student, in order to push stronger
students and avoid overwhelming those who are less
confident. Remember to praise successful communication
as well as correct language.

Grade the tasks you set students, for example, when
students are practising conversations on the recordings,
weaker ones can read the recording script for support.

Be flexible in the number of questions, sentences, etc. you
expect different levels of students to produce.

In progress checks, acknowledge improvement as well as
final performance.

Set weaker students extra homework from the Workbook

or the CD-ROM/Audio CD to help them catch up with
areas of language the rest of the class is confident with.



Classroom Activities and Games

These Classroom Activities and Games can be used to practise
a variety of different language areas in class. The Teaching
Notes suggest when they can be used alongside the lessons in
the Student’s Book.

Board Race

This activity is useful for revising vocabulary. You need a
classroom where students can stand in two lines in the centre
of the room, facing the board.

e Divide the class into two teams. Each team stands in a line
facing the board. Divide the board into two columns with
the headings Team A and Team B.

e Give the first student in each team a board pen.

e Give students a topic (for example, food/drink or places in
a town/city) and a time limit (for example, three minutes).

e Say Go. The first student in each team runs to the board,
writes a word associated with the topic in his/her team’s
column, runs back and gives the pen to the second
student, who does the same and so on. Students can help
other members of their team.

e When the time is up, students sit down. Check answers
with the whole class. Teams get one point for each answer,
one point for each word/phrase that is spelt correctly and
one point for each answer not in the other team’ list. The
team with the most points wins.

Know, Might Know, Don’t Know

This activity helps you to find out what vocabulary students
already know. It is a good activity for mixed level classes, as
stronger students can teach weaker students vocabulary that
they don'’t know.

e Before the lesson, write a worksheet containing
15-20 words or phrases you want to teach or review.

e Photocopy one worksheet for each student.

e In class, give each student a copy of the worksheet. Tell
students to divide the words into three groups: Know
(1 know this word/phrase and can give an example or
definition), Might Know (I think I know this word/phrase
but 'm not sure) and Don’t Know (I don't know this
word/phrase).

e Students work in pairs or groups and compare their
answers. If one student knows a word, he/she should teach
it to his/her partner or the other members of the group.
Alternatively, students can move around the room and talk
to various students.

e When they have finished, students say which
word/phrases they still don’t know. Encourage other
groups to give definitions to help them, or give the
meanings and examples yourself.

e Allow time for students to record any new vocabulary in
their notebooks.

Bingo!

This popular activity can be used to revise any large lexical

group, such as numbers, irregular verbs, dates, free time

activities, etc.

e Before the class, choose a language area that you would
like to practise and make a list of words/phrases.

e Make one card for each student and divide each card into
8 or 10 equal squares.

e Write one word/phrase taken from your list in each square,
ensuring that no two cards have exactly the same words
on them.

e In class, give one card to each student.

e Dictate the words on your list. Students cross out any
words they hear which are on their cards.

e The first student to cross out all their words shouts Bingo!.
Ask the student to dictate back all the words. If they are
correct, that student wins.

Noughts and Crosses

This is a quick revision activity which can be used for
vocabulary, grammar or students’ common mistakes.

o % Draw a noughts and crosses grid on the board and fill
in the boxes with examples of your chosen language area,
for example:

under behind from
on in by
at in front of to

e Divide the class into two teams: a noughts (0) team and
a crosses (X) team. The purpose of the game is to be
the first team to complete a line of either three noughts
or three crosses in any direction (horizontal, vertical
or diagonal).

e Teams toss a coin to see who starts. Each team takes it
in turns to choose a word/phrase from a square on the
grid. Students then try to make a sentence with it that
shows they know the meaning. If they are successful,
mark a nought or a cross in that square.

Play continues until a horizontal, vertical or diagonal line
is complete. The team that completes the line wins
the game.

e Alternatively, prepare nine questions for students to answer
and write numbers 1-9 on the grid. Again, toss a coin to
see who starts. Each team takes it in turns to choose a
number and you ask the team the corresponding question
from your list. If students answer the question correctly,
mark a nought or a cross in the numbered square.




Classroom Activities and Games

Pelmanism

This is a student-centred activity which can be used to review
vocabulary or grammar. -

Before the lesson, prepare a set of 10 pairs of cards for
each pair of students (for example, happy/sad, boring/
interesting, etc.).

In class, put one set of cards on the table arranged face-
down in five rows of four cards each.

Demonstrate how to play the game by turning over two
cards. If they don’t match, put them back in the same
places, face-down. Explain that if a student has a
successful match, he/she has another turn.

Give a set of cards to each pair. Students take turns to
turn over two cards until all the pairs are matched. The
student with the most pairs of cards wins.

Grammar Auction

This is a fun grammar revision activity which involves the
whole class.

Before the class, prepare a worksheet with 10-12 sentences
on it, based on the grammar areas you have covered with
your class. Some of the sentences should be correct
English and some should contain mistakes.

Photocopy one worksheet for each student.

In the lesson, divide the class into teams of four or five.
Give one worksheet to each student. Students discuss in
their groups which sentences are correct and which are
incorrect. Students should speak quietly so that other
teams can't hear them.

Check that they know what an auction is and how to buy
something. Tell the class each group has £20,000 to spend.
Act as the auctioneer and sell the sentences one

at a time.

Students try to buy the correct sentences. They can also
use tactics to persuade other teams to buy the incorrect
ones, for example, bidding for incorrect sentences to put
doubt into the minds of the other students.

When a group buys a sentence, they mark that sentence
on their worksheet. Students must stop bidding when they
have no more money.

When all the sentences have been sold, check which are
correct with the class. The team with the most correct
sentences wins. In the case of a tie, the team with the most
money left wins.

At the end of the auction, students work in their groups
and correct the incorrect sentences. Check answers with
the class.

Dialogue Build

This activity focuses on grammatical accuracy as well as
giving students confidence in speaking.

o Before the lesson, prepare a 6-8 line conversation based
on language the students should know. Find a magazine
picture of each person in the conversation (or draw two
people on the board).

¢ In class, set the context (for example, in a restaurant). Put
the pictures of the two speakers on either side of the board.

o &% Draw a speech bubble from the person who speaks
first and insert a prompt, for example, order?. Elicit the
target sentence, for example, Would you like to order
now?. Model and drill the target language with the whole
class and then individually. Don'’t write the sentence on
the board at this stage.

e Draw a reply speech bubble from the person on the other
side of the board and insert a prompt, for example, burger
+ chips. Elicit the target sentence and continue as above,
establishing one line each time until the conversation
is complete.

e Students practise the conversation in pairs. They then
change roles and practise the conversation again.

o % Re-clicit the whole conversation, writing each line
on the board by the appropriate prompt. Give students
time to copy the conversation into their notebooks.

Running Dictation

This activity involves all four skills (reading, writing,
speaking and listening) and is a good way to inject some
energy into a class.

e Before the lesson, choose a short text. This text can be
used to introduce a topic in a lesson, provide a context for
new language, revise a language area already covered or
simply provide extra reading practice.

e Photocopy one copy of the text for each student.

e In class, divide students into pairs, one reporter and one
secretary. Secretaries sit near the back of the class with pen
and paper.

e Put one copy of the text on the board. With larger classes,
put other copies on the wall at the front of the class.

e When you say Go, the reporters go to the board,
remember as much as they can of the text, then run back
to their partners, who must write down the exact words
they hear. When a reporter has told his/her secretary all
he/she can remember, he/she goes back to the board and
repeats the process.

¢ In the middle of the activity, clap your hands and tell
students to change roles.

e The first pair to complete the text wins. Allow the activity
to continue until most or all of the students have finished.

e Give a copy of the text to each student. Students then
check their version of the text against the original.



Student’s Book p4-p5

Hello!

0 a) XD Focus students on the photo and teach a teacher
and a student. Play the recording. Students listen and read

conversation 1. Play the recording again if necessary.

Drill the conversation with the class, either by playing the

recording again and pausing after each phrase/ sentence
or by modelling the phrases/sentences yourself. Point out
that My names ... and I'm ... have the same meaning.

Note: for tips on drilling in class, see p20.

b) Practise conversation 1 with individual students.
Students should use their own names.

a, a) 07 Focus students on Marco and Lin in the photo.
Establish that they don’t know each other.

Play the recording. Students listen and read conversation
2. Play the recording again if necessary. Point out that Hi
is more informal than Hello.

Drill the conversation chorally and individually with the
class, either by playing the recording again and pausing
after each phrase/sentence or by modelling the phrases/
sentences yourself.

b) Demonstrate the conversation with a few confident
students. Then ask students to practise the conversation

with six other students, either by moving around the room

or (alking to people sitting near them. Students should use
their own names.

Colours

Students work on their own or in pairs and match the
words to the colours. Check answers with the class.
Model and drill the colours. Note that the colours are in
Language Summary Welcome E7KP SB (Student’s Book)
pl2l.

If you have a class of complete beginners,
pre-teach the colours using items in the classroom
before doing 3.

Teach What colour is it?. Put students into pairs.

Students take turns to point to a colour and ask
their partner what colour it is.

The alphabet

0 a) [I%) 03 Pre-teach or elicit the alphabet. Play the
recording. Students listen and say the alphabet.

Play the recording again if necessary. Pay particular
attention to the pronunciation of the letters g /d3i:/,
h /lewtf/, j /dzer/ v /a:/ and w /'dabaljuz/. Note that
students often confuse the letters e /iz/ and i /a1/, and
the letters a /e1/ and r /a:/.

Welcome to

the class!

Vocabulary colours; the alphabet and spelling; days
of the week

Real World saying hello and goodbye; introducing
yourself; classroom instructions

b) Do question 1 (the grey letters) with the class to show
that all the letters in that colour have the same vowel
sound /e1/. Students then work in pairs and decide how
we say the other sound groupings. Check answers with
the class.
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c) 2 Play the recording (see Student’s Book p148
for the recording script) and ask students to repeat. You
could ask students to look at the table in Language

Summary Welcome §T¥3 SB p121 while they are listening.

d) Point out the TIP! (ee = double ¢). Drill the word double.
Spell out hello and ask students to write it down.

i[9 Play the recording (SB p148). Students write down
the words they hear. Check answers with the class.

yellow; please; green; class; teacher; student; welcome

&2 1 you have a strong class, draw the table from
Language Summary Welcome €23 SB p121 on
the board without the letters of the alphabet filled
in. Then drill the seven symbols at the top of the
columns. When you check the answers to 4b),
write the letters in the correct place in the table.
Use the completed table to highlight that the same
vowel sound is used in each column of letters,
then drill the letters in their groups as in 4c).

You can also point out that there is a full list of
phonemic symbols on SB p159.

Students work in pairs. Student A says a letter,
and student B has to point to the letter in the

Student’s Book. Alternatively, students can take
turns to say each letter of the alphabet in pairs.

Students take turns to say the letters of the alphabet
in order. If a student makes a mistake, he/she is
‘out’ and stops playing. The last student to stay ‘in’
wins. This game can be played with the whole class
or in small groups. The game can be made more
challenging by asking students to say the alphabet
backwards!



Welcome

Classroom instructions

a) Students work on their own and tick the instructions
they understand.

Ask students to turn to Language Summary Welcome
(%) (SB p121) and do the matching exercise. Check
answers with the class, demonstrating any instructions
to the whole class if necessary.

Note: explain to students that the Language Summaries

in face2face contain all the new language taught in each
lesson/unit of the Students Book and are a useful reference
when students are working in class or at home.

(17273 2h) 3§) 4d) 5a) 6i) 71) 8k) %) 10c) 11b) 12g)

b) €712 Play the recording (SB p148). Students underline
the instructions in 5a) when they hear them. Play the
recording again if necessary.

If you have a class of complete beginners, teach
the instructions yourself first and use the matching
exercise in Language Summary Welcome /1)
(SB p121) as practice.

Spelling

0 a) Pre-teach late, first name, surname and spell. Drill these

@.

words with the class.

Focus students on Pablo in the photo and ask students to
read conversation 3. Students then match questions 1-3
to answers a)—c).

b) €1ED Play the recording (SB p148). Students listen
and check.

1c) 2b) 3a)

c) £IF) Play the recording. Students write down the
students’ names. Ask students to check answers in pairs.

d) Students turn to recording script R0.8 on SB p148.
Play the recording again and allow students to listen and
read. Check answers with the whole class. Note: in
face2face students are often directed to the recording
scripts in the back of the Student’s Book, as listening and
reading at the same time can help students ‘tune in’ to
sound-spelling relationships in English.

1 Isabel Boutron 2 Pavel Stepanov

a) E1X) §3F Play the recording and ask students to repeat
the questions.

b) Students ask four other students the questions in 6a)
and write down the answers. Students can either move
around the room or talk to students sitting near them.

Students spell out their names to you. Write them
on a large sheet of paper and put it on the classroom
wall to help students remember one another’s names.

Goodbye!

sesevne

o

a) Pre-teach day and week. Students work in pairs and
put the days of the week in order.

b) Play the recording.

Students check their answers.

) Play the recording again and ask students to repeat the
days. Pay particular attention to the pronunciation of
Tuesday /'tju:zdeV/ and Thursday /'03:zde1/ which students
often confuse, and Wednesday /'wenzde1/ which is two
syllables not three.

Play the recording. Students listen and write the day
(Thursday). Play the recording again and ask the students
to repeat each word/phrase. Check students understand
that we say Hello/Hi when we meet someone and
Goodbye/Bye when we leave them.

Students practise the conversation with other students.

Progress Portfolio

e Progress Portfolio boxes encourage students to reflect
on what they have learned. This approach is consistent
with the need for students to think about their own
language learning as required by the Common European
Framework of Reference for Languages (CEF). There :
is a Personal Progress box at the end of each unit
in the Student’s Book. More information on how to
use these boxes is given in the teaching notes for
unit 1, p32. .

sSeeccentseccrse

Students can also work on their own and tick the things
they can do. Encourage students to check new language :
in Language Summary Welcome, SB p121. :

Students can also work in pairs or groups and compare
which statements they have ticked.

If you have a class of complete beginners, use the | :
pictures in Language Summary Welcome
SB p121 to teach the meaning of I can ... before :
students begin ticking the things they can do in

the Progress Portfolio box.

........... P EOEECEEEOEOEEEE00EEERCEOOOROOOOROOOOOGEGEOOOTOEOEES

m" Students close their books, then work in pairs and tell their

partner three things they can do in English. Students should
demonstrate their ability to do these things to their partners.
Finally, suggest to students that they review the language
they have learned in the lesson in the Language Summary
Welcome SB p121 at home.

EXTRA PRACTICE AND HOMEWORK

Study Skills 1 Classroom language p202
(Instructions p199)

Workbook Welcome to the class! p3




1A = Where are you from?

Student’s Book p6—p13

QUICK REVIEW eee .

Quick Reviews begin each lesson in a fun, student-
centred way. They are short activities which revise
previously taught language and are designed to last
about five or ten minutes. For more information on
Reviewing and Recycling, see p20.

This activity reviews spelling and vocabulary. Students
write six words on their own, then work in pairs and
take turns to spell the words to each other. They should
write down their partner's words. Finally, students
check their spelling is correct. Check any problem
words with the class.

Introducing people

@) Focus students on Carol and John in the photo.
Elicit where they are (at a conference in a hotel).

{IED Play the recording. Students listen and read
conversation 1.

Play the recording again, pausing after each
phrase/sentence for students to repeat. Check students
understand the meaning of How are you? and I'm fine/ -
OK, thanks.

b) Demonstrate the conversation with a few confident
students. Then ask students to practise the conversation
with four other students, either by moving around the
room or talking to students sitting near them. Students
should use their own names. Encourage students to do
this without looking at their books if possible.

e a) (17} Focus students on Monica, Roberto and Elena

in the photo. Play the recording. Students listen and read
conversation 2. Check students understand that Monica
is introducing Elena to Roberto.

Play the recording again, pausing after each phrase/
sentence for students to repeat. Check students
understand that they can say either And you. or Nice
to meet you too. You can also teach You too. as another
possible response.

b) Demonstrate the conversation with a few confident
students. Then put students into groups of six and ask
them to practise introducing one another. Alternatively,
students can practise this conversation by moving around
the room.

If students know each other well, give them false
identities of famous people on cards before they
practise the conversation.

1 Meeting people

/Vocabulary countries and nationalities

Grammar be (1): positive and Wh- questions; subject
pronouns and possessive adjectives

Real World introducing people
Help with Listening word stress

\Review saying hello; the alphabet

Vocabulary Countries and nationalities

(3

(4

a) Pre-teach country. Students then work on their own
and tick the countries they know in the first column.

Check students know where each country is. Point out
that all countries and nationalities are spelt with a capital
letter. Also point out the use of the article the with USA
and UK. The USA is often called the US, the States or
America. Note that the UK refers to England, Scotland,
Wales and Northern Ireland, whereas Great Britain/Britain
refers to England, Scotland and Wales only.

b) ®Z Write on the board I'm from Brazil. I'm ... .
Elicit the missing word (Bragzilian). Use this example to
establish the difference between country and nationality.
Focus on the examples in the table in 3a). Students then
fill in the missing letters in the nationalities column.

Students check answers in £2E8 SB (Students Book) p122.

Check they have noticed the spelling pattern in each section.

Point out that the third column in the table in £ZED is a
list of the languages spoken in these countries. Drill these
words with the class.

Help with Listening

e Help with Listening boxes are designed to help
students understand natural spoken English. They
often focus on phonological aspects of spoken English
which make listening problematic for students. For
more information on the face2face approach to
Listening, see p5. This Help with Listening section
introduces students to word stress.

{13 Focus students on the table in 3a) and point out
how stress is marked in the Students Book (). Play the
recording. Students listen and notice the word stress.

Use the countries and nationalities to teach syllable and
ask how many syllables there are in some of the words.

Point out that the same syllable is stressed in most
countries and nationalities, for example, Brazil/Brazilian.
Elicit which countries and nationalities don't follow this
pattern: ltaly/Itdlian; China/Chinése; Japan/japanése.

Also highlight that Spain and France don’t have a stress
mark as they are one-syllable words.
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P

| R1.3 Play the recording again and ask students to
repeat the pairs of words. Pay particular attention to the
pronunciation of Australia /o'streulia/ and Turkey /t3irki/,
and the word stress on Italy/Italian, China/Chinese and
Japan/Japanese.

Students work in pairs, student A and student B.
Student B closes his/her book. Student A says a
country from the list in 3a) and student B says the
nationality. After a few minutes, students swap roles.

Listening and Grammar

o ®% rite on the board Where are you from? I'm from (the
UK). Drill the question with the class, then practise with
individual students.

Focus students on the rest of the people in the photo and
pre-teach receptionist.

{13 Play the recording, Students listen and fill in the
countries in conversations 3, 4 and 5. Play the recording

again if necessary. Check answers with the class.

3 Italy 4 the USA 5 Mexico; Australia; Spain

Help with Grammar

e Help with Grammar boxes help students to examine
examples of language and discover the rules of
meaning, form and use for themselves. Students
should usually do the exercises on their own or
in pairs, then check their answers in the Language
Summaries. You can then check the main points with
the whole class as necessary. For more information
on the face2face approach to Grammar, see p5.

a)—c¢) Students do the exercises on their own or in
pairs, then check their answers in {58 SB p123.
Check answers with the class.

a)1’'m 2re 35 45 55 6’re 7°re

e Highlight that ‘m is the contracted form of am, etc.,
and. that contractions are very common in spoken
English and informal writing. Encourage students
always to use contracted forms when speaking.

e Check students understand the subject pronouns
I, you, he, she, it, we, they and point out that you is
both singular and plural in English.

e Highlight which part of be (am/is/are) goes with
each subject pronoun.

e b)lare 2s 35 45 5are 6 are
Highlight the word order in questions: question
word + am/is/are + subject + ... , and that 5 in
questions 2, 3'and 4 is the contracted form of is.
e Highlight that we don't contract are to ’re in
questions: Where are you from? not Wherere-

you-from?.

©

a) 1) 0 Play the recording and ask student to repeat.
Check students pronounce the contractions correctly.

b) § (2 Play the recordings and ask student to
repeat. Point out the pronunciation of Where are /weora/
and What are /wota/. Also check students are pronouncing
the weak form of are /o/ and the contracted forms Where’
and What’ correctly.

C) Students work in pairs and practise conversations 3,
4 and 5. Monitor and correct pronunciation as necessary.

' Students do the exercise on their own, then check their
answers in pairs. Check answers with the class.

Point out that we don’t contract are after a noun, for
example, names: Our names are ... not Suamesre——.

2're 3are 4s 5's 6are 7are 8are 9°'m 10’s

Help with Grammar

a)-b) Students do 10a) on their own or in pairs, then
check their answers in §3#3 SB p123. Check answers
with the class.

e The possessive adjectives are: my, your; his, her; its,
our; their.

e We use subject pronouns with verbs: I'm from
France, They’re both from Germany, etc.

e We use possessive adjectives with nouns: my name,
his book, etc.

¢ Point out that you and your are both singular and
plural in English, and that we always use a capital
I for the subject pronoun.

e Also highlight that verbs in English always need

a subject: Its my book. not Is-niy-beok.

{152 £ Play the recording (SB p148) and ask students
to repeat. Check students pronounce the contractions,
pronouns and possessive adjectives correctly.

@ Focus students on the photo again and point out the

name cards that the people are wearing. Tell students that
the receptionists are giving out these name cards to people

~ arriving at the conference.

Play the recording (SB p148). Students listen to
three conversations and fill in the gaps on the name
cards. Play the recording again, pausing if necessary to
give students time to write. Check answers with the class.

A Jansen, the UK; Iveson, the UK 8 Demirlek, Turkey
C Koprowska, Poland

When students have completed the name cards,
ask them to turn to R1.8, SB p148. Play the
recording again. Students listen and read at the
same time to check their answers.



1A and 1B

L Cot randy. Lot it vinkhtl

e There is a Get ready ... Get it right! activity at the
end of every A and B lesson. The Get ready ... stage
helps students to collect their ideas and prepare the
language they need to complete the task. The Get
it right! stage gives students the opportunity to use
the language they have learned in the lesson in a
communicative (and often personalised) context.
These two-stage activities help students to become
more {luent without losing the accuracy they have
built up during the controlled practice stages of the
lesson. For more on the face2face approach to
Speaking, see p5.

Put students into pairs, student A and student B. Student
As turn to SB p104 and student Bs turn to SB p112.

a) Focus students on the example questions above the
cards. Point out that the people on cards C and D and
on cards E and F are together so students should ask
questions with they/their. Remind students of the
question: How do you spell that?.

Students work on their own and prepare the rest of the
questions they need to ask in order to complete the
name cards. While students are working, check their
questions for accuracy and help with any problems.

Students work in their pairs and take turns to ask
questions and complete their name cards. Students
are not allowed to look at their partner’s cards.

b) Students check their answers (and spelling) with
their partners.

~ EXTRA PRACTICE AND HOMEWORK N\

Class Activity 1A At the conference p137
(Instructions p122)

1 Review Exercises 1 and 2 SB p13

CD-ROM Lesson 1A

Workbook Lesson 1A p5

1B In the coffee break

QUICK REVIEW eee

This activity reviews the question What’s his/her name?
and the names of the students in the class. Check students
understand / think and / can’t remember. Model and drill
these phrases if necessary. Put the students in pairs. They
take turns to ask the names of the other students in the
class. Finally, check the students’ names with the class.

Vocabulary Numbers 0-20

Students work in pairs and see how many of the numbers

they can say, then check in §ZF8 SB p122. Highlight that
we can say zero or nought for 0.

Model and drill the numbers. Highlight the pronunciation
of nought /no:t/, three /Ori:/ and eight /eit/, and the stress
on the -teen words (thirtéen, fourteen, etc.).

a) Set the context by reminding students of the hotel in
lesson 1A.

115D Play the recording (SB p148). Students listen and
write down the hotel.room numbers. Play the recording
again if necessary. Check answers with the class.

A 19 B427 C15 D319 E 316
b) Students work in pairs and take turns to dictate five

numbers. Their partner writes down the numbers.
Students check their answers with their partner.

Vocabulary numbers 0-20; phone numbers; jobs; a and an
Grammar be (2): negative, yes/no questions and short
answers

Review be; positive; countries

Students work in pairs and count from 0-20,
taking turns to say a number. They can then
count backwards from 20-0.

9 a) Pre-teach phone number and point out the TIP! on how

to say 0 and double digits in phone numbers.

Students work in pairs and try to work out how to say the
four phone numbers on the yellow note.

b) (ZED) Play the recording. Students listen and check.
72 Play the recording again and ask students to repeat.
Check students pause between numbers at the
appropriate places.

Point out that in phone numbers the digits are said
individually and are grouped together in ‘chunks’
separated by pauses.

a) (17} Play the recording (SB p148). Students listen
and write the phone numbers. Play the recording again,
pausing if necessary to allow time for students to write.

Students check their answers in pairs by saying them to
their partmer. Check answers with the class.

A 01622 654331 B 07931 516087 € 01902 785664

D 0034 96 3922 959 o E



1B

b) Focus students on the pictures and use these to teach
phone and mobile phone. Drill the questions in the speech
bubbles and point out that we often say Its ... before
saying our phone number.

Students ask three other people for their phone numbers.
They can invent numbers if they prefer. Students should
check they have written each number down correctly
before moving on to the next person.

Vocabulary Jobs; aand an

a a) Pre-teach the word job. Students work on their own

and tick the jobs they know, then do the exercise in
SB p122. They can then check answers in pairs.

Check answers with the whole class. Point out that
a waiter/an actor is for men and a waitress/an actress
is for women (although actor is now often used for
both men and women).

Draw students’ attention to the TIP! and point out that
only the main stress is shown in the vocabulary boxes
and Language Summaries. We feel this is the simplest and
most effective way to make sure students put the main
stress in the right place. For example, the main stress in
shop assistant is on shop, not on the second syllable of
assistant (which is also stressed).

1c) 2f) 3i) 4l) 5n) 6h) 7e) 8p) 9j) 100) 11b)
13g) 14m) 15d) 16k)

b) (ZEP £ Play the recording and ask students to
repeat. Check students stress the words/phrases correctly.
Highlight the pronunciation of musician /mju:'zifan/,
manager /'manid39/, lawyer /'lo1a/ and retired /r1'tarad/.

Help with Vocabulary

e Help with Vocabulary boxes help students to explore
and understand how vocabulary works, and often
focus on aspects of lexical grammar. Students should
usually do the exercises on their own or in pairs, then
check in the Language Summaries. Check the main
points with the class as necessary. For more information
on the face2face approach to Vocabulary, see p5.

a) Pre-teach consonant and vowel. Students work on
their own and complete the rules by referring to the
vocabulary in 5a). Check answers with the class.

e We use a with nouns that begin with a consonant
sound.

e We use an with nouns that begin with a vowel sound.

e Highlight that we always use an article with jobs: I'm
a doctor. not Far-deetor.

e Point out that unemployed and retired are adjectives,
and so don't take a or an. We say He’s unemployed. not

Hek-an-unemployed.
b) Students work in pairs. Check answers with the class.

la2a 3an 4a 5an 6a

/ a) Teach and drill the questions What5 his job? and

Whatk her job? and the answer He/Shes a/an ... .

Students look at the pictures in §ZE} SB p122. Ask
students to cover the words.

Put students into pairs. Students take turns to point to
a picture and ask their partner what the person’ job is.
Remind students of the phrase I can’t remember.

b) Tell students that Whats your job? and What do you do?
have the same meaning. Model and drill both questions.

Students ask each other what their jobs are. Help students
with any job words they need at this stage.

Ask students to share interesting answers with the class.

Listening and Grammar
0 a) Focus students on the photo and the lesson title. Ask

where the people are (at the conference in the coffee break).

Play the recording. Students read, listen and fill in
the gaps. Play the recording again if necessary. Check
answers with the class.

1 engineer; lawyer 2 musician 3 doctor; teacher

b) Students work on their own or in pairs and match
conversations 1-3 in 8a) to the groups of people A-C
in the photo. Check answers with the class.

1B 2C 3A

Help with Grammar

'a)—d) Students do the exercises on their own or in
pairs, then check their answers in {58 SB p123. Check
answers with the class.

e b) 1’'m 2aren’t 3isn't

e We make negatives of be with not. Not comes after
the verb.

e Point out that arent is the contracted form of are
not and isnt is the contracted form of is not.
Encourage students always to use the contracted
forms in speaking and writing.

e We can say you/we/they aren’t or you're not/we’re not/
they’re not, and he/she/it isnt or he’ not/she’s not/its not.

e ¢)1’'m 2lIs;isn’t 3 Are; aren’t

e Highlight the inverted word order in yes/no
questions: be + subject + ... .

e Point out that we don't usually just answer these
questions with Yes or No as this can sound impolite.

e We don't use the contracted form in positive short
answers: Yes, I am. not Yes—#s.

e We don'’t usually use the uncontracted form in
negative short answers: No, I'm not. not Ne;-J-am-net.

e For negative short answers we can say: No, you/we/
they aren’t. or No, you're not/we’re not/they’re not, and
No, he/shel/it isn’t. or No, he’s not/shes not/it’s not.



@- 2 Play the recording and ask students to repeat.
Check students are pronouncing the contracted forms
correctly. Students can also follow the stressed words in
the recording script (SB p148).

m a) % Write I'm from (France). on the board (or another
country if you are from France). Ask if this is true for you.
Elicit the negative sentence I'm not from (France). Add

I'm from (your country).

Students do the exercise on their own.

b) Students compare sentences in groups. Ask students
to share interesting sentences with the class.

" Got roady ... Get tright!

Put students into pairs, student A and student B. Student
As turn to SB p104 and student Bs turn to SB p112.

a) Tell students that they are receptionists at the
conference hotel. They have a conference guest list, but
some of the information that is circled is wrong. All the
information that is not circled is correct.

Teach and drill Mr /'misto/ and Mrs /'misiz/.
Focus students on the examples. Students then work

on their own and write yes/no questions to check the
rest of the information in the circles.

R e I T

1C | Personal details

QUICK REVIEW eee

This activity reviews jobs. Students do the activity in
pairs. Set a time limit of two minutes. 8 Find out which
pair has the most words and write them on the board.
Ask students to spell any difficult words. Find out if other
pairs have any different words and add them to the list.

What number is it?

0 Start with a quick revision of numbers 0-20.

Students work in pairs and try to say the numbers, then
check in 7158 SB p122. Highlight the use of hyphens (-)
in compound numbers like twenty-one.

Model and drill the numbers. Pay particular attention to
the pronunciation of thirty /'83:rti/ and forty /'forti/.

0 Students work in pairs and practise saying the numbers.
Check answers with the class. Drill any problematic words.

Help with Listening

e This Help with Listening section helps students to hear
the difference between numbers that end in -teen and
those that end in -ty.

[ b) Check students understand that five of the pieces of
| information circled are correct and five are wrong.

Students work with their partners and take turns to ask
and answer their questions. Students are not allowed

to look at their partner’s guest list.

Encourage students to use the correct short answers.
Students should correct any wrong information on their
l version of the conference guest list.

€) Students work in pairs with another student from
the same group and check their answers.

With a class of complete beginners, ask students
to check their yes/no questions with a student
from the same group before they work with their
partner in 12b).

v s s s i . e e b

~~ EXTRA PRACTICE AND HOMEWORK

Vocabulary Plus 1 Jobs p187 (Instructions p182)

Class Activity 1B Short answer dominoes p138
(Instructions p122)
1 Review Exercises 3,4 and 5 SB p13

CD-ROM Lesson 1B
Workbook Lesson 1B p6

\,

1B and 1C

¢
i

?

people to repeat things
Vocabulary numbers 20-100; age

Help with Listening numbers with -teen and -ty;
sentence stress (1)

\Review be; phone numbers

(RealWorld asking for and giving personal details; asking

9— a) ®% Remind students of word stress by writing some
words on the board and asking them which syllable is
stressed.

(iZEE Play the recording. Students look at the numbers
and listen to the stress. Highlight that for thirteen, fifteen,
etc. the stress is usually on the -teen syllable and for
thirty, fifty, etc. the stress is on the first syllable.

b) Students work on their own or in pairs and mark
where they think the stress is in the numbers.

c) GIED Play the recording and ask students to check
their answers.

L » L 4 5 »
f8rty; seventeen; enlghty; sixty; eighteen; fourteen;
sixteen; seventy
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a) @K Play the recording again. Ask students to
repeat. Check they are stressing the numbers correctly.

b) Demonstrate this by saying a number between 1 and
100. Ask a conlident student to say the next three numbers.

Students work in pairs and take turns to say a number
between 1 and 100. Their partners then say the next
three numbers.

Hiring a car

e a) Focus students on the photo. See if students remember

the names of the two people from lesson 1A (Molly and
David) and ask where they are now (at a car hire office).

Students match the words to Molly’s things 1-4. Check
answers with the class.

Model and drill the words, paying particular attention to
the pronunciation of business /'biznis/.

1 a passport 2 a letter 3 a credit card 4 a business card

b) Pre-teach married, single and How old is she?/How old
are you?. Point out that we use the verb be to talk about
age, not have. We say Shek 26 (years old). not She-has-26
Students answer questions 1—4 on their own or in pairs.
Check answers with the class. Point out that we can say

She’ 26 years old. or Shek 26., but not Shes-26-yeass.

1 No, she’s British. 2 She’s a lawyer. 3 She’s married.
4 Students will need to calculate Molly’s age using
her date of birth (23" June 1980).

Drill the question How old are you?, then ask
students to practise asking each other their ages.
Students can find out if anyone is the same age as
them. Note that this activity might not be suitable
if you think your students will be reluctant to talk
about their age.

ﬁ a) Students do the exercise on their own.

),

b) Focus students on the speech bubbles. Students check
answers in pairs by asking questions with What’ her ... ?.
Check answers with the class. Point out that postcode is
British English and zip code is American English.

Use Molly’s email address to teach students how we say

. (dot) and @ (at): molly dot blackwell at w j | dot com.
(Students practise saying their email addresses in 10b).)

2a) 3b) 4d) 5i) 6e) 7¢) sh) 9j) 10f)

Help with Listening

e This Help with Listening section introduces students
to sentence stress and highlights that we stress the
important words.

@

Play the recording. Students listen and notice
the sentence stress in the questions.

Check students can hear that these words/syllables

are said louder than other words/syllables. Use
sentences 1-7 to highlight that we stress the important
words in sentences (the words that carry the meaning).

b) Play the recording again. Students listen for the
pronunciation of your /ja/ and and /an/.

Use the sentences in 7a) to show how the sound of
unstressed words often changes in sentences and are
not pronounced as students might expect. Point out
that the alternative ways to say these words are called
‘weak forms’.

You may wish to highlight the schwa /o/ in the weak
forms of your and and. Note that the schwa is dealt
with in detail in lesson 2B, and that weak forms in
general are dealt with at various points in the Help
with Listening syllabus.

a) Focus students on David in the photo of the car hire
office. Ask what he wants to do (hire a car). Pre-teach

fill in and form.

7] Play the recording (SB p148). Students fill in the
form while they listen to the conversation. Play the
recording again if necessary.

Students check answers in pairs. Check answers with
the class.

Surname: Holmes Nationality: British

Address: 57 Green (Road) (Birmingham) B22 41]
Home phone number: 0121 787 6544

Mobile phone number: (07810) 056678

b) Students look at R1.18, SB p148. Play the recording
again and ask students to follow the stress on the woman’s
sentences. This activity will help students ‘tune in’ to
sentence stress in spoken English. Note that only the
woman’s sentences are marked for stress.

~ Real World

9 a) Set the context and establish the meaning of asking

people to repeat things by saying something too quickly
for the students to understand.

TR Allow students time to read the exercise, then play
the recording. Students fill in the gaps using the words
in the box. Play the recording again if necessary.

Students check answers in {1723 SB p123. Point out
that say again and repeat mean the same thing, but
repeat is more formal. Also point out that we often say
sorry when we ask people to repeat things.

1 say; again
2 sorry
3 could; repeat



1C and 1D

b) Establish that intonation is very important in
English and that the correct intonation pattern can help
students sound polite. Say the sentences in 9a) with
rising and flat intonation to demonstrate how a rising
intonation makes you sound polite and flat intonation
makes you sound impolite or bored.

Play the recording again and ask students to repeat.
Check they are copying the rising intonation pattern
correctly. Drill students individually if necessary.

a) (I%7) (7 Focus students on questions 1-7 in 7a),
then play the recording and ask students to repeat.
Check students use the correct stress in the questions.

1D Lost property

QUICK REVIEW eee

This activity reviews numbers 0—100. Demonstrate both
parts of the activity with a confident student before
asking students to do the activity in pairs.

Focus students on the picture and the title of the lesson.
Establish the meaning of lost property. Ask them where
the lost property room is (in the hotel).

Students work on their own or in pairs and match the
words to the pictures. Check answers with the class.

Model and drill the words. Pay particular attention to the
pronunciation of suitcases /'su:tkeisiz/, watches /'wot fiz/,

dresses /'dresiz/ and teeth /ti:0/.

suitcases 5; wallets 13; shoes 7; coats 4; an umbrella 9;
a CD player 2; ID (identity) cards 11; watches 12;
a camera 8; dresses 1; bags 6; a bike 10; false teeth 3

Help with Vocabulary

a)-b) Pre-teach plural, man, woman, child and person.

Students do 2a) on their own or in pairs by referring to
the words in 1, then check their answers in §2E#8 SB
pl122. Check answers with the class.

e To make most nouns plural we add -s: bags, shoes,
suitcases, etc.

e If the noun ends in -ch, -sh, -s, -ss, -x or -z, we add
-es: watches, dresses, etc.

e If the noun ends in consonant + y, we change -y to
-ies: diaries, etc.

e A few common nouns have irregular plural forms:
men, women, children, people, teeth, etc.

e Persons does exist but it is very formal. Point out
that we use a plural verb form after people. We say

British people are friendly. not British-pesple-isfriendly.

\.

»~~ EXTRA PRACTICE AND HOMEWORK \

b) Put students in pairs, if possible with people they don't
know very well. Students take turns to interview their
partner and fill in the form. Remind them of the questions
in 9a) and How do you spell that? before they begin.

When both students have filled in their form, they check
that all the information on their partner’s form is correct.
Note that the language needed for asking about people’s
personal details is in §71F}) p123.

Class Activity 1C At the car hire office p139
(Instructions p122)

1 Review Exercise 6 SB p13
CD-ROM Lesson 1C
Workbook Lesson 1C p8

Vocabulary personal possessions (1); plurals; this, that,
these, those
Review be

—

w4l 12 Play the recording and ask students to repeat.
Pay particular attention to the -es /1z/ endings in suitcases,
watches and dresses, and the pronunciation of women
/'wimin/, children /'tf1ldran/ and teeth /ti:6/.

5
R1.21 ]

Students do the exercise on their own, then check their
answers in pairs.
Check answers with the class.

Ask students how they think these plural forms are
pronounced. Drill the plural forms with the class, focusing
on the extra /1z/ syllables in waitresses and addresses.

b) credit cards c) nationalities d) waitresses
e) countries f) addresses g) cameras h) colours

ﬁ Tell students to cover the vocabulary box in 1 and the

table in 2a). Say the number of two or three items in
the picture and ask students to say what they are.
Use the speech bubbles to remind students of the
difference between It5 and They’re for singular and
plural nouns.

Students work in pairs and take turns to test each other
on the items in the picture.

0 Focus on the main picture and establish that Eva has got

a job at the hotel. Then focus on the four smaller pictures
1-4. Tell students that Eva isn’t a native English speaker
and so she is asking how to say things in English.

Students work on their own and fill in the gaps in the
conversations.

Check answers with the class.

1 umbrella 2 watches 3 CD player 4 false teeth

@



1D and 1 Review

Help with Vocabulary

Students fill in the gaps in the table by referring back to
pictures 1—4 in 6. They then check answers in £ZK} SB
pl22. Check answers with the class.

e Check the table with the class (see the table in
€iF) sB pi22).

e We use this and these to indicate something that is
close to us.

e We use that and those to indicate something that is
further away from us.

e We use this and that to refer to singular nouns and
these and those to refer to plural nouns.

e Point out that we often use over there with that and
those if something is a long way from us: What5
that over there?.

1 Review

e The Review section reviews the key language taught in
the unit. It includes communicative and personalised
speaking stages as well as controlled grammar, vocabulary
and writing practice.

e This section is designed to be used in class after students
have finished lesson D, but individual exercises can be
used as ‘fillers’ if you have a few minutes left at the end
of a lesson. The Extra practice and homework boxes list
which exercises are relevant to each lesson.

e The icons refer to the relevant sections of the Language
Summary. Students can refer to these if they need help
when doing the exercises.

e For more information on the face2face approach to
Reviewing and Recycling, see p5.

12) [R E® R A Z 1 L)
(GE R M A N Y)(R)
UP S E D F (P\|U
KIG T A L Y)O||S
(F R AN C E)L||S
L A RO s A)allr
L ON(C H I |N|A)
T UR K E VYIDW

1b) Brazilian; German; ltalian; French; American; Chinese;
Turkish; British; Polish; Russian

1c) Brazil, Brazilian; Gérmany, Gérman; italy, Italian;
France, French: the USA, Américan; China, Chinése; Turkey,
Tarkish; the UK, British; Pdland, Polish; Russia, Russian

2a) 1 His name’s Boris. 2 They’re from Italy. 3 I'm from
England. 4 Her surname’s Owen. 5 My name’s Amanda.

6 He’s from Germany.

~~ EXTRA PRACTICE AND HOMEWORK ~\

a) (IF2) 03 Play the recording (SB p149). Ask students
to repeat. This is a ‘chain drill’ which helps students build
up correct stress patterns in longer sentences.

b) Give students time to choose three things in the
classroom or in their bags that they want to know the
English word for.

% Students ask you what the things are in English,
using the questions in 6. Tell students the answers.
Write new words on the board and mark the stress.

1 Review SB p13

CD-ROM Lesson 1D

Workbook Lesson 1D p9

Workbook Reading and Writing Portfolio 1 p64
Progress Test 1 p211

2b) 1 Whats his name? 2 Where are they from? 3 Where
are you from? 4 What’s her surname? 5 What’s your name?
6 Where’s he from?

3 2 an actor 3 a musician 4 a waitress 5 an accountant
6 a manager 7 an engineer 8 a police officer

5a) 2 Brad Pitt isn’t an accountant. He’s an actor. 3 Venus
and Serena Williams aren’t from Spain. They’re from the
USA. 4 Nike and Ford aren't British companies. They’re
American (companies). 5 Ferraris aren’t German cars.
They're Italian (cars).

6a) 2 What’s your (first) name? 3 What’s your nationality?
4 What's your phone number? 5 What’s your email
address? 6 What's your address? 7 How old are you?

8 Are you married?

Progress Portfolio

e Progress Portfolio boxes encourage students to
reflect on what they have learned and help them
decide which areas they need to study again. - .

e Note that the I can ... statements reflect
communicative competences as set out in the
Common European Framework of Reference for
Languages (CEF) for levels Al and A2. For more
information on the CEE see p13.

a) Students work through the list of I can ... statements
on their own and tick the things they feel they can do.
They can refer to Language Summary 1 if they wish.

b) ‘Students work on their own or in pairs/groups

and decide which areas they need to study again.
Encourage students to use the CD-ROM/Audio CD,
lessons 1A-D to help them improve in these areas. For
more information on the CD-ROM/Audio CD, see pl0.



Student’s Book p14—-p21

QUICK REVIEW eee

This activity reviews personat possessions (1). Remind
students of the lost property room at the hotel. Students
work on their own and write all the things they can
remember that were in the room. Set a time limit of three
minutes. Students compare answers in pairs, then check

in the picture on p12.

Vocabulary Adjectives (1)

o 2% Write a red dress on the board and use this to teach
the words noun and adjective.

Students tick the adjectives they know, then do the
exercise in {70 SB p124.

Check answers with the class. Point out the two opposites
of old (new and young) and teach the word opposite.

Model and drill the words, focusing on word stress. Pay
particular attention to the pronunciation of ugly /'agli/
and favourite /'fervrit/.

7ED 2a) 3i) 4f) se) ed) 7b) 8g) 9j) 10c) 12k)
131) 14n)

Help with Vocabulary

g a)-b) ®Z Write the example sentences on the board.
Ask a student to underline the adjectives and circle the
nouns. Check students understand the meaning of very.

Students dowt}]g‘exercise on their own and check their
answers in 7727} SB p124. Check answers with the class.

e We put adjectives after the verb be: She} old. not
She-old-is

e We put adjectives before a noun: Its a small bag.

not fs-abag-small.
e We put very before adjectives: He’ a very happy

child. not Hes-a-happy-very-child.

e Adjectives aren’t plural with plural nouns: Those

are my new shoes. not Fhose-are-my-newsshoes.

a) Students work on their own and use the rules in 2a) to
put the words in the correct order.

b) Students check answers in pairs. Check answers with
the class.

2 It's my old camera. 3 The dresses are very beautiful.
4 It’s a very cheap watch. 5 They're your new books.

2 People and possessions

2A What’s important to you?

o e A e

Vocabulary adjectives (1); adjectives with very; personat
possessions (2)

Grammar have got

Review be; possessive adjectives

Reading, Listening and Grammar
0 a) Focus students on the photos of Sally and her

grandfather, Bill. Tell students that Sally and Bill are
talking about the things that are important to them.
750 Play the recording. Students listen and read to find
four important things for each person. Play the recording
again if necessary.

SALLY a great CD player; an old bike; a beautiful long
dress; a new mobile phone

BILL a very old car (a Toyota); a dog; an expensive
digital camera; a very good DVD player

b) Check students understand true and false. Students do
the exercise on their own, then check their answers in
pairs or groups.

Check answers with the class, and ask students to correct
the false sentences. :

2T 3F 4F ST 6F

Help with Grammar

&) 3)—C) Students do the exercises on their own or in pairs,

then check their answers in £758 SB p125. Check
answers with the class.

e The positive form of have got is: I/you/we/they’ve
got and He/she/it’s got.

e The negative form of have got is: I/you/we/they
haven’t got and he/she/it hasn’t got.

e Highlight the contractions I've, he’, haven', hasn',
etc. in the positive and negative forms.

e Highlight that the % in he’s got, etc. is a contraction
of has, not is.

e Point out that we don’t contract have with names:
Bill and Sally have got ... not Bill-and-Salyve-got— .

e Have got is very common in British English to talk
about possession, family, illnesses, etc. In American
English, have is often used rather than have got:
I've got a new car. (UK) = I have a new car. (US).
Have and have got are dealt with in more detail in
unit 4.

©




2A

Play the recording and ask students to repeat.
Help students reproduce the correct sentence stress and
contractions. Students can follow the stressed words in
the recording script (SB p149).

a) Complete question 1 with the whole class and use this
to teach the meaning of but. Students do the exercise on
their own, then check answers in pairs. Check answers
with the class. Make sure students have used the
contracted forms of have.

1 ve got 2 ve got 3 ve got 4 ve got 5 s got; hasn't got

b) Use the speech bubbles to teach Really? and highlight
the example of a follow-up question.

Model a rising intonation of Really? to show interest.

Say I've got an old car. and encourage students to ask
questions about it using adjectives from 1.

Students work on their own and write down four things
that are important to them.

Students work in groups of three or four and take turns to
exchange information. Encourage them to ask questions
about each thing.

Ask students to share interesting answers with the class.

Vocabulary Personal possessions (2)

Students work in pairs and tick the words they know,
then check the new words in £7%) SB p124.

Model and drill the vocabulary, focusing on correct stress.
Highlight the pronunciation of videos /'vidiauz/, digital
camera /,didzit] 'keemora/ and radio /'retdiau/.

Note that only the main stress in words/phrases is shown
in vocabulary boxes and the Language Summaries.

Point out the American English words a cell phone (or
a cell) and a VCR.

Listening and Grammar
9 a) Focus students on the picture and ask where Bill and

Sally are (an electrical shop). Establish who the other man
is (a shop assistant) and that he is doing a survey

to find out what electrical products people have got.
Students look at the product survey forms and guess
which things Bill and Sally have got by writing yes or

no in the your guess columns.

b) §7%) Play the recording (SB p149). Students complete
the his/her answer columns and compare the answers with
their guesses.

Play the recording again if necessary. Check answers with
the class.

Product [ Bill | Sally
DO SAGASIGe., B ﬂ._...g.r.._...._.‘
computer | yes ‘ no
mobile phone | no yes
digital camera | yes no
personal stereo | yes no
DVD player | yes no

When the students have completed the listening,
ask them to turn to R2.3, SB p149, then play the
recording again. Students listen and read the
conversation at the same time.

Help with Grammar

a)=b) Students do 10a) on their own or in pairs, then
check their answers in {iZ#3 SB p125.

Check answers with the class.

e Check the questions and short answers with the
class (see m SISy

e Highlight the word order of questions: (question
word) + have/has + subject + got + ... .

e We don’t use contractions in positive short answers:
Yes, I have. not YesEve.

e We don't use got in short answers: No, he hasn. not
Nohe-hasnt-got.

e We often use any in plural negatives and questions
with have got. Any is dealt with in more detail in
unit 5. At this stage we suggest you just teach it as
an item of vocabulary.

m {723 €2 Play the recording and ask students to repeat.

Point out that have is stressed in short answers but not
in questions.

Students work in pairs and take turns to ask and answer
questions about Bill and Sally. Students can check their
partners answers in 4a) and 9a).

If you have a class of complete beginners, ask
students to write their questions before putting
them in pairs.

]

@ Put students into pairs, student A and student B. 1f

possible, students should work with someone they
don't know very well. Student As turn to SB p105 and
student Bs turn to SB p113. Check they are all looking
at the correct exercise.

a) Students work on their own and guess which things
their partner has got by putting a tick or a cross in the
your guess column. Students are not allowed to talk to
each other at this stage.

b) Students work on their own and write questions
with you about the pictures. While students are
working, check their questions for accuracy and help
with any problems.



2A and 2B

¢) Students work with their partner and take turns to
ask and answer their questions. They should fill in the
your partners answer column with a tick or a cross and
check if their guesses were correct.

d) Students work with a new partner and say five
things their first partner has/hasn’t got.

Finally, ask the class who had the most correct guesses.

- - — e oo s e
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~~ EXTRA PRACTICE AND HOMEWORK ~

Vocabulary Plus 2 Personal possessions p188
(Instructions p182)

Class Activity 2A Harry and Harriet p140
(Instructions p123)

2 Review Exercises 1,2 and 3 SB p21

CD-ROM Lesson 2A

Workbook Lesson 2A p10

2B Meet the Robinsons

QUICK REVIEW eee

This activity reviews have got and personal possessions.
Students work in pairs and ask questions with Have you
got ... ? to find five things they've got that their partner
hasn’t got. Ask students to share interesting information
with the class.

Vocabulary Family

0 a) Focus on the title of the lesson and elicit the name of
the family in the family tree (the Robinsons). Point out the
photos of Bill and Sally from lesson 2A. Check students
understand the organisation of the family tree and that the
two-rings symbol means the people are married.

Students work on their own and fill in the gaps in each
paragraph. Check answers with the class.

To generate interest at the beginning of the lesson,
bring in photos of your family and talk about them
to the class.

If you have a class of complete beginners, teach
the words in the boxes yourself first by drawing
your own family tree on the board. Then use 1a)
as a practice activity.

b) Play the recording. Students listen and check
their answers. Check answers with the class.

With a strong class you can also teach typical, baby, kids
and divorced from the texts.

Lisa 2 children 4 son 5 father 6 mother 7 brother
MAX 9 sisters 11 grandchildren 12 granddaughters
13 grandson  sALLY 15 uncle 16 cousins

18 grandfather 19 grandmother

a ®% Draw a three-column table on the board with the
headings male, female and male and female. Tell students
to copy the table into their notebooks. Write the examples
from the Student’s Book in the correct places in the table.

Students work in pairs and complete the table with the
words from the three vocabulary boxes in the family tree.
Students then check answers in §74.7 SB p124.

Vocabulary family; How many ...?

Help with Listening the schwa /o/ in words and sentences
Grammar possessive s

Review be; have got; jobs

Point out that only your mother and father are your
parents, other family members are relatives. Also point
out that dad, mum and kids are informal words for father,
mother and children. You can also teach the words

a boyfriend/a girlfriend.

Model and drill the words, focusing on word stress. Pay
particular attention to the pronunciation of parents
/'pearants/, daughter /'do:ta/ and aunt /a:nt/. Also focus
on the /a/ sound in mother /'mada/, son /san/, brother
/'brada/, husband /"hazband/, grandmother /'greendmada/,
uncle /'ankal/ and cousin /'kazan/.

Help with Listening

e This Help with Listening section introduces the
schwa /a/ sound in words and highlights that we
don't stress this sound.

e. a) Point out the schwas in the words in the box (the

schwa is the most common sound in English).

{773 Play the recording. Ask students to listen to the
words and notice the schwas. Elicit that the schwa is
not stressed.

b) ;752 Play the recording and ask students to identify
where the schwas are in the words in the box. Check
answers with the class. Alternatively, students can try

to work out where the schwas are first, then listen

and check.

Highlight the relationship between the stressed syllables
in each word and the schwa, which is never stressed.
Also point out that -o1/-er word endings in English are
often pronounced as a schwa.

doctor address woman musician manager

lal 1o/ 1o/ la/ lal



2B

| % Write Lisa’ got ... brothers and sisters. and Bill and Pat
have got ... children. on the board. Use these sentences to
elicit the example questions with How many ... ? in the
Student’s Book. Tell students that we use How many ... ?
to ask about a number and that the noun used with How
many ... ? is always plural.

Also point out that brothers is only for men/boys, so we
ask How many brothers and sisters (have you got)?.

Model and drill the exaimple questions and elicit similar
questions from the class.

Students work in pairs and ask each other six How many
. ? questions about the Robinsons. Monitor and correct
any mistakes you hear.

Students prepare their questions with How many
. 2 on their own first before working in pairs.

Students do the activity with their books closed

Grammar and Listening

Go through the examples with the class. Students then do
the exercise on their own, using the family tree to help
them. Check answers with the class.

3V 4/ 5 Kate is Sally’s aunt. 6 v/

Help with Grammar

a)—c) Students do the exercises on their own or in
pairs, then check answers in {7} SB p125. Check
answers with the class.

e a) We use name + s for the possessive.

e b) 1c) 2a) 3b)

e We say Kate is Lisa’ sister. not keate-isthesister

e When there are two names, we put the apostrophe
after the second name only: Pat is Chris and

Emmaks grandmother. not Pat-is-Chriss-and-Emmas
e For plural nouns, the apostrophe is after the s:

My parents’ names ... not My-parents-names— .

Students work on their own and make sentences about
the people. Check answers with the class.

2 Max is Anna’s husband. 3 Pat is Bill's wife. 4 Chris
is Bill and Pat’s grandson. § Emma is Chris’s sister.

6 Sally is Anne and Max’s daughter.

X0 0 Play the recording (SB p149) and ask students
to repeat. Point out the extra /1z/ syllable in Chris’s and
Max’. This is because Chris and Max end in a /s/ sound.

a) Ask students to find Kate on the family tree. Ask
Is she married? and elicit/teach No, she’s divorced.

Tell students she’s got a new boyfriend, Tim, and she
wants to show him some photos of her family.

Ask students to name the people in photos A-C.

A Max, Anna, Sally, Pat, Bill, Fred the dog
B Emma, Chris
C Lisa, Tom

b) €7X] Play the recording. Students listen and put the
photos in the order they hear them.

Check answers with the class.

1C 2B 3A

€) Give students time to read sentences 1-7, then
play the recording again. Students listen and choose
the correct words.

2 musician 3 seven 4 lawyer 5 Italian
6 a teacher 7 seventy-three

Help with Listening

e This Help with Listening section introduces the
schwa /o/ sound in sentences and highlights that
we often say many small unstressed words (and, are,
etc.) with this sound.

@‘ a) % Write the sentence Come and look at these

photos of my family. on the board. Elicit which words
are stressed.

Tell students that the vowel sounds in small ‘grammar’
words like and, are, a, of, to and the are often pronounced
as schwas in sentences. Point out the words with
schwas in the example sentence (and, at, of) and tell
students that these are called ‘weak forms’.

75D Play the first sentence of the recording and ask
students to listen for the words with the schwas. Ask
students if the words with the schwas are stressed (they
aren’t). Tell students that the schwa is a weak sound and
is never stressed.

b) Students turn to R2.9, SB p149. Play the whole
recording again. Students listen and notice the stressed
words and the unstressed schwas.

Note that the small words like are, and, etc. which Kate
and Tim pronounce in their strong form are not marked
with a schwa in the recording script.

Students read the recording and make a list of all
the words that are pronounced with a schwa.



2B and 2C

w a) Students write their names and the names of five
family members of a piece of paper.

Give students two minutes to think about what they
can say about these people. Students must not write
this information.

b) If possible, put students into pairs with someone
they don’t know very well. Ask them to swap papers.

| Point out the example questions and elicit more topic
areas: age, job, nationality, possessions, etc.

Students then work on their own and write questions
| about the people on their partners paper. While
| students are working, check their questions for
accuracy and help with any problems.

¢

¥

~~ EXTRA PRACTICE AND HOMEWORK

e

a) Students take turns to ask their partner their
questions. Students should make notes on their
partners answers.

b) Students work in new pairs and swap information
about their partner’s family.

Finally, students can share any interesting information
with the class. |

- . ottt it A A 5845 20

2 Review Exercises 4 and 5 SB p21
CD-ROM Lesson 2B
Workbook Lesson 2B p11

2C Time and money

QUICK REVIEW eee

This activity reviews family vocabulary. Students do the
activity in pairs. Set a time limit of three minutes. Students
decide whether the words on their list are for men/boys,
women/girls, or both. Students then compare lists with
another pair. You could do this as a Board Race (see p21).

What’s the time?

Students work in pairs and try to put the words in order,
then check in §72:8 SB p124.

Model and drill the words. Highlight the pronunciation
of minute /'minit/ and the silent h in hour /auva/.

2 aminute 3 a hour 4 a day 5a week 6 a month
7 a year

e a) Pre-teach cooker and check students remember the
other words in the vocabulary box.
Use the speech bubbles to teach I think ... and Me too. Say
1 think A is a radio. and invite students to respond with the
language in the speech bubbles.
Students work in pairs and decide what the things are in
pictures A-E

A a cooker B a mobile (phone) Ca TV D a laptop
E a digital camera F a radio

b) Students match the times to photos A-F, then check
their answers in pairs. Check answers with the class.
Model and drill the times. Note that only the main stress
on each time is given in the Student’s Book. Highlight the
schwa in o’clock /o'klpk/.

Real World talking about times and prices; buying tickets
Vocabulary time words (minute, year, etc.); How much ...
Review numbers

?

B ten forty C eight fifteen D three forty-five
E nine twenty F two thirty

€) Tell students that there are two ways to tell the time in
English. Students work on their own or in pairs and match
the times to photos B-F Check answers with the class.

Check students understand the meaning of quarter; half,
past and to in times. Point out that we can say quarter

past six or a quarter past six, but not fifteen-past-six.

Model and drill the times. Highlight the pronunciation of
quarter /'kwo:ta/ and half /ha:f/, and point out the weak
form of to /ta/ in quarter to four, etc.

B twenty to eleven C quarter past eight D quarter
to four E twenty past nine F half past two

6 Use the pictures to teach the difference between a watch

and a clock.

Students work on their own or in pairs and write the
times, then check their answers in {77288 SB p125. Model
and drill the times.

1 five past one 2 twenty-five to seven 3 ten past eight
4 ten to twelve 5 twenty-five past ten 6 five to three

{:X1] Refer students back to photos A-F in 2a). Play
the recording (SB p149). Students listen and match the
conversations to three of the photos. Check answers
with the class.

1A 2F 3C

@



2C
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Real World

a)—C) Students do the exercises on their own or in pairs,
then check their answers in {;{77] SB p125. Check
answers with the class.

e 1is 2clock 3time 4 past 5got
¢ Point out that all three questions have the same
meaning, but the third question is more polite.

e 1at 2from;to

e Point out that we use at with individual times and
we use from ... to for lengths of times.

e Teach the meaning of a.m., p.m., noon, midday and
midnight. Model and drill these words/phrases.

G A2, 11 Play the recording. Ask students to repeat.
Check students copy the polite intonation correctly.

Also check students understand Thanks a lot. (an informal
way to say Thank you.) and Youre welcome. (a polite
response to Thank you.).

b) Give students one minute to work on their own and
write down six times.

Students work in pairs and take turns ask and answer
the questions in 5a). Their partner should write down
the times. Encourage students to use all three questions.
Students check they have written down the correct times
with their partner.

An evening out

)

a) Use adverts A—C to teach adverts. You can teach
students that advert and ad are short forms of
advertisement /ad'v3:tismoant/.

Students do the exercise on their own, then check in
pairs. Check answers with the class.

A an exhibition B a concert C a cinema

Ask students to find more detail in the adverts,
(the names of the exhibition, singer and films, the
months the exhibition/concert/films are on, etc.).

Point out that a booking fee is often added to the
price of a ticket bought by phone or credit card
and that the numbers (12) and (15) after the film
titles in advert C give the minimum age that a
child must be to see the film.

b) Tell students they are going to hear two recorded
messages and one conversation about the adverts A-C.
Focus students on the gaps 1-5 for the times.

(i7573 Play the recording (SB p149). Students listen and
write the times. Play the recording again if necessary.
Check answers with the class.

15.30 (p.m.) 24.30 (p.m.) 37.30 45.40 52.50

a) Pre-teach price. Elicit what the-moneysymbols
represent (£ = pound, p = pence, € = Euro, $ = dollar, ¢ =
cents). Students work in pairs and try to say the prices.

b) {?ZE) Play the recording. Students listen and check
their answers.

2 Play the recording again and ask students to repcat.
Highlight the pronunciation of p /pi:/, euros /' juaravz/ and
cents /sents/.

Point out that in the UK it is much more common to say
forty p than forty pence, although both are correct. Also

point out that the currency words are often missed out if
the context is clear, for example, twenty-nine ninety-nine.

Note that how to say the prices in 8a) is given in {i
SB p125.

C) Refer students back to adverts A—C. Focus students on
the gaps a)-f) for the prices.

(iPEL) Pre-teach ticket, then play the recording (SB p149).
Students listen and write the prices. Play the recording
again if necessary. Check answers with the class.

a) 7 b)5 ¢) 19.50 d) 17.50 e) 6.50 f) 4

9 a) Focus students on the photo. Elicit the name of the

woman (Kate from lesson 2B), where she is (at the
cinema) and what she wants to do (buy tickets). Use
the photo to teach ticket office and ticket seller.

Point out that Kate’s sentences 1-4 are in the correct
order. Students do the exercise on their own or in pairs.

b) (ZE) Play the recording. Students listen and check
their answers. Check students understand the phrases
How much is that?, Here you are., Right. (= OK), Thanks
a lot. and You're welcome. (a common response 1o
Thank you.).

1c) 2a) 3d) 4b)

C) Students practise the conversation in pairs. They then
swap roles and practise the conversation again.

After a few minutes, ask students to close their books
and see if they can remember the conversation. You can
also ask pairs of students to role-play the conversation
for the class.

@®% With a beginner’s class, you can practise the
conversation as a Dialogue Build (see p22).

Real World

) @)—b) Students fill in the gaps on their own, then

check answers in {77F) SB p125. Check answers
with the class.

® 1is 2are 3is 4 are
e Remind students that we use How much ... ?
to ask about prices.



2C and 2D

Put students into pairs, student A and student B. Student
As turn to SB pl05 and student Bs turn to SB p113.

a) Allow students time to read about their roles.
Students then work in their pairs and student A buys
tickets from student B. Students should write the time
and how much their tickets cost.

b) Students read about their new roles. Students repeat
the role-play with student B as the customer.

€) Students role-play the conversations again. Customers
buy tickets for a different film and write the times

and how much their tickets cost. Encourage students

to buy different types and numbers of tickets each time.

You can finish by asking a few pairs of students to role-
play their conversations for the class.

»~~ EXTRA PRACTICE AND HOMEWORK ~

Class Activity 2C Time and money p141
(Instructions p123)

2 Review Exercises 6 SB p21
CD-ROM Lesson 2C

Workbook Lesson 2C p13

2D Where’s the baby?

QUICK REVIEW eee

This activity reviews times and prices. Students write
four times and prices on their own, then work in pairs
and dictate them to their partner, who writes them
down. Students check their answers in pairs.

Students work in pairs and tick the words they know, then
do the exercise in §72 SB p124. They can then check
answers with another pair.

Check answers with the class. Model and drill the words.

XD 1j) 2g) 30) 4h) Se) 6c) 7d) 8b) 9a) 10i)

Help with Vocabulary

Students do the exercise on their own or in pairs, then
check answers in £7%8 SB p124. Check answers with
the class.

Note that by is taught here, rather than next to, as it

is more commonly used in this context. Next to is
introduced later in the course.

1in front of 2 behind 3 under 4by 5o0n 6in

9 Focus students on the picture. Establish that the people in
the picture, Lisa, Emma and Tom, are the people from the
Robinson family tree in lesson 2B. You can use the picture
to teach living room.

Focus students on the speech bubble below the box. Ask
students to find Lisa’s DVDs in the picture.

Students work in pairs and take turns to say where the
other things in the box are in the picture. Check students
are using the correct prepositions at this stage.

Vocabulary things in a house; prepositions of place;
Whose ... ?
Review possessive s; possessive adjectives; personal
possessions

Check answers by asking individual students to tell the
class where things are.

Tom’s suitcase is behind the sofa. Tom’s keys are on

the coffee table. Tom’s mobile phone is under the coat.
The DVD player is under the TV. Lisa’s coat is on the
sofa. Emma’s new shoes are under the chair. The cat is
on the chair. Emma’s bag is by the door. Emma’s books
are in the bag. Tom’s passport is on the TV. Emma’s
personal stereo is on the coffee table.

To revise the vocabulary in 1, students work in
pairs and take turns to point to things in the
picture. Their partner must say what the item is.

0, Use the speech bubbles to teach Whose ... is it/are they?.

Point out the use of It5 ... /They’re ... and the possessive
5 in the answers. Drill the questions and answers with
the class.

Ask students to cover the box in 3 and then put students
into pairs. Students take turns to point to things in the
picture and ask their partner questions with Whose ... 2.

Go around the class and ask each student to put
one of their possessions in a bag. Then ask
students to take turns to take an object out of the
bag and ask Whose ... is this?. The other students
answer (I think) its (students name + 5).



2D and 2 Review

a) Focus students on the picture. Tell students that the 0 Drill the questions and answers in the speech bubbles
Robinson family are having a busy Monday morning. to remind students of the language they need to do
(2219 Play the recording (SB p149). Students listen and the exercise.

tick the things in the box in 3 that the family talk about. Allow students two minutes to look at the picture. They
Check answers with the class. are not allowed to make notes.

Students close their books. Put students into pairs.
Students take turns to ask each other where things are
in the living room.

Tom’s suitcase; Tom’s keys; Tom’s mobile phone;
Lisa’s coat; Emima’s new shoes; Emma’s bag;
Emma’s books; Tom’s passport

b) Check students understand that three things are in Students work on their own and write eight
the wrong place in the picture. Play the recording again. questions about things in the picture. Students
Students listen and find the three things. close their books and work in pairs. They take

turns to ask their questions and give their partner
one point for each question he/she gets right.

The student with the most correct answers is

1 Tom’s keys: in the picture they’re on the coffee the winner.

table, but in the recording they’re on the desk by

the computer. 2 Emma’s shoes: in the picture they’re

Students check answers in pairs. Check answers with
the class.

under the chair by the sofa, but in the recording they're pre=\EAPRE ERRGHICE 1ND HDREWGRK k
under the chair by the window. 3 Tom’s passport: in Class Activity 2D Where is it? p142
the picture it's on the TV, but in the recording it’s on (Instructions p124)
the table by the window, in front of the plant. 2 Review SB p21
CD-ROM Lesson 2D
C) Ask students to find the baby (he’s under the desk). Workbook Lesson 2D p14
(i?X1) Students look at R2.16, SB p149. Play the recording Workbook Reading and Writing Portfolio 2 p66
again. Students listen and underline all the prepositions Progress Test 2 p212
\. J

of place.

Students check answers in pairs. Check answers with the
class. You can do this by playing the recording again and
asking student to shout stop when they hear a preposition.
Pause the recording briefly each time they shout stop
before continuing.

on; By; under; on; under; by; by; in; on; by; in front of

2 Review

5 2 has 3is 4 possessive 5is 6 is; possessive

See p32 for ideas on how to use this section. 6a) 2 quarter to ten 3 ten to ten 4 five to ten

5 ten past ten 6 quarter past ten 7 twenty-five past ten

la) 2 cheap 3 small 4 slow 5 beautiful 6 easy 7 young
8 half past ten

8 good
1b) 2 expensive 3 big 4 fast 5 ugly 6 difficult 7 old 6b) nine forty-five; nine fifty; nine fifty-five; ten ten;
8 bad ' ten fifteen; ten twenty-five; ten thirty

3a) 2 Has 3 Have 4 Have 5 Have

4 2 your sister 3 your grandchildren 4 your uncle Progress Portfolio

5 your grandfather 6 your aunt 7 your grandparents . :
8 your cousin :  See p32 for ideas on how to use this section. :

L]
LA R RN XN ] 0000000000000 000000000 0 00 0000000000000 0000000000000000



3 Daily life

Student’s Book p22-p29

QUICK REVIEW eee

This activity reviews prepositions of place. Do one or two
examples with the class before putting them in pairs.
Students take turns to tell their partner where something
is in the room. Their partner guesses what the thing is.

Vocabhulary Daily routines

o a) Students work on their own and tick the words/phrases
they know, then do the exercise in §Z50 SB p126. They
can then check answers in pairs.

Check answers with the class. Point out that get in get
home means arrive and that we usually say have breakfast/
lunch/dinner not eat breakfast, etc. Use the words/phrases
in the box to teach the phrase daily routine.

Focus students on the TIP! under the vocabulary box.
Point out that only the main stress in phrases is shown
in the vocabulary boxes and in the Language Summaries.
We only show the main stress (finish work), not the
secondary stress (finish work) as we feel this is the
simplest and most effective way to make sure students
put the main stress in the right place.

Model and drill the words/phrases. Highlight the
pronunciation of breakfast /'brekfast/, lunch /lant [/, work
/waik/ (often confused with walk /wa:k/) and the different
vowel sounds in leave /lizv/ and live /l1v/.

€750 1b) 2n) 3c) 4i) 5m) 6e) 7f) 8k) 9j) 10d)
111) 140) 15a)

b) Pre-teach in the morning/afternoon/evening and at night.
Point out that we don't say in-the-night. Check students
understand what parts of the day these are. Drill these
phrases with the class.

Students do the exercise on their own or in pairs. Check
answers with the class.

1 have breakfast; leave home; start work/classes;
work; study 2 have lunch; work; study; finish
work/classes; (get home) 3 (get home); have
dinner; (work); (study) 4 go to bed; sleep

Reading and Grammar

g a) Focus students on the photos. Ask students what Sam
Daness job is (he’s a film actor). Pre-teach early, late, before,
after; at home and at the studio.

b) Tell students to cover the article. Students do the exercise
on their own or in pairs. 8 Write students’ suggestions
for the times film actors do these things on the board.

3A A glamorous life?

Vocabulary daily routines

Grammar Present Simple (1): positive and Wh- questions
(I/lyou/we/they)

Review the time

¢) Students read the interview and check their answers.
Check answers with the class.

1 five o’clock in the morning
2 about 7.30

3 about 5.45

4 twelve

Students read the interview again to find out if sentences
1-6 are true or false. Remind students to correct the false
sentences. Check answers with the class.

2F They get up very early. 3T 4F They have
half an hour for breakfast. 5T 6T

With a strong class, teach the other new words in
the article: a party, a holiday, glamorous, star, long,
get to (= arrive at), first.

Help with Grammar

a)-C) Students do the exercises on their own or in
pairs, then check answers in 58 SB p127. Check
answers with the class.

e 2getup 3start 4 have
e Point out the word order: subject + verb + ... .

e The form of the Present Simple is the same after I,
you, we and they and it is the same as the infinitive.

» Check students understand that we often use the
Present Simple to talk about routines.

9 {E50 £2 Point out the stress on the example sentence,

then play the recording and ask students to repeat. Check
they stress the sentences correctly.

You can also point out the schwas in the weak forms of
at, an and for in sentences 1, 3 and 4.

Students do the exercise on their own. While they are
working, monitor and check for accuracy.

Students can compare sentences in pairs or groups. Ask
each student to tell the class one of their sentences.



3A

0 a) Pre-teach get back to (the hotel).

Students read the sentences about the rest of Sam’s daily
routine and guess which answers are correct. Students
can compare guesses in pairs.

b) £ Play the recording (SB p150). Students listen
and check answers. Play the recording again if necessary.
Check answers with the class.

19 2 an hour or two 3 9.30 4 10.30 5 six hours

C) This exercise introduces students to the question
form of the Present Simple. Ask students to look at R3.2,
SB p150.

Play the recording again. Students listen and find all the
questions. Check answers with the class.

Remind students that When and What time can both be
used to ask about times.

When do you finish work? And when do you have
dinner? What time do you get back to the hotel?
And what time do you go to bed? So, do you have
a glamorous life?

Help with Grammar

a a) @4 Draw the table on the board and write in the

example questions.

Teach the meanings of the grammar headings: question
word, auxiliary, subject and infinitive by referring to the
examples in the table.

Use the examples to highlight the word order of Present
Simple questions with I/youw/we/they: question word + do
+ subject + infinitive + ... .

Establish that the auxiliary do has no meaning but is
used to make the question form of the Present Simple
with I/you/we/they.

b)-¢) Students do the exercise on their own, then
check answers in {278 SB p127. Check answers with
the class.

e Focus students on the table on the board. Elicit
which words in sentences 1-3 in 8b) go in each
column and complete the table (see the table in
(P2 SB p127). Use these exaniples to highlight
the word order in Present Simple questions.

e You may also wish to highlight the difference in
word order between Present Simple questions
and questions with be and have got.

9 a) Students do the exercise on their own, referring back

to the table in 8a) if necessary. You can do the first
question with the class as an example.

b) (:50 Play the recording. Students listen and check
their answers.

o

»~~~ EXTRA PRACTICE AND HOMEWORK

Focus students on the stressed words in the example and
point out that do you is often pronounced /d3a/

in natural spoken English. Note that do you is also
pronounced /djo/.

Play the recording again and ask students to repeat.
Encourage students to copy the sentence stress and
the weak form of do you.

1 Where do you live? 2 Where do you work?

3 What time do you get up? 4 When do you start
work or classes? 5 What time do you get home?
6 When do you have dinner?

€) Students work in pairs and take turns to ask and
answer the questions in 9a). Encourage students to use
natural short answers, for example, In Madrid. At about
8 o’clock., not whole sentences. Monitor and correct
pronunciation as necessary.

Focus students on the examples and teach the phrases
in the week and at the weekend. Students work on their
own and write eight questions about people’s daily and
weekend routines, using words/phrases from 1a).

While students are working, check their questions for
accuracy and help with any problems.

a) Remind students of the phrase Me too. and teach
What about you?.

Students move around the room asking other students
their questions or ask as many people as they can sitting
near them.

When they find a student who does something at the
same time as them, they write the person’s name down
next to the question. Students should try and find a
different student for each question. While students are
working, monitor and help with any problems.

b) Use the speech bubble to teach both. Point out that
both can go after the subjects (Petra and I both ...) or at
the beginning of the sentence (Both Petraand I ...).
Students take turns to tell the class two things they have
found out.

Vocabulary Plus 3 Daily routines p189
(Instructions p183)

Class Activity 3A World routines p143
(Instructions p124)

3 Review Exercise 1 SB p29

CD-ROM Lesson 3A

Workbook Lesson 3A p15




3B Evenings and weekends

QUICK REVIEW eee

This activity practises daily routine vocabulary and the
Present Simple. Students work on their own and make
notes on their daily routines (get up — 8.30, etc.). Put
students into pairs. Students compare their daily routines.
Check students are saying whole sentences at this stage
(/ get up at 8.30, etc.). Students find out how many of the
times are the same.

Vocabulary Free time activities (1)

a) Check students understand the meaning of free time
(when you're not working).

Students work on their own and tick the phrases they
know, then do the exercise in 273 SB p126. They can
then check answers in pairs.

Check answers with the class. Point out that go for a drink
means a drink in a pub/bar, not in a café, and that we say
Do you want to go for a drink? not Be-yewwant-to-drink
Also note that we can say eat out or go out to eat, and stay
in or stay at home.

Highlight the different phrases that follow go: go for a
drink, go to the cinema, go to concerts, and go shopping
not ge-te-shepping.

Model and drill the phrases, focusing on stress. Note

that only the main stress in words/phrases is shown

in vocabulary boxes and the Language Summaries.

1d) 3f) 4j) sh) eb) 7g) 8k) 9i) 10c)
111) 12a)

b) Give students a few moments to think of their answers
to the question. They can use phrases from 1a) or their own
ideas. Help students with new vocabulary as necessary.
Students work in pairs and compare answers.

Ask students to share interesting answers with the class.

Listening and Grammar

Focus students on the photo and ask where the people are
(at an office party). Ask students if they think Tanya and
Robert, the people in the foreground, are good friends.

Help with Listening

e This Help with Listening section helps students
to understand Present Simple questions with do
you ... ? and highlights the weak pronunciation
/d39/ of this phrase.

Vocabulary free time activities (1); time phrases with
on, in, at, every

Grammar Present Simple (2): negative and yes/no
questions (//you/we/they)

Help with Listening questions with doyou ... ?

\ Review Present Simple: positive

a) Tell students they are going to listen to five questions
that Robert asks Tanya at the office party. Give students
time to read questions 1-5.

gaps. Check answers with the class. Point out that in
sentences 2 and 4 do is both the auxiliary verb and

the infinitive.

2 do; evenings 3 eat 4 do; weekends 5 go; concerts

b) Play the recording again. Highlight the pronunciation
of do you /d33/ in questions and point out that this is
how these questions are normally pronounced in
natural spoken English.

Ask students which words are stressed in
questions 1-5 in 3a). Play the recording again for
students to check their answers. Ask students if
do you is stressed (it isn’t).

0 a) Give students time to read the sentences and check

students understand the new words same, office, a lot
and together.

{553 Play the recording (SB p150). Students listen and
tick the true sentences. Check answers with the class.
Ask students to correct the [alse sentences.

1 X Robert and Tanya work in different offices.

2 v/ 3 X Tanya doesn’t go out on Saturday evenings.
4 X Tanya doesn’t want to go to a concert with
Robert. 5 X Tanya’s married.

b) Point out that the a) and b) options in 1-5 in 4a) are
Tanya’s possible answers to Robert’s questions in 3a).

Play the recording again. Students listen and choose the
correct answers, a) or b). Check answers with the class.

2b) 3b) 4a) 5a)

Ask students to look at R3.5, p150 and play the
recording again. Students listen and read, noticing
the pronunciation of do you in the questions. This
is useful consolidation for students and helps them
see the relationship between sounds and spelling.

@




3B

Help with Grammar

g a)—C) Students do the exercises on their own or in

pairs, then check their answers in {ZZE8 SB p127.

@4 While they are working, draw the table from 5a) on
the board so you are ready to check students’ answers.
Check answers with the class.

e Focus students on the table on the board. Check
students understand that don't is the contracted
form of do not. Point out that we usually use the
contracted form in speaking and writing.

e Use the example to illustrate the word order of
the Present Simple negative with I/you/we/they:
subject + dont + infinitive + ... .

e FElicit which words in sentences 1 and 2 in 5b) go
in each column and complete the table (see the
table in (2K SB p127).

0 a) Go through the example with the class. Students do

©

the exercise on their own.

b) Focus on the speech bubbles. Ask students which of
the sentences in the blue speech bubbles is positive (I go
shopping on Saturdays.) and which is negative (I dont watch
TV every evening.). Check students understand every.

Use these examples to teach/review Me too./I don’., which
are ways to agree or disagree with a positive sentence, and
Me neither/Oh, I do., which are ways to agree or disagree
with a negative sentence.

Students work in pairs and compare their sentences from
6a). Encourage students to respond by using the language
in the speech bubbles.

Ask students o share any interesting ideas with the class.

Help with Grammar

a)—C) Students do the exercises on their own or in
pairs, then check answers in {Z208 SB p127.

®% While they are working, draw the table from 7a) on
the board so you are ready to check students’ answers.
Check answers with the class.

e Focus students on the table on the board. Elicit
which words in questions 1 and 2 in 7b) go in
each column and complete the table (see the
table in ZEL} SB p127).

e Use the examples to illustrate the word order in
Present Simple yes/no questions: Do + subject +
infinitive + ... .

e Point out that we use the auxiliary do or don’
in the short answers, but we don’t repeat the
infinitive: Yes, I do. not Yes-+-de-ge.

¢ Remind students that short answers are very
common in spoken English.

0, a) Pre-teach sometimes. Do the first example with the

class, then ask students to finish the exercise on their own.
Students can compare their answers in pairs or groups.

b) EELD Play the recording. Students listen and check
their answers. :

¥ Play the recording again. Ask students to repeat. Focus
on word stress and the pronunciation of do you /d3a/.

1 A Do; go B visit 2 A Do; have 3 A Do; go B do
4 A Do; eat B don't; stay; watch 5 A Do; do B don'’t

C) Demonstrate this activity with a confident student.
Make it clear that students answer about themselves.

Students work in pairs and take turns to ask and answer
the questions in 8a).

Ask students to share interesting answers with the class.

Vocabulary Time phrases

(9]

a) Student do the exercise on their own or in pairs, then
check answers in §2ED SB p126.

®% While they are working, draw the four circles on the
board so you are ready to check students answers.

Check answers with the class. Help students see the
following patterns: we use on with days; we use in with
the morning, the afternoon, the evening (but we say at night

not in-the-night); we use at with times. Highlight the use
of at with night and the weekend.

Point out that we can use the singular or plural of days,
parts of days and the weekend: I play tennis on Monday/
Mondays., etc. Note that we don’t use plurals with every.

We say every week not every-weeks.

Also point out that in American and Australian English
we say on the weekend.

on Thursday; Mondays; Monday mornings; Sunday
afternoon

in the afternoon; the evening; the week

at half past three; night; the weekend

every Thursday; day; month; night; morning

b) Students work in pairs and take turns to test each
other on the time phrases, as in the speech bubbles.

— % ;
=3
Fa —

Put students in three groups, group A, group B and
group C. Ask students to turn to the appropriate pages
in the back of the Student’s Book.

a) Students work on their own and choose the correct
words in the phrases.

Students check answers with someone from the same
group. If they disagree, ask them to check any queries in
(ZED SB p126. Monitor and deal with any problems.

GROUP A 20n 3in 4every 5at GROUP B 2 every
3o0n 4at 5every GROUP C 2in 3 at 4on 5 every



3B and 3C

| b) Students work on their own (or in pairs with i ~— EXTRA PRACTICE AND HOMEWORK X
someone from the same group) and write the questions. | Class Activity 3B Time phrase snap p144

SEU—

(Instructions p124)

C€) Students move around the room asking their 1
3 Review Exercises 2 and 3 SB p29

questions or ask as many people as possible sitting near |
them. They must find two people who answer yes for | CD-ROM Lesson 3B

each question. When they find a person who answers ; Workbook Lesson 3B p16
yes, they must write his/her name in their table.

R ————

Tell students to change partners when they have written
| down a student’s name.

[ d) Students take turns to tell the class about the people
| in their table, as in the examples.

e e o e e ——— R ——— e

3C  Special days

Real World phrases for special days; suggestions

QUICK REVIEW eee Vocabulary months and dates
This activity reviews the Present Simple (positive and Helf’ with Listening .dates
negative). 84 Write On a perfect day | ... on the board Review be; Present Simple

and teach the meaning of perfect. Write the positive and
negative examples or give two of your own. Students then

work on their own and think of four ways to finish the a) m_"rh : Play the recording. Students copy the stress
sentence. Students compare their perfect days in pairs. and intonation so that they sound enthusiastic!
Ask students to share their ideas with the class. b) ©EED Play the recording (SB p150). Students should

respond to each sentence with the appropriate phrase.

congratulations! 1 He.lppy birthday! 2 Congr:atulations! 3 Happy
anniversary! 4 Congratulations! 5 Happy New Year!

0 a) Focus students on the photos of the five cards and
teach card.
Students do the exercise on their own, then check in pairs. When’s your birthday?

Check answers with the class and use the cards to teach
wedding, New Years Eve, birthday and wedding anniversary.
Drill these words/phrases with the class, paying particular

0‘ a) Students work in pairs and put the months in the
correct order. Point out that months always begin with
capital letters. Teach these common abbreviations: Jan,

attention to the pronunciation of birthday /'b3:0de1/. Feb, Mar; Apr, Aug, Sept, Oct, Nov, Dec.
1C 2E 3D 4B 5A b) (EED) Play the recording. Students listen and check

o their answers.
b) {:EE2 Play the recording (SB p150). Students match
the conversations 1-5 to the special days in 1a). Play the
recording again if necessary. Check answers with the class.

Draw students’ attention to the stress marks in 4a).
.4 Play the recording again and ask students to repeat.
Pay particular attention to the pronunciation of February

12 New Year's Eve party 2 the birth of a new baby ['februari/, June /dzu:n/, July /dzu'lar/ and August /'o:gast/.

R R s B 6 a) @ To establish the difference between date and day,
write today’s day and date and on the board and elicit
Real World : which is which.

Students do the exercise on their own, then check answers

Tell students we say these phrases on special days.

Students do the exercise on their own. Check answers Check answers with the class. Point out the use of the
with the class. Point out that we usually write these letters st, nd, 1d and th when we write dates using numbers,
phrases with exclamation marks. and the hyphens (-) in numbers written as words.
Happy birthday! 3 Happy New Year! 2 2™ = second; 3™ = third; 4" = fourth; 5'" = fifth;
Congratulations! 1; 5 Happy anniversary! 4 20t = twentieth; 22" = twenty-second;

23 = twenty-third; 31% = thirty-first

©



3C .

Write each date (1%, etc.) and word (first, etc.) on
separate cards. Give one to each student. Students
move around the room to find their partner.

Students count round the class using ordinal
numbers (first, second, etc.). If they make a
mistake, they are ‘out’. The last student ‘in’ wins.

b) (51} [ Play the recording and ask students to repeat
the dates. Pay particular attention to the ‘consonant
clusters’ at the ends of words (fifth, thirteenth, etc.). You
may want to drill the other dates with your class.

Help with Listening

e This Help with Listening section helps students to
understand questions about dates and the different
ways we say dates.

0 a) (EEP) Play the recording. Students fill in the gaps.

Check answers with the class. Highlight that we use on
with dates. Point out that we say the fifth of May or
May the fifth (or May fifth in American English), but
we write 5" May or May 5™.

Also point out that dates are written differently in
the UK and the USA. The date 1/9/07 is the first of
September 2007 in the UK, but the ninth of January
2007 in the USA.

1 April 2 July 3 May

b) Play the recording again. Students listen and notice
the weak forms of the /0a/ and of /av/. Point out the
schwas /o/ in these weak forms.

a) (55 Play the recording (SB p150). Students listen
and circle the dates they hear. Play the recording again
if necessary. Check answers with the class.

2 December 13" 3 March 14" 4 july 2md
5 October 20" 6 February 1%

b) (2 Play the recording. Students repeat the
correct answers from 7a). Encourage students to use the
weak forms of the /83/ and of /ov/ when saying dates.

After 7b), students practise saying the other dates
in 7a).

Pre-teach When’ your birthday?. Students move
around the room asking the question with the aim
of standing in a line in order of their birthdays. At
the end, each student says his/her birthday in turn
to check everyone is standing in the correct place.

a) Students work on their own and write four important
dates for them.

L

b) Use the speech bubbles to teach Why ... ? and
Because ... .

Put students into pairs. Students take turns to say their
dates to each other. They should write down their
partners dates.

Student then ask their partner why these dates are
important. While they are working, monitor and help
with any new vocabulary students need.

Ask students to share interesting information with

the class.

What shall we get him?
9 a) Focus students on the photo and ask students il they

recognise Tanya (from lesson 3B). Elicit that Simon is her
husband and tell students that they are talking about their
friend Tom’s birthday.

Pre-teach (birthday) present and focus on the title of the
section to establish that get means buy in this context.

(iE[3 Play the recording. Students listen to find out what
Tanya and Simon decide to buy.

Check the answer with the class (they decide to buy the
new Simpsons DVD).

b) Give students time to read the conversation. Play the
recording again. Students listen and fill in the gaps. Play
the recording again if necessary.

Students check answers in pairs. Check answers with
the class.

1 tenth 2 birthday 3 book 4 DVD 5 DVD 6 good
7 watch

Write the words that go in the gaps on the board
in random order before students listen. Students
predict which gaps they go in, then listen and check.

Real World

a)-b) Students look at the conversation in 8b) and fill in
the gaps in the table, then check their answers in
SB p127. Check answers with the class.

e Check the table with the class (see the table in
GEE SB pl27).

e Check students understand the meaning of
suggestions and the headings in the table.

e Check students understand the meaning of get,
buy and give. We say give someone a present not
present-Someone.

e Point out that What shall we ... ? and Let5 ... are
followed by the infinitive. Let} is a short form of
Let us, although this is very rarely used.

e Teach How about ... ? as an alternative to What
about ... ?.

e Highlight the negative answer No, I don't think so.
which isn’t in the conversation.



3C and 3D

m a) ; Play the recording (SB p150) and ask
students to repeat. Encourage students to copy the stress
and intonation. Note we use the weak form of shall /faV/.

b) Students work in pairs and choose a role, Tanya or
Simon. They practise the conversation in pairs and try
to memorise it. Students should use today’s date.

C€) Students close their books and practise the
conversation again to see if they can remember it.

Ask a few pairs of students to role-play the conversation
in front of the rest of the class.

@ a) Students work in groups of four and make a list of
typical birthday presents. Make sure you have an even
number of groups, so if you have extra students have
some groups of five. Help students with vocabulary as
necessary and encourage them to write as many things
as possible.

b) Tell students to imagine that it is everyone’s birthday
today and that they are going to give presents to students
in another group. Pair up the groups so that students
know who they are giving presents to.

Students discuss in their groups which presents from
their list to give the people in the other group. Encourage
students to use the language from 10a) in their discussion.

When they have decided on their presents, each student
should draw one of the presents on a piece of paper to
give to a person in the other group.

€) Drill the phrases in the speech bubbles. Teach lovely.

Put the matching groups together. Students take turns
to give their presents and say thank you.

EXTRA PRACTICE AND HOMEWORK \
1 Review Exercises 4 and 5 SB p29
CD-ROM Lesson 3C
Workbook Lesson 3C p18 |

3D Early bird or night owl?

QUICK REVIEW eee

This activity revises asking for, making and responding

to suggestions. Students do the activity in groups of four.
Ask each group to share their plans with the class. The
class decides which plan is the best.

Focus students on the line and check they have noticed
the 100% and 0% at each end. Use the position of hardly
ever on the line to teach its meaning. Tell students that
the words in the box are called frequency adverbs.
Students do the exercise on their own or in pairs, then
check in % SB p126. Check answers with the class.
Model and drill the frequency adverbs. Pay particular
attention to the pronunciation of usually /'ju:zusli/ and
hardly ever /'ha:dli ,eval/.

a a) Focus students on the questionnaire and the pictures.
Pre-teach (I'm an) early bird. (someone who likes getting
up early) and (I'm a) night owl. (someone who prefers
being awake and active at night).

Pre-teach happy, have (a lot of) energy, record a TV
programme, the end (of a party, film, etc.)

Students do the questionnaire on their own.

b) Ask students to turn to SB p158. Students work out
their score and read their profile. Help students with
vocabulary as necessary.

C) Students compare scores in groups, then find out how
many of their answers are the same. Ask students to share
their results with the class.

Vocabulary frequency adverbs
Grammar subject and object pronouns
Review Present Simple; routines

Help with Vocabulary

a)-C) Students-do the exercises on their own or in pairs
by referring back to the questionnaire. They then check
answers in ££58 SB p126. Check answers with the class.

e Frequency adverbs go after the verb be:
I'm always happy when 1 get up.

e Frequency adverbs go before other verbs:
I sometimes get up before 9.

e Point out that we can only use always, usually
and often in negative sentences. We can say I don't
always/usually/often go out on Sunday evenings. but
not Ldewt-sometimesthardly-everfnever-go-out-on
Sunday-evenings.

0 a) Pre-teach tired, then go through the example with

the class.

Students do the exercise on their own, referring to the rules
in 3b) as necessary. Monitor and check for word order.

b) Students check answers in pairs and find out how
many sentences are the same.

Ask each pair to tell the class one or two sentences that
are the same for both students.

()




3D and 3 Review

To practise word order further, write jumbled

up sentences on the board or on a worksheet,
for example, go/ We / to / on / Friday / the cinema /
usually. Students work in pairs and put the
sentences in the correct order. Students can

then make the sentences true for them.

Help with Grammar

a)—c) Y Establish the concept of subject and object
by drawing a man and a woman on the board with a
speech bubble from one person saying I love you. Ask
students to identify the subject and object (subject = I,
object = you). Use the sentence to point out the typical
subject + verb + object word order in sentences.

Students then do the exercises on their own or in pairs
before checking their answers in £ZE8 SB 127.

@4 While they are working, draw the table in 5b) on
the board so you are ready to check students’ answers.

Check answers with the class.

® In the example sentences in 5a) I and We are
subject pronouns, her and him are object pronouns.

e FElicit the answers to 5b) and fill in the table on
the board: you; him; her; it; us; them.

e Point out that in positive and negative sentences,
subject pronouns come before the verb and object
pronouns come after the verb: I often phone her at
11 p.m. We don't usually see him in the mornings.

Focus on the example from the questionnaire. Point out
the object pronoun it in the second sentence and show
how it represents the noun phrase a good film in the
first sentence.

3 Review

See p32 for ideas on how to use this section.

la) 2 When/What time do you get up?
3 Where do you work?

4 When/What time do you start work?
5 When/What time do you have lunch?
6 When/What time do you finish work?
7 Where do you have dinner?

8 When/What time do you go to bed?

2 have coffee with friends; watch TV; go to the cinema/
shopping; go shopping/to the cinema; visit your family;
stay in; do sport

Students do the exercise on their own or in pairs.

3b) it = a good film
5a), 5b), 5¢) them - friends
6a), 6b) him/her = a friend

a) Remind students who Tanya is (the woman from
lessons 3B and 3C). Ask if she’s married (she is) and

. what her husband’s name is (Simon). Tell students
Tanya is doing the questionnaire.

(iEXE Focus students on the questionnaire and play the
recording (SB p150). Students listen and write T next to
Tanya’s answers. Play the recording again if necessary.

b) Students check answers in pairs. Check answers with
the class.

1b) 2c) 3c) 4c) 5a) 6a)
Score: 11 Tanya’s an afternoon person.

Students look at R3.17, SB p150. Play the
recording again. Students listen and read to
check their answers.

~~~ EXTRA PRACTICE AND HOMEWORK

Study Skills 2 Nouns, verbs and adjectives
p203 (Instructions p199)

Class Activity 3D Snakes and ladders p145
(Instructions p125)

3 Review SB p29

CD-ROM Lesson 3D

Workbook Lesson 3D p19

Workbook Reading and Writing Portfolio 3 p68
Progress Test 3 p213

3a) 2at 3on 40n 5at 6on 7in 8at

4a) 2 Feb 28" 3 Mar 16" 4 Apr 7" 5 May 31
6 June 19" 7 July 13" 8 Aug 227 9 Sept 10" 10 Oct 4
11 Nov 30" 12 Dec 25"

5a) 21 hardly ever sleep in the afternoons. 3 I'm sometimes
at home on Friday evenings. 4 My friends don't often go out
in the week. 5 My friends always remember my birthday.

Progress Portfolio

See p32 for ideas on how to use this section.



4 Time off

Student’s Book p30—-p37

4A Away from home

QUICK REVIEW eee

This activity reviews frequency adverbs and the Present
Simple. Students write the sentences on their own. Then
put students in pairs to compare sentences. Finally, each
pair tells the class any sentences that are the same.

/Vocabulary free time activities (2)

Grammar Present Simple (3): positive and negative
(he/shelit)
Help with Listening linking (1)

\Review Present Simple (//you/we/they); frequency adverbs

9 a) Students work in pairs and choose four free time

Vocabulary Free time activities (2)

a) Students work on their own and tick the phrases they
know, then do the matching exercise in 7258 SB p128.

Check answers with the class. Highlight the pattern: go +
verb+ing, (go skiing, go swimming, etc.) and that we say
listen to music but listen to the radio.

Model and drill the phrases. Pay particular attention to
the pronunciation of skiing /'skizip/ and listen /'lison/.

Note that only the main stress in words/phrases is shown
in vocabulary boxes and the Language Summaries.

" 1e) 2h) 3d) 4j) sg) ek) 7b) 8i) 9c)
10a) 11f)

b) Use the speech bubbles to remind students how

to make Present Simple questions with you. Drill the
question and the answers and elicit other possible
answers, for example, Yes, on Mondays. No, I don?. Yes,
sometimes, etc.

Students work in pairs and ask each other about their free
time activities. Ask students to share interesting answers
with the class.

Students work in pairs and test each other on the
collocations in 1a). For example, student A says
photos and student B says take photos.

Listening and Grammar

0 a) Focus students on the photo. Ask students where they
think it is (Antarctica), who the man is (Paul) and who
Alison and Erin are (his wife and daughter).

b) Pre-teach weather station and two/three months off
a year.
) Give students time to read sentences 1-4, then play
the recording (SB p150). Students work on their own and
tndie e correct answers.
Stadents check answers in pairs. Check answers with
the class.

2 engineer 3 six 4 three

activities for Paul from 1a).

b) ©IED Play the recording (SB p150) of the rest of Alison
and Vicky’s conversation. Students listen and check if
their guesses are correct. Check answers with the class.

watches sport on TV goes skiing goes running
takes photos goes swimming (on New Year’s Day)

Help with Listening

e This Help with Listening section introduces
consonant-vowel linking and helps students to
understand that we often link words together in
natural spoken English.

o a) %Y Write the example sentence on the board. Point

out the linking between the final consonant sounds
and the initial vowel sounds. Show how this makes
two words sound like one word. Highlight that it is
the initial and final sounds that are important, not
the spelling, for example, people at links, even though
people ends in a vowel.

Students turn to R4.2, SB p150. Focus students on the
links shown in the recording script. Point out that only
Alison’s sentences are linked.

{IF3 Play the recording again. Students listen and read,
noticing the linking.

Note that vowel-vowel links which have an extra
linking sound (for example, So_w/_its and
he_si/_emails) are not marked in the recording script
for R4.2. Extra linking sounds are dealt with in
face2face Pre-intermediate.

b) Students work in pairs and find four consonant-
vowel links in Vicky’s sentences. Check answers with
the class. You can play the recording again so that
students can hear the links.

Note: does he in So what does he do? is also linked as
the /h/ is not pronounced.

What_about his free time? So what does_he do?
In_Antarctica?! Do you talk to him_a lot?
And what do you think_about his job?




4A

Help with Grammar

a)—c¢) Students do the exercises on their own or in pairs
before checking their answers in {248 SB p130.

Check answers with the class.

¢ In positive sentences with he/she/it (and names of
people or places) we add -s or -es to the infinitive.

¢ In negative sentences with he/she/it we use doesn’t +
infinitive.

¢ In negative sentences we don’t add -s or -es to the
infinitive: He doesn't like ... not He-deeswtlikes— .

e We use doesn’ in negative sentences with he/she/it.
We use don't in negative sentences with I/you/we/they.

o a) Students look at §¥3 SB p130. Go through the

spelling rules with the whole class. Note that the he/she/it
form of have is has, not haves.

Students work on their own and write the he/she/it forms
of the verbs. Students then check answers in pairs.

®% Draw a four-column table on the board with the
headings -s, -es, -ies and irregular. Check answers with
the whole class and write them in the correct column.

-s: plays; gets; writes; phones; lives; starts -es: watches;
goes; finishes; does -ies: studies irregular: has

b) ©ZED {1 Play the recording and ask students to repeat
the verb forms. Ask students which he/she/it forms end in
the sound /1z/ (watches /'wot f1z/, finishes /'fmifi1z/ and
studies /stadiz/). Remind students that this is how we
make the he/she/it form of all verbs ending in -ch and -sh,
for example, matches, washes, etc.

Note: this is also true for all verbs ending in -s, -ss, -x or
-z, for example, miss, fix, etc., but these have not been
included in the exercise as students have not met any of
these verbs at this point in the course.

Students work in pairs and write as many he/she/it
forms of other verbs they can think of. Set a time
limit of three minutes. 8 Check answers with the
class by writing the he/she/it forms in the table on
the board. The pair with the most new verbs wins.

a Ask students to read the text quickly without filling in

©

the gaps to find out what it is about (how Alison, Paul and
Erin spend their time when Paul comes home to Canada).

Students do the exercise on their own, then check answers
in pairs. Check answers with the class.

2 works 3 meets 4 gets 5 comes 6 buys 7 go
8 play 9 watches 10 doesn’t watch 11 doesn’t have
12 go 13 goes

a Focus students on the example and ask them why the

words live in are linked (because live ends in a consonant
sound and in begins with a vowel sound).

{23 (2 Play the recording (SB p151) and ask students
to repeat. Check students copy the linking correctly. You
can ask students to turn to R4.4, SB p151. They can then
follow the linking while they listen.

T NETE V.

i

a) Pre-teach very active, quite active and not very active
by referring back to the activities in 1a).

Allow students to choose their own partners or put
students into pairs yourself. If possible, students should
work with someone they don't know very well.

Focus students on the example in the How active is
your partner? box. Students then work on their own
and guess whether their partner does or doesn’t do
these things. They should then complete the sentences
with the positive or negative form of the verb in brackets.
Students are not allowed to talk to their partner at this
stage of the activity.

b) Students work on their own and make yes/no
questions with you for each sentence in the box, as
in the example. While they are working, check their
questions for accuracy and help with any problems.

Check these questions with the whole class before
continuing and drill if necessary.

@ a) Use the speech bubbles to remind students of

possible answers to Do you ... ? questions.

Students then work in their pairs and take turns to ask
and answer their questions from 9b). They should tick
any sentences in the box that they have guessed
correctly. While they are working, monitor and help
with any problems.

b) Students decide if their partner is very active, quite
active or not very active.

C€) Students work in new pairs and take turns to share
information about their first partner. Encourage
students to use the he/she forms of the verbs in the box
during this stage, for example, Marco doesn't play tennis,
but he goes running, etc.

Finally, students tell the class what they have found out
about their partners. The class can then decide who
they think is the most active student in the class.

~— EXTRA PRACTICE AND HOMEWORK ~

Class Activity 4A Verb-noun collocations p146
(Instructions p125)

4 Review Exercises 1 and 2 SB p37

CD-ROM Lesson 4A

Workbook Lesson 4A p20




4B First Date!

QUICK REVIEW eee

This activity reviews the Present Simple, free time activities
and time phrases. Students write their list of activities on
their own. Put students into pairs. Students take turns to tell
their partner when they do the things on their list. Ask
students to share interesting sentences with the class.

Vocabulary Things you like and don't like

Students work on their own and tick the words/phrases they
know, then do the exercise in £778 SB p128.

Check answers with the class. Note that in the UK dance
music usually refers to a particular style of music, not any
music you can dance to.

Model and drill the phrases. Pay particular attention to
the pronunciation of clothes /kloudz/, which is only one
syllable. You could point out that many native speakers
pronounce this word the same as close /klouz/.

1 1i) 2a) 31) 4c) 5g) eb) 7k) 8f) 90)
10n) 11h) 12d) 13m) 14j) 15e)

Students can do a Know, Might Know, Dont Know
activity (see p21) instead of ticking the words/
phrases in 1.

) ®% Draw this line on the board. Ask students to copy
it into their notebooks. Then ask students where to put
[ love and I hate on the line (1 and 7).

‘© 45

| 2 3 4 5 6 7

Students work on their own and put the other phrases in
2 on the line, then check answers in {253 SB p128.

Model and drill the phrases.

Help with Vocabulary

a) Focus students on the example sentences. Highlight
how the verb+ing acts as a noun after the verbs in 2.
Also highlight that we use a plural noun without the

when talking about things we like or don't like in
general: I like books. not Hike-beok or Hike-the-books.

b) Students work on their own and circle the verb+ing
words in 1. _

Check answers with the class (see £Z58 SB p128). Note:
at this point in the course we are not asking students to
make verb+ing forms, only to recognise them. The
spelling of verb+ing forms is dealt with in lesson 9A.

reading; travelling; shopping; dancing; cooking

Vocabulary things you like and don't like; verb+ing
Grammar Present Simple (4): questions and short
answers (he/she/it)

Review free time activities

0 Use the speech bubbles to teach students how to respond

to I like ... sentences and Do you like ... ? questions.
Highlight the use of object pronouns in the answers, for
example, Do you like dance music? Yes, I love it. Do you like
cats? No, I hate them. Drill this language with the class.

Students work in pairs and discuss what they like and
don'’t like. Ask students to share interesting answers
with the class.

Reading and Grammar

) Focus students on the photo and ask students what they

think First Date! is (a TV dating programme). Use the
photo to pre-teach date and a presenter.

{753 Play the recording. Students read and listen to find
four things Mark likes and one thing he doesn't like.

Check answers with the class.

Mark likes:

watching TV

playing computer games
going to the cinema
playing football and tennis
rock music

Chinese food

animals

Mark doesn’t like:
shopping for clothes

If you think your students need extra listening
practice, play the recording first with their books
closed. Then ask students to check their answers
by reading the text.

a) Check students understand that on the TV programme
Mark is not talking to the women, but asking the
presenter about them. Elicit which woman he is asking
about in questions 1-6 (Kim).

Pre-teach vet. Students then work on their own and match
Mark’s questions and the presenter’s answers. Early
finishers can check their answers in pairs.

b) I¥3 Play the recording. Students listen and check
their answers.

1d) 2e) 3b) 4c) 5a) e6f)




4B

Help with Grammar Kim Jo Susie
do? a vet a journalist a waitress
ic?
0 a)-d) Students do the exercises on their own or in rock music? |no e e/ 0o
pairs, then check their answers in [ %3 SB p130. fogd? Italian food Chinese food |fast food
@2 While they are working, draw the table from 7b) sport? yes, tennis no, hates yes, swimming
on the board so that you are ready to check students’ football
answers. Check answers with the class. animals? |yes, two dogs |no, but likes |yes, seven cats
e a) 1 Does she like animals? 2 Does she watch TV S SPAL - AR Mhdo gy
a lot? 3 What does she do in her free time? Saturday |goes to the goes to the goes dancing
e Highlight that we use does in questions with evenings? | cinema cinemaor  |watches TV
he/she/it and that in questions we don’t add -s o Ll onl £ 0 mieaseht -8 JHallalght s
or -es to the infinitive: Does she watch ... not Dees other eatsoutalot {29 yearsold |23 years old
she-watehes— . information | hates watching | watches TV | loves dance
e Point out that the short answers to the yes/no vV goes shopping | music
questions in 1 and 2 are: Yes, he/she/it does. and loves dance reads a lot doesn’t eat out
No, he/shel/it doesn't. music likes jazz very often
e Also highlight that we don’t repeat the verb in short doesn't like doesn’t like
answers: Yes, he/she/it does. not Yes;-hefshefitlikes. rock music watching
sporton TV

e b) Focus students on the table on the board. Elicit
which words in sentences 3 and 4 from 6a) go in
each column and fill in the table (see the table
in ZE) SB p130).

e Use the table to highlight the word order of
questions in the Present Simple: question word
+ auxiliary + subject + infinitive + ... .

0 a) Focus students on the picture of the TV programme
on SB p32 and ask students the names of the other two
women on the programme (Jo and Susie.)

Pre-teach journalist and a pet. Then divide the class into
pairs: student A and student B. Student As turn to SB

* pl04 and read about Jo. Student Bs turn to SB p112 and
read about Susie. Students find the answers to questions
1-6 in 8a) in their texts and fill in the correct column in
their tables.

e ¢) We use does in questions with he/she/it. We use
do in questions with I/you/we/they.

Note: students are also asked to read ,, ) sB p130,

which focuses on the differences between have and

have got. Highlight these points with the class.

e We can use have or have got to talk about
possessions and family: Shes got/She has two dogs.
I haven't got/I don’t have any children.

e We can only use have to talk about meals and
other activities: We often have coffee with friends.

not We-eften-havegot-coffee-withfriends.

b)-c) Students work with their partner and take turns

to ask and answer questions 1-6 in 8a) about Jo and Susie.
They should write the answers in the correct column in
the tables in their notebooks.

Students tell their partner three more things about the
woman they read about and fill in the correct column
next to other information.

Check answers with the class and write them in the table
on the board. See the answer key for 8c).
0 a) Students work on their own and write questions with

she from the prompts. @ a) Students work in groups and decide which woman

would be the best for Mark’ first date. Encourage students
to look at the text about Mark on SB p32, and their tables
about the three women, to help them decide. Students
should also think of reasons for their choice.

b) £ZE2 Play the recording (SB p151). Students listen
and check.

Play the recording again and ask students to repeat.

Point out that does is not stressed and is pronounced /daz/. b) The groups share their choices and reasons with the

class. The whole class must agree on one woman to go
on a date with Mark. Ask the class to vote on this if
necessary.

€¢) Students work in pairs and take turns to answer the
questions in 8a). Before they start, remind students that

all the information about Kim is in 6a).

&% While students are working, draw the table from

the answer key on the board, but without the answers for
Kim, Jo or Susie.

Check the answers for Kim with the class and write them
in the Kim column of the table. Elicit any other information
students know about Kim and write it next to other
information in Kims column. Ask students to copy the table
into their notebooks.

¢) Tell students that Mark and the woman they chose
went on a date last night and ask them if they want to
know what happened. If the class chose Kim, students
should all turn to SB p109 to read about the date. If the
class chose Jo, they should all turn to SB p117. If the
class chose Susie, they should all turn to SB p120. The
students should not read about the dates with the other
two women.



4B and 4C

Students read about the date and answer questions 1-3.

Check answers with the class. Students can then discuss if
they made the right choice for Mark’s first date.

KiM 1 Yes. They both go to the cinema and like
animals, and he thinks she’s very beautiful. 2 No.
He talks about football and TV all the time, and they
don't like the same music. 3 Mark: yes; Kim: no

Jo 1 No. She talks about books and shopping all the
time, and she hates sport. 2 Yes. They like different
things and she thinks that’s a good thing. 3 Mark:
no; Jo: yes

susi 1 Yes. They both like watching TV, sport and
cats. 2 Yes. They both do a lot of sport and like
watching TV and DVDs. 3 Mark: yes; Jo: yes

B Gat roaty . ot Wriahr -
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w a) Allow students to choose their own partners or put
students into pairs yourself. If possible, students should
work with someone they don’t know very well.
Students choose a friend to introduce to their partner
and write his/her name in the box. Students then tick
and circle things in the box that this friend does or likes.

- 4C Eating out

QUICK REVIEW eee

This activity reviews Present Simple questions and free
time activities. Give students a few moments to write

the names of three people in their family, then put students
into pairs. Students swap papers and ask what the people
on their partner’s paper do in their free time. Ask students
to share interesting answers with the class.

Let’s go to the Jazz Café

Students work in groups of three and discuss the questions.
Ask students to share interesting answers with the class.

Pre-teach an answerphone. Focus students on the
answerphone message and the different possible
answers. Ask them who the message is from (Jack).

} Play the recording (SB p151). Students listen and
circle the correct answers.

Check answers with the class. Play the recording again
if necessary.

Time: 6 Message: 1 I'm at 2 two 3 eat out

@ a) Students work with their partners and take turns

b) Students choose eight things from the box that they
do or like themselves. They write yes/no questions with
he/she about these things, as in the examples.

to ask questions about each other’s friends. Encourage |
students to ask questions about the person’s name, age, |
job and where he/she lives before asking the questions |
they prepared in 11b). Students should make brief notes |
on their partner’s answers at this stage. While students |
are working, monitor and help with any problems.

b) Put students into new pairs. Students tell their new
partner about their first partner’s friend and the things
they have (or dont have) in common, as shown in the
speech bubbles. Make sure students use he/shefit verb |
forms in this stage of the activity.

Finally, students tell the class if they would like to meet
their partners friend, giving reasons for their answers.
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~~ EXTRA PRACTICE AND HOMEWORK \

Class Activity 4B ATV presenter's weekend p147
(Instructions p125)

4 Review Exercises 3 and 4 SB p37

CD-ROM Lesson 4B

Workbook Lesson 4B p21

\, v

~N

(Real World requests and offers with Can I/we have ...?,
I'd/We‘d like ... , Would you like ...?

Vocabulary food and drink (1)
Help with Listening questions with Would you like ...

N

\\Review How much ...?7; prices; Present Simple

0 1150 Tell students that Emma got Jack’s message and

phones him back on his mobile. Give students time to
read sentences 1-5. Then play the recording (SB p151).
Students decide if the sentences are true or false.

Students work in pairs and check answers. Check answers
with the class.

1F 2F 3T 4F 5F

0 a) Focus students on the Jazz Café menu. Students

work in pairs and match the photos to the things on
the menu, then check their answers in ) SB pl29.

Check students understand that chips are hot and are
often eaten as part of a main meal. Students may confuse
chips with crisps /krisps/, which are cold and usually
come in bags. Chips are often called French fries in
American English.



4C

Model and drill the words/phrases. Pay particular
attention to the pronunciation of chicken /'t fikin/,
sandwich /'senwid3/, buiger /'b3:go/ and mixed /mikst/.

2 a glass of red/white wine 3 a pizza 4 a cheese and
tomato sandwich 5 a bottle of beer 6 a burger and
chips 7 a bottle of red wine 8 a coffee 9 bottles of/a
glass of mineral water 10 a mixed salad

b) Students work in pairs and take turns to test each
other on the food and drink.

Check students understand the other food vocabulary on
the menu. Students can check any new words/phrases in
€75 SB p129.

9 Focus students on the menu again. Model and drill the

prices. Ask questions with How much ... ? about items
on the menu to check students can say the prices.

Students work in pairs. They take turns to choose
something to eat and drink and then ask their partner
how much it is. Before students start, draw attention to
the example in the speech bubbles.

Help with Listening

e This Help with Listening section helps students to
understand questions with Would you like ... ? and
highlights the pronunciation of would you /wud3a/.

a a) Focus students on the photo and use it to pre-teach

0 a) Students work on their own or in pairs. They read and

waiter and customer. Tell students that questions 1-4 are
typical questions a waiter asks in a restaurant.

(L1 Play the recording. Students fill in the gaps with
the words in the box. Alternatively, students can fill in
the gaps before they listen and check their answers by
listening to the recording.

Check answers with the class.

1 red 2 anything 3 order 4 drink

b) Play the recording again and highlight the
pronunciation of would you /wud3za/.

then complete the conversation using questions 1—4 from

6a). Ask students if they can guess the meaning of bill from

the context.

b) ©Z1E0 Play the recording (SB p151). Students listen
and check their answers. Ask students what Emma and
Jack order.

1 Would you like to order now? 2 What would
you like to drink? 3 Would you like red or white?
4 Would you like anything else?

Emma and Jack order: a tuna salad; a cheeseburger
and chips; a bottle of white wine; a bottle of sparkling
mineral water

Real World

a)-b) Use the examples in 8a) to teach request and offer.

Students work on their own or in pairs and complete the
rules before checking answers in | SB p130.

e We use I'd/Wed like ... and Can I/we have ... ?
for requests. Check students understand that 'd =
would in these phrases.

e We use Would you like ... ? for offers.

e Use the examples in 8a) to show students that we
use a noun after Can l/we have ... ? and we use a
noun or an infinitive with to after Would you like

.. 2 and I'd/We'd like ... ?

® Check students understand the difference between
I like and I'd like. We use I like to talk about things
we like in general: I like burgers. We use I'd like to
mean want: I'd like (a burger), please. Point out that
I'd like is more polite than I want and that it is
impolite to say I want (a burger) in English.

€) Students work on their own and underline three
more requests in 7a). Check answers with the class.

I'd like a tuna salad, please. And can I have a
cheeseburger and chips, please? Can we have a bottle
of wine? And we'd like a bottle of sparkling mineral
water, please.

@) [IEP) Play the recording (SB p151). Ask students

to notice the stress pattern, and highlight the high pitch
and the rise on please, both of which show politeness. You
can also ask students to turn to R4.12, SB p151. They can
then follow the stress pattern while they listen.

b) €ZEED Play the recording (SB p151). Students decide
which is more polite, a) or b). Play the recording again if
necessary. Check answers with the class.

2b) 3b) 4a) sb) 6a)

c) EZEID £ Play the recording and ask students to
repeat. Check that they copy the polite intonation pattern
correctly. Play the recording again if necessary.

a) Put students into groups of three. Students choose
roles, then practise the conversation in 7a) until they can
remember it.

b) Students practise the conversation again with their
books closed.

% 1f you have beginners, you can put cues on
the board to help students remember each line in
the conversation: WAITER order? EMMA tuna salad
JACK cheesebuiger / chips, etc.

When students feel confident, ask for volunteers
to role-play the conversation for the rest of
the class.



4C and 4D

m a) Students work in the same groups and write their own
restaurant conversation. Set a time limit of five minutes.
While they are working, check their conversations for
accuracy and help with any problems.

b) Students give their conversations to another group
to read and correct. Help students with any language
problems at this stage and encourage groups to check
any queries with the group who wrote the conversation.

C) Students practise the new conversation in their groups
until they can remember it.

4D Breakfast time

QUICK REVIEW eee

This activity reviews food and drink vocabulary. Students
do the activity in pairs. Students check their answers on
SB p35. Check answers with the class.

0 Students work on their own and tick the food and drink
they know, then do the matching exercise in SB
p129. You can also teach marmalade, which is usually
made from oranges and eaten for breakfast. Students often
confuse this word with jam, which is usually made from
soft fruit such as strawberries, etc.

Model and drill the words with the class. Pay particular
attention to the pronunciation of biscuits /'biskits/, toast
taust/, sausages /'sps1d31z/, vegetables /'ved3tablz/,-orange
juice /'orindz dzu:s/, fruit /fru:t/ and cereal /'s1ar1al/. Point
out the silent letters in biscuits and vegetables.

§7%3 1j) 2e) 3h) 4r) 5n) 6b) 7i) 8m) 9f) 10s) 11c)

ol Whes

12q) 131) 140) 150) 16g) 17p) 18a) 19k) 20d)

a Give examples of what you eat for breakfast from 1.
Highlight that we usually use the verb have in this context
(not eat or drink), for example, I usually have coffee and
toast. Students do the exercise in groups. Ask students
to share answers with the class.

9 a) Focus students on the photo and ask students what
the people do (they're cooks/chefs). Tell students that the
cooks, Kevin and Andy, work in an international language
school. They want to make typical breakfasts for the four
nationalities written on the blackboard in the photo.

Students work in pairs and make a list of what they think
is in each breakfast, using words from 1. Do not check
their ideas at this stage.

b) (I5TD Play the recording (SB p151). Students listen
and tick the food and drink on their own lists that Kevin
and Andy talk about.

C) Play the recording again. Students add any missing
items that Kevin and Andy talk about to their lists for
each breakfast.

Each group takes it in turns to role-play the conversation
for the group that wrote the original script.

While students are working, monitor and help with any
problems.

Finally, ask one or two pairs to role-play the conversations
for the class.

EXTRA PRACTICE AND HOMEWORK
4 Review Exercise 5 SB p37
CD-ROM Lesson 4C
Workbook Lesson 4C p23

Vocabulary food and drink (2); countable and
uncountable nouns

Review Present Simple; likes and dislikes; frequency
adverbs

% Check answers by writing the four headings from
the answer key on the board. Elicit the answers from the
students and fill in the table. Ask students which of these
breakfasts they would like.

Japanese | Brazilian | Spanish | English
rice bread | biscuits eggs
fish | cheese toast sausages
soup | orange juice | asandwich toast
green tea 1 coffee coffee { jam

tea

a) Pre-teach count. Focus students on the pictures in the
table and ask them to circle the correct answers in rules
1 and 2. Check answers with the class.

1 can 2 can’t

b) Check students understand singular and plural, then
focus on the examples in the table.

Students work in pairs and complete the table with words
from 1. Check answers with the class.

Point out that some words are uncountable in English
but countable in other languages, for example, bread,
toast. Elicit any other uncountable words from 1 that
are countable in the students’ language(s).

COUNTABLE NOUNS | UNCOUNTABLE NOUNS

singular plural toast bread

a sausage sausages fish coffee

an egg eggs soup cheese

avegetable  vegetables | orange juice  tea

a banana bananas jam meat
fruit cereal



4D and 4 Review

Help with Vocabulary

a)-b) Students do 5a) on their own or in pairs, then
check their answers in £ZE8 SB p129. Check answers
with the class.

Countable nouns can be plural.

We use a or an with singular countable nouns.
We don’t use a or an with plural countable nouns.
Uncountable nouns aren’t usually plural.

We don’t use a or an with uncountable nouns.
Point out that many drinks can be countable if we
mean a cup/glass of, for example, a coffee = a cup of
coffee, an orange juice = a glass of orange juice, etc.

a) Pre-teach meal and main meal. Use the example to
check students understand that a dash ( — ) means no
article. Students do the exercise on their own, then check

answers with the class. Elicit the reason for each choice.

Zan3 = 4 B =d6ian 72

b) Focus students on the example and use this to show
how students can make the sentences in 6a) true for them
by changing the underlined word (rice to chips).

Students work on their own, ticking the sentences in 6a)
that are true for them and changing the underlined word
in the other sentences.

4 Review

See p32 for ideas on how to use this section.

1a) listen to music/the radio; watch DVDs/sport on TV;
take photos; go running/dancing; read books/magazines

2a)
2b)

2 plays 3lives 4 work 5 goes 6 like 7 starts

N

Ed doesn't play golf on Sundays
My sister doesn’t live in the USA.
Jo and Liz don’t work at home.
She doesn’t go out a lot.

Tim’ parents don't like jazz.

Our class doesn’t start at six.
What food does he like?

Does he like shopping for clothes?
What does he do at the weekend?
What music does he like?

Does he like animals?

4a)

He’s a teacher.

He likes/loves Chinese food.
No, he doesn't.

He plays football and tennis.
He likes/ loves rock music.
Yes, he does.

4c)

O N A WN = OV A WN NO UV A Ww

C) Students work in pairs and compare sentences. Ask
students to share interesting information with the class.

Focus students on the speech bubbles. Use these to elicit

when we use it (singular or uncountable) and them
(plural) in the answers. Model and drill the questions
and answers with the class.

Students work in groups of four and discuss the food they

like/don’t like.

0 a) Start by describing your own perfect breakfast.

Students then work on their own and use the questions
to make notes about their own perfect breakfast.

b) Students work in groups and tell one another about

their perfect breakfast. Each group can then choose which

student has the best breakfast. Finally, ask these students
to tell the class about their breakfasts.

~~~ EXTRA PRACTICE AND HOMEWORK

Vocabulary Plus 4 Food p190 (Instructions p183)
Class Activity 4D Food habits p149 (Instructions
p126)

4 Review SB p37

CD-ROM Lesson 4D

Workbook Lesson 4D p24

Workbook Reading and Writing Portfolio 4 p70
Progress Test 4 p214
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6b) Uncountable: bread, cheese, toast, rice, soup, tea,

coffee, milk, meat
Countable: sausages, apple, eggs, biscuits, banana,
vegetables

:  See p32 for ideas on how to use this section.
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Student’s Book p38-p45

QUICK REVIEW eee

This activity revises food and drink vocabulary. Students

do the activity in pairs. Set a time limit of three minutes.
% Draw a two-column table with the headings countable
and uncountable on the board. Find out which pair has the
most words. Elicit which words go in each column. Ask if
other pairs have any different words and put them under
the correct heading.

Vocabulary Places in a town/the country

a) Students work on their own and tick the words they
know, then do the exercise in §75# SB p131. They can
then check answers in pairs. Check answers with the class.
You may also wish to teach the words a pub and a building.

Point out that British people often use a station to mean
a train station. Check students understand the difference
between a country (the UK, Spain, etc.) and the country

(undeveloped land or farmland not in towns and cities).

Also tell students that a bed and breakfast (or a B & B) is

a place to stay in someone’s house where you get breakfast
but no other meals. They are very common in the UK and
are usually cheaper than hotels.

Model and drill the words. Pay particular attention to the
pronunciation of station /'ste1fan/, beach /bizt [/, museum
/mju:'zizom/, mountains /'mauntinz/ and the stress on the
first syllable of cafeé /'keefer/.

Note that only the main stress in words/phrases is shown
in vocabulary boxes and the Language Summaries.

' 1t) 2s) 41) 5i) 6c) 7p) 8g) 9r) 10m) 11b)
12j) 130) 14e) 15q) 16h) 17f) 18d) 19n) 20k)

b) Students work on their own and choose four things
from 1a) for where they live and four things for where
they go on holiday.

Put students into groups to compare their ideas. Ask them
to share interesting ideas with the class.

Listening and Grammar

a Focus students on the photos and ask if they know where
the places are. Elicit which is a big city (Auckland, New
Zealand), a small town (Keswick, The Lake District in
England), and a village (Eyeries, Ireland). Drill village
/'vilid3/ with the class. Note the pronunciation of:
Auckland /'s:klond/, Keswick /'kasik/, Eyeries /'airi:z/.

Elicit the things from 1a) that are in the photos.

Auckland: the sea, flats Keswick: a lake, mountains
Eyeries: a road, houses, a bar

5A My kind of place

5 Homes and shops

Vocabulary places in a town/the country
Grammar there is/there are

Help with Listening sentence stress (2)
Review adjectives

Help with Listening

e This Help with Listening section reviews sentence
stress and helps students to understand what type
of words are usually stressed.

9 a) Remind students what sentence stress is by writing

one or two sentences on the board and asking them to
tell you which words are stressed. Ask them why these
words are stressed (because they’re the important words
that carry meaning).

Tell students that they are going to listen to sentences
from three conversations about the places in the photos.
{:EED Play the recording. Students listen and read,
noticing the stressed words.

b) Ask students to give you examples of nouns, verbs
and adjectives to check they remember these terms.
Students work on their own and look at the sentences
in 3a) in order to answer the question.

Check the answer with the class.

Nouns, adjectives and negatives all carry important
information and are usually stressed. Main verbs
are also usually stressed, but not the verb be in its
positive and question forms.

Check students understand that they have to match the
three conversations A—C to the photos and to the things
people talk about 1-3.

{573 Play the recording (SB p151). Students listen and

match the conversations. Check answers with the class.

A Keswick; 3 B Eyeries; 2 € Auckland; 1
a) Focus students on sentences 1-9 in 3a). Students do
the exercise in pairs.

b) ©F) Play the recording again. Students listen and
check answers. Check answers with the class.

Auckland: 3, 7, 9
Keswick: 1, 5, 8
Eyeries: 2, 4, 6




5A —

0 a) Students work in groups and discuss which place they

would like to visit. Encourage students to give reasons,
using vocabulary from 1a) or their own ideas.

b) Ask students to share answers with the class, again
giving reasons for their choices. Find out which place
is the most popular.

Help with Grammar

a)-b) Students do 7a) on their own by referring back to
the sentences in 3a). They then check answers in {5

SB p133. Check answers with the class.

e Check the tables with the class (see the tables in
) SB p133).

e We use there is/are to say that things exist in a
place. Students sometimes confuse there is/are
with it is/they are. 84 If this is a problem for your
students, write There’s a lake. Its beautiful. and There
are two hotels. They’re expensive. on the board to
highlight the difference. Note that the face2face
Elementary Workbook practises this distinction
in exercise 4, p26.

e Point out that 5 in theres ... is the contracted form
of thereis ... . Note that we don’t contract there are
... to there’re ... and we don’t use contractions in
positive short answers. We say Yes, there is. not

e Highlight the inverted word order of questions:
Is/Are + there + ... , and the use of any in negatives
and questions with there are. Note that the difference
between some and any is dealt with in lesson 5B.

0 a) Focus students on the photo of Keswick and elicit

what students can remember about the place.

Go through the two examples with the class to check
they understand that a tick means they should write
a positive sentence and a cross means they should
write a negative sentence.

Students {ill in the gaps on their own, then check answers
in pairs. Check answers with the class.

3's 4aren’t 5are 6’s 7 isn’'t 8 are

b) ©553 (7 Play the recording and ask students to
repeat. Highlight the pronunciation of there¥ /02z/ and
there are /deara/, and point out that these phrases are not
stressed. Repeat the drill if necessary.

a) Focus students on the table. Do questions 1 and 2
with the class.

Students then complete questions 3-8 on their own.
Check answers with the class.

1 Is there 2 Are there 3 Are there 4 Is there
5 Are there 6 Is there 7 Are there 8 Is there

Eﬁa Get | ,.ﬁEI:i}g‘\l ; fﬁE‘ .
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Instead of checking answers with the class, ask
students to check answers to 9a) by listening to [t

b) X} Focus on the examples. Play the recording
and ask students to repeat.

Point out that Is there and Are there are not stressed in
questions, but that is and are are stressed in positive short
answers: Yes, there is. Yes, there are. Repeat the drill if
necessary.

C€) Students think about places near their own home and
write yes or no in the me column in the table.

d) Use the speech bubbles to teach (five minutes) away.
Students do the exercise in pairs. Encourage students to
give more information about the places if possible. Each
pair should decide if they live in similar places, or if they
are very different.

Ask students to share interesting information with

the class.

A A

Give students time to think about their favourite place.

. Tell students that this place shouldn't be the place they

are in at the moment. Ask students to write down the
name of the place.

Students work in their own and tick/cross the things in
the box that are/aren’t in their favourite place.

a) Students work in groups of three or four and take
turns to tell their partners about their favourite places.
While students are working, monitor and help with
any problems.

If you have a class of beginners, ask students to
make sentences with there is/there are about the
things in the box in 10 before moving on to 11a).

b) Students stay in their groups and decide which of
their partners’ places they would like to visit and why
they would like to go there. Ask students to share their
ideas with the class.

Ask students to write a paragraph about their
favourite place.

Vocabulary Plus 5 Places in a town p191
(Instructions p184)

Class Activity 5A Places bingo p150
(Instructions p126)

5 Review Exercises 1 and 2 SB p45
CD-ROM Lesson 5A

Workbook Lesson 5A p25




58 Renting a flat

QUICK REVIEW eoe

This activity reviews there is/there are and places in a
town. 8% Write one true and one false sentence about
places near the school on the board and ask students to
decide which one is false. Students work in pairs and write
three true and three false sentences on a piece of paper.
Each pair swaps papers with another pair and tries to

find the false sentences.

Vocabulary Rooms and things in a house

o Focus students on the photo of Alex and his wife, Martina
on p41. Ask what they want to do (find/rent a {lat). Focus
students on the plan of the flat and the advert on p40.

Students do the exercise on their own, then check in pairs.
Check answers with the class. Point out that we can also
say sitting room instead of living room.

Model and drill the words, paying particular attention to
the pronunciation of kitchen /'kit [in/.

A balcony B kitchen C living room D bedrooms
E bathroom

a Check the two examples with the class and point out
that furniture is an uncountable noun.

Students work on their own and match the words with
the things in the flat, then check answers in pairs.

Check answers with the class. Point out that a sink is
in the kitchen and a washbasin is in the bathroom, and
highlight the difference between a chair and an armchair.

Also establish the difference between a cooker and a cook
(a person).

Model and drill the new words. Pay particular attention

to the pronunciation of furniture /'f3:nit [o/, double bed
/'dabl bed/, fridge /frid3/, bath /ba:0/ and washing machine
/'wofiy ma [1in/,

a single bed 8; a fridge 4; a coffee table 15; a bath 14;
a chair 7; a shower 11; a cooker 3; a toilet 12; a sink 2;
an armchair 16; a desk 9; a plant 17; a sofa 18;

a washing machine 5; a washbasin 13; a table 6

Students cover the words in the vocabulary box and
test each other by pointing to things on the plan and
asking What5 this?.

Students look at the plan of the flat for two minutes
and try to remember what is in each room. Students
close their books. Ask students to work in pairs and
write down what is each room. They can check
answers with the plan on SB p40 or in £7:78 SB p131.

g | SIS R e HRTHTE I0 =

Vocabulary rooms and things in a house
Grammar How much ... ?/How many ... 7; some, any, a
Review there is/there are; have got

N —
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Grammar and Listening

9 Pre-teach rent as a noun (How much is your rent?) and as

a verb (I rent a flat.), space and information.

Students do the exercise on their own. Set a time limit of
two minutes.
Students check answers in pairs. Check answers with the

class. Point out that we often use a to mean every: The rent
is £700 a month.

1 In Park Street. 2 £700. 3 Two. 4 80m? (square metres).
5 Nine (including two armchairs and the two chairs on
the balcony). 6 A sofa, two armchairs and a coffee table.
7 Call Rent-a-Home on 020 7655 4311.

Help with Grammar

0 a)-C) Check students remember the meaning of

countable noun and uncountable noun. Use words for food
and drink to remind them of the difference if necessary.

Students do the exercises on their own or in pairs, then
check answers in {27 SB p133. Check answers with
the class.

e a) Table, bedroom, people, chair, phone are countable
nouns (people is the plural of a person). Furniture,
money, space, time are uncountable nouns.

e We use How many ... ? with plural countable
nouns: How many bedrooms are there?.

e We use How much ... ? with uncountable nouns:
How much space is there in the flat?.

e Point out that we don’t usually say the word money
when we're talking about prices: How much is that?.

a) Pre-teach spend time, then ask students to do the
exercise on their own. Check answers with the class.

2 How many 3 How much 4 How many 5 How much
6 How many 7 How much 8 How many

b) Students work in pairs and take turns to ask and
answer the questions.

Ask students (o share any surprising answers with the class.

Before they do the questionnaire, ask students to
predict their partners answers. Students then ask
the questions to check if they are correct.



SB

0 a) Students read the advert again and find two things

they think are good about the flat. Compare answers
with the class.

b) Pre-teach estate agent by referring to Rent-a-Home
in the advert. Focus students on the photo of Alex and
Martina and establish that Alex is on the phone to an
estate agent who works for Rent-a-Home.

(i1 Play the recording (SB p151). Students listen
and put the things a)-f) in order. Check answers with
the class.

2d) 3b) 4c) sf) ee)

(.73 Give students time to read sentences 1-8, then
play the recording again. Students listen and decide if
the sentences are true or false.

Check answers with the class. Ask students to correct
the false sentences.

2T 3F One bedroom is quite small. 4T 5F There is
a cooker. 6F There are some shops only five minutes
away. 7F The rent is £800 a month. 8T

With a strong class, ask students to try and
remember which sentences in 7 are true or false
before they listen again, then play the recording
to check.

After 7, ask students to look at R5.5, SB p151 and
play the recording again. Students listen, read and
check their answers.

Help with Grammar

a)-C) Students do the exercises on their own or in
pairs, then check answers in SB pl133. They can
refer to R5.5, SB p151 if they wish. Check answers with
the class.

e Check the table with the class (see the table in
&) sB p133).

e We usually use some in positive sentences with
plural countable nouns and uncountable nouns.

e We usually use any in negatives and questions with
plural countable nouns and uncountable nouns.

* We use a (or an) in positive sentences, negatives
and questions with singular countable nouns.

e Point out that we can often use there is/there are or
have got to talk about things in the house: Has it
got a shower? = Is there a shower?.

0 a) Tell students that Alex and Martina now live in the

©

- flat. Martina is at the supermarket and phones Alex to

ask about food. Pre-teach butter and need.

Students work on their own and fill in the gaps, then
check answers in pairs.

b) €I Play the recording. Students listen and check
answers. Check answers with the class and ask students
to explain their answers.

2 some 3 any 4 some 5any 6 some 7 some
8any 9a 10any 11some 12some 13 a

Put students into two groups, group A and group B.

. Students in group A turn to SB pl06 and students in

|
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group B turn to SB pl114. Check they are all looking at
the correct exercise.

a) Students work in pairs with someone from their own
group and take turns to describe things in the picture
using there is/there are and some/any/a. Draw students’
attention to the examples in the box before they start.

b) Tell the class that there are twelve differences
between group A’s picture and group B’s picture.
Students stay in their pairs and make questions to ask
students in the other group about their picture. Focus
students’ attention on the examples in the box before
they start. While students are working, check their
questions for accuracy and help with any problems.

C) Put students in pairs, with one student from group A
and one student from group B in each pair. Students are
not allowed to look at their partner’s picture.

Students take turns to ask and answer questions about the |
pictures in order to find the twelve differences. Remind
them to use short answers (Yes, there is. No, there arent.,
etc.) where appropriate. Set a time limit of ten minutes.

d) Students work with their partner from their own
group and compare the differences they have found.
Check answers with the class.

1 A: two windows; B: one window 2 A: a CD player
on the fridge; B: a TV on the fridge 3 A: three chairs;
B: four chairs 4 A: two plants; B: no plants 5 A: a cat;
B: a dog 6 A: one bag on the floor; B: three bags on
the floor 7 A: four bananas in the fruit bowl; B: no
bananas 8 A: nine eggs in the fridge; B: six eggs in
the fridge 9 A: milk in the fridge door; B: no milk

10 A: four bottles of water; B: two bottles of water

11 A: no rice; B: rice on the table 12 A: three pizzas
on the table; B: two pizzas on the table

Class Activity 5B A place to rent p151
(Instructions p127)

5 Review Exercises 3, 4 and 5 SB p45
CD-ROM Lesson 5B
Workbook Lesson 5B p26




5C At the shops

/RealWorld shop language
Vocabulary shops; one and ones; things to buy
Help with Listening in a shop
Review Have you got ... ?; Canl have... 7;
\this/that/these/those

QUICK REVIEW eee

This activity practises there is/there are and things in

a house. Students do the activity in pairs. At the end of
the activity, ask students to share interesting information

with the class.

Students check answers in pairs. Check answers with the
class and ask what Martina and Alex bought.

You can also point out that Let me see and Er are
expressions that allow us time to think, and that I'll think
about it. is a polite way to say that we don't want to buy
something at the moment.

Shopping

‘Students discuss the questions in groups. Ask students
to compare answers with the class.

 Students work on their own and tick the words they

know, then do the exercise in {258 SB p131. They can
then check answers in pairs.

Check answers with the class. Point out the possessive %
at the end of many shops (a chemists, a bakers, etc.) and
that the person who owns the shop is called a chemist,

a baker, etc. Also highlight that we use in or at with
shops: You buy food in/at a supermarket, but we say

at a kiosk not in-a-kiesk.

Model and drill the words. Pay particular attention to the
pronunciation of chemist’s /'kemists/, pharmacy /'farmasi/,
newsagents /'nju:z eirdzonts/, butchers /'but [oz/ and
greengrocer’ /'grizngrousaz/.

€K 2a greengrocer’s 3 a butcher’s 4 a bank

5 a department store 6 a baker’s 7 a chemist’s
[US: a pharmacy] 8 A dry cleaner’s 9 a bookshop
10 a post office 11 a kiosk; a newsagent’s

Focus students on the photo on p43 and ask who the
two customers are (Alex and Martina from lesson 5B).
Ask students what they remember about them. Then
focus students on the shopping list on p42 and pre-teach
aspirin, cigarettes, dictionary and pasta if necessary. Point
out that in the example sentence You = people in general.

Students work on their own or in pairs and make
sentences to say where you buy each of the things on the
list. Check answers with the class.

aspirin: chemist’s; cigarettes: newsagent's/kiosk;
dictionary: bookshop; sausages: butcher’s/supermarket;
bread: baker’s/supermarket; apples, bananas:
greengrocer’s/supermarket; pasta: supermarket; TV,
new sofa: department store

' a) 5FD Tell students that Martina and Alex are now at the

shops, then play the recording. Students listen and decide
which shops they are in. Check answers with the class.

1 a department store 2 a greengrocer’s

b) Play the recording again. Students listen and fill in
the gaps in the conversations. Play it again if necessary:.

2 600 3 550 4 think 5 apples 6 green 7 red 8 bananas
Martina didn’t buy a sofa. Alex bought a kilo of apples
and some bananas.

Students practise the conversations in pairs. Ask
students to swap roles after a few minutes.

Help with Vocabulary

9 Establish that in English we try to avoid repeating

words in a sentence. Use the examples to show students
that one way of doing this is to replace a noun with one
or ones.

Student complete the rules on their own. Check
answers with the class. '

We use one in place of a singular noun.
We use ones in place of a plural noun.

a) Students read the conversations and decide which
shops Martina and Alex are in. Check answers with
the class.

1 a department store 2 a butcher’s/a supermarket
3 a bookshop

b) Students do the exercise on their own, then check
answers in pairs.

¢) L) Play the recording. Students check their answers.
Check answers with the class.

1 one; ones 2 ones 3 one; one

Students write their own shop conversations and
practise them in pairs. They can then act them out
for the class.



5C and 5D . .

At the newsagent’s

a) Focus students on the photo. Ask where Martina and

Alex are (at a newsagents). Students work on their own

and tick the words they know, then do the exercise in
SB p132. They can then check answers in pairs.

Check answers with the class. Model and drill the words.

Highlight the pronunciation of envelopes /'envaloups/,
tissues /'tifu:z/ and chocolate /'t foklat/.

1j) 2b) 3e) 4n) 5d) el) 7h) 8k) 9g) 10i)
11a) 12f) 13c) 14m)
b) Students do the exercise on their own or in pairs.
Check answers with the class.
stamps; maps; batteries; cigarettes; films; postcards;

tissues; magazines; lighters; newspapers; chocolate

€) Students make their lists on their own. Help students
with any new vocabulary at this stage.

Students work in groups and compare lists.

1) Focus students on the photo again, then play the

recording. Students listen and write down the things Alex

and Martina buy. Check answers with the class.

some batteries; a £10 phone card; some postcards;
four stamps (for Europe)

Help with Listening

e This Help with Listening section helps students to
understand typical phrases they will hear in shops.

a) Pre-teach change, receipt /r1'si:t/, Here you are. and
Anything else?. Drill these words/phrases with the class.

"0 Students read sentences a)-h). Play the recording
again. Students listen and put a)-h) in the correct order.

b) Ask students to look at R5.9, SB p152. Play the
recording again. Students read, listen and check answers.

2b) 3g) 4c) sh) ef) 7a) 8e)

5D In fashion

QUICK REVIEW eee

This activity practises shops and shopping vocabulary.
Students do the activity in pairs. #Z While they are
working, write the headings newsagent’s, greengrocer’s,
department store, supermarket on the board. Students tell
you things you can buy in these shops. Write them on the
board. Check which things students buy every week.

L T O U O B 1~ I OO oo~ 90

Real World
a)-b) Students do 10a) on their own or in pairs, then
check answers in ({510 SB p133. Check answers with
the class.

any; Can; much; that

a) (0] 1) Play the recording. Ask students to repeat.
Check that students copy the stress and intonation
correctly. Play the recording again if necessary.

b) Ask students to look again at R5.9, SB p152.

Students work in pairs and practise the conversation. Ask
students to change roles after a few minutes. While they
are working, monitor and correct pronunciation where
necessary.

~ Put students into pairs, student A and student B. Student

As turn to SB pl107 and student Bs turn to SB p115. Check
they are all looking at the correct exercise.

a) Allow students time (o read the information about
their roles and point out the prompts in the boxes. Focus
student As on the shopping list and student Bs on the
picture of the shop. Check students understand spend
money and that Sure. means OK.

Students do the role-play with their partner, with student
A buying things from student B’s shop. Student B starts
the conversation with Hello, can I help you?. While students
are working, monitor and help with any problems.

b) Give students time to read about their new roles. Focus

student As on the picture of the shop and student Bs on the
shopping list. Students then role-play another conversation,
with student B buying things from student As shop.

Finally, ask students how much they spent and what they
didn’t buy (student A: a film; student B: tissues).

EXTRA PRACTICE AND HOMEWORK \

5 Review Exercise 6 SB p45
CD-ROM Lesson 5C
Workbook Lesson 5C p28

- -
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7
kVocabulary clothes; plural nouns

Review have got; some, any, a; colours

Use what you are wearing to elicit the word clothes
/klavdz/.

Students work on their own and tick the words they
know, then do the exercise in {1} SB p132. They can
then check answers in pairs.



5D and 5 Review

Check answers with the class. Model and drill the words. . i a) Check students remember how we use some, any and
Pay particular attention to the pronunciation of trousers a, and refer them to &) SB p133 if necessary. Students
/'travzaz/, jeans /d3iinz/, suit /su:t/, skirt /ska:t/, jumper then do the exercise on their own.

/'d3ampa/, jacket ['d3zkit/ and shirt /[3:t/. Students check answers in pairs. Check answers with

CE3 1D 2d) 3g) 4h) 51) 7e) 8b) 9s) 100) 11j) the class.
12m) 13p) 14i) 151) 16c) 17n) 18k) 19q) 1any 2 some 3a 4some 5a 6any 7 some
a) % Elicit all the colours students know and write

them on the board. Pre-teach wear. b) Make 1 and 2 from 4a) true for you. Remind students

how to agree and disagree with positive sentences (Me

- Students work on their own and make their own lists too./Oh, I don.) and negative sentences (Me neither./Oh,
with words from 1 or their own ideas. Help students I do.). Demonstrate how to compare sentences with a
with vocabulary as necessary. (e CoTEeTl stitleiiE!

b) Focus students on the speech bubbles and drill these Students work on their own and make the statements true
examples with the class. Remind students of the phrases for themselves, then compare sentences in pairs.

in the week and at the weekend. .
Focus students on the article and check they understand

Stu.del.lts work in groups of three or four anc} talk about the headline. Then ask students to read the article and
their lists from 2a). While students are working, correct match paragraphs 1-3 to the people in the photos. Check
any mistakes you hear and help with any problems. Ewvers wiilihe Slass.
Help with Vocabulary LN 1 Libby 2 Yolanda 3 Michael
@ a) Focus students on the first example and point out 0 Students read the article again and match 1-6 to the
that the word jeans looks plural and takes a plural verb people in the photos. Students check answers in pairs.
(are), but is actually ‘one thing’. Tell students that it is Check answers with the class.

not possible to say ajearn. Compare this with the second
example, where shoes is a plural word and refers to two
shoes. Elicit that it is possible to use the singular form

1 Yolanda 2 Michael 3 Yolanda 4 Libby
5 Libby 6 Yolanda

(a shoe). |

a Students discuss the questions in groups of four.
b)-d) Students do the exercises on their own or in Include a mixture of men and women in each group
pairs, then check their answers in {258 SB p132. Check if possible. Ask students to share interesting points with
answers with the class. the class from their discussions. You can also find out how

many people think they are most like Yolanda, Michael or

e b) Jeans, shorts and trousers can mean ‘one thing’. Libby in their attitudes to clothes

Shoes, socks, boots and trainers can be singular.

o ¢) 1are 2% 3someé 44 = EXTRA PRACTICE AND HOMEWORK

* We can use a pair of with both types of plural Class Activity 5D Shopping crossword p153
noun: I've got a new pair of shoes/jeans. (Instructions p127) l
e The word clothes /kloudz/ is always plural. If we 5 Review SB p45 I
want. to use the singular, we can say an item of CD-ROM Lesson 5D l
clothing.

i
Workbook Lesson 5D p29 |
Workbook Reading and Writing Portfolio 5 p72 !
Progress Test 5 p215

5 Review

5a) 2 How much coffee do you drink? 3 How many hours
See p32 for ideas on how to use this section. do you spend travelling? 4 How much TV do you watch?
5 How much time do you spend on a computer? 6 How

[ ] ®*_ . ? #
la)-b) 2 market 3 station 4 airport 5 river 6 museum many emails do you write?

7 hotél 8 mountains

3a) 2 bed: it isn't in the kitchen
3 shower: it isn't a room

4 desk: it isn’t in the bathroom

7 dress; shoes; suit; shirt; trousers; skirt; tie; hat; top;
jeans; shorts; socks; jumper

5 living room: it’s a room, not something in the bathroom Progress Portfolio
6 bedroom: it’s a room, not a place to live s s L PRPEPE coreseasesnsenansanssessenas
7 washing machine: it isn't in the living room :  See p32 for ideas on how to use this section. :



Student's Book p46-p53

QUICK REVIEW eee

This activity reviews clothes vocabulary. Students work
on their own and write all the clothes they know. Set a
time limit of two minutes. Students compare lists in pairs,
then tell their partner about their favourite clothes.

Vocabulary Adjectives (2)

Focus students on photo A and the title of this lesson.
Establish that the people in the photo are three
generations of the same family.

Students discuss the questions in pairs. Check answers
with the class.

1 Margaret is Helen’s mother. Rebecca is Helen’s
daughter. 2 Margaret was born in 1940. Helen was born
in 1962. Rebecca is thirteen. 3 A Rebecca; B Margaret

a a) Students work on their own and match the adjectives
and their opposites, then check answers in pairs.

Students then do the exercise in §7%® SB p134. Check
answers with the class. Point out the prefix un- in unhappy
and unfriendly means not.

Model and drill the words. Pay particular attention to the
pronunciation of friendly /'frendli/, crowded /'kravdid/,
interesting /'intrastin/, dirty /'ds:ti/ and quiet /kwaiat/.
Point out that interesting only has three syllables.

(! 2d) 3g) 4c) 5j) 6i) 7k) 8b) 9e) 10a) 11f)

b) Focus students on photos A and B and the sentences
in the speech bubbles. Teach the difference between
Margaret is friendly. (1 know her) and Maigaret looks
friendly. (1 don’t know her but I think she is friendly
from her photo).

Students work in pairs and use the adjectives in 2a) to talk
about the photos. Ask students to share interesting ideas
with the class.

Write the adjectives in 2a) on cards. Put students
into pairs and give a set of cards to each pair.
Students try to match up the pairs of adjectives,
then check in §750 p134. Alternatively, this idea
can be used for revision next class.

Listening, Reading and Grammar

a) Tell students they are going to hear about a birthday
party. Pre-teach yesterday to establish that the text is in
the past.

©

6 Good times, bad times

" 6A Three generations

Vocabulary adjectives (2); years
Grammar Past Simple (1); be
Help with Listening was and were
Review clothes

{10 Focus students on the text in the speech bubble,
then play the recording. Students listen and read. Ask
students who they think is talking (Rebecca).

b) Students read about the party again and undetline the
things in the box in the text. Do the first answer as an
example with the class.

Students check answers in pairs. Check answers with
the class.

place: Perth, Australia

number of people: about forty

food: burgers, chicken

drink: Coke, orange juice

people not at the party: Rebecca’s grandfather
and her other two brothers

Help with Grammar

@) Students do the exercise on their own, then check
in pairs. Check answers with the class.

b)—c) Students do 4b) on their own, then check in
SB p135.

@2 While they are working, draw the table from 4b) on
the board so that you are ready to check their answers.
Check answers with the class.

e Check students understand that Rebecca’s text is in
the past, and that was, were, wasn't and weren't are
all past forms of the verb be.

e Focus students on the table on the board. Elicit
which words go in the gaps and fill in the table
(see the table in [EE50 SB p135). Highlight the
relationship between the pronouns and the past
forms of be.

e Highlight that wasn’t and weren’t are the contracted
form of was not and were not. Tell students that we
usually use the contracted forms when speaking
and writing.

e Point out that the past of there is/there are is there
was/there were.

e Teach students the phrase I was born in ... (place/
year). Point out that we can’t say Fherred-in— .



6A

‘ Check students remember who Helen is (Rebecca’s

mother). Students do the exercise on their own, referring
back to the table in 4a) if necessary, then check in pairs.
Check answers with the class.

1was 2 was 3 wasn’t 4 was 5 wasn't 6 wasn’t 7 were
8 weren't 9 was

0 a) Check students remember who Rebecca’s grandmother

is (Margaret) and ask which photo shows her thirteenth
birthday party (photo B). Ask students why they think
her party was in the street and teach a coronation (the
ceremony when a king or queen is crowned).

{73 Play the recording (SB p152). Students listen and
decide if it was a good party and why/why not. Check
answers with the class.

Yes, it was a good party. It was the same day as Queen
Elizabeth’s coronation and there was a big party in the
street with lots of food and about 300 people.

b) Give students time to read the questions. Then play
the recording again. Students check answers in pairs.
Check answers with the class. Note that in 1953 it wasn't
easy to buy meat in the UK, so chicken sandwiches were
a big treat.

1June 2" 1953. 2 In a street in London. 3 No, not very.
4 Chicken sandwiches. 5 No, they weren’t. 6 About 300.

Help with Listening

e This Help with Listening section helps students to
understand the weak and strong forms of was and
were in questions, statements and short answers.

0 a) Tell students that there are two ways to pronounce

was and were: the ‘strong form’ and the ‘weak form’.

{F) Play the recording. Students listen and notice

the difference between the strong and weak forms. Play
the recording again if necessary. Note that the recording
includes the strong and weak forms of was and were in

the table and the example sentences under the table.

b) Students complete the rules on their own or in pairs,
referring to the examples in 7a) if necessary.

Check answers with the class. Highlight that the strong
forms of was and were are stressed in sentences, whereas
the weak forms are unstressed. Point out the schwas /a/
in the weak forms and remind students that this sound
is always unstressed.

Also point out that there is only one pronunciation
of the negative forms wasn't /'wpzont/ and weren't
/wa:int/, and that these words are always stressed.

¢ In statements and questions was and were are
usually weak (and therefore unstressed).

e In short answers was and were are strong (and
therefore stressed).

Help with Grammar

0 a)—C) Students do the exercises on their own or in

pairs, then check their answers in 73 SB p135.

% Whilc they are working, draw the table from 8a) on
the board so that you are ready to check their answers.
Check answers with the class.

¢ Focus students on the table on the board. Elicit
which words in questions 2 and 3 from 6b) go in
each column and complete the table (see the table
in X3 SB p135).

e Highlight the word order of questions with
was/were: (question word) + was/were + subject
+ ... . You may wish to compare the questions
in the table to questions with be in the present,
(Where is he from?, What are their jobs?, etc.)
to show that the word order is the same.

e Check students have written the correct short
answers: Yes, I/he/she/it was., No, he/shel/it wasn'.,
Yes, you/we/they were. and No, you/we/they weren'.
Point out that we use contractions in negative
short answers.

53 €3 Play the recording (SB p152) and ask students
to repeat. Encourage students to copy the sentence stress
and the weak forms of was and were. You may wish
students to look at R6.4, SB p152 while they practise.

a) Students work in pairs and see if they can work out
how to say the years.

b) Students check their answers in £753 SB p134. Model
and drill the years. Point out the and in two thousand and
five. Note that for earlier dates, for example, 1704, we say

seventeen oh four not sevewteen-adfour.

C) Use the speech bubbles to teach the questions
When/Where was Ana born? and When/Where were
you born?. Drill these questions with the class.

Students work on their own and write the names of five
people in their family.

Students work in pairs and take turns to ask about the
people their partner has written down. Encourage

students to ask more questions about the people
(Who’s Ana? What does she do?, etc.).

Students move around the room asking where
other students were born. Students should find
the person who was born nearest to them
geographically.

m @) Use the example to highlight that the students should

make questions with the subject you. Students make
questions on their own.

Check the questions with the class. Drill the questions
with the class.



M )

6A and 6B

2 Where were you last night? 3 Were you at home
yesterday afternoon? 4 Where were you on your
last birthday? 5 Were you in this class last month?
6 Where were you last New Year’s Eve?

b) Students work in pairs and take turns to ask and
answer the questions. Encourage students to give more
information and ask more questions if possible.

Ask students to share any interesting information with
the class.

TPt pt ey -“7".1_':

Put students into pairs, student A and student B.
Student As turn to SB pl11 and student Bs turn to SB
p119. Check they are all looking at the correct exercise.

a) Students work on their own and write questions
with you or your about when they were thirteen from
the prompts. While students are working, check their
questions for accuracy and help with any problems.

b) Students write their answers in the you column.

N /

C) Students work with their partner and take turns to
ask and answer their questions. Students should write
their partner’s answers in the your partner column.

d) ®Z Write Tom and I were both happy at school. on
the board to show students that both comes after the
verb be. Then write I was happy at school, but Vanessa
wasn’t happy. on the board. Cross out the second happy
to show students that we don't repeat this word.

Students work with a new partner from either group A
or group B. They take turns to talk about themselves
and their partner, using the information from their table
in a). Again monitor for accuracy and help students
w1th any problems

P .

7~ EXTRA PRACTICE AND HOMEWORK e

Class Activity Famous people quiz p154 |
(Instructions p127)

6 Review Exercises 1, 2 and 3 SB p53
CD-ROM Lesson 6A

Workbook Lesson 6A p30

6B People who changed the world

QUICK REVIEW eee

This activity practises questions with was/were and times.
Students make a list of six times of the day on their own.

Students then work in pairs and ask each other where they

were at these times yesterday. Ask students to share
interesting answers with the class.

Vocahulary Life events

o Students do the exercise in pairs, then check answers
in SB p134.

Check answers with the class. Point out that we get

married to someone, not getmarried-with-someone.

Check that students understand the meaning of
university /jumni'va:siti/, divorced /di'voist/ and
law /1o:/.

Model and drill the collocations.

2 finish school/university 3 meet my husband/my wife
4 get married/divorced

6 become a lawyer/president 7 write a book/a letter
8 study languages/law

Students work in pairs and take turns to test each
other on the collocations. One student says the
noun, for example, law and his/her partner says
the whole collocation, for example, study law.

SR

Vocabulary life events

Grammar Past Simple (2): regular and irregular verbs;
positive and Wh- questions

Review was/were; dates; years

Reading and Grammar

) @) Focus students on the photo of Nelson Mandela. Elicit

what students know about him. Use this information to
pre-teach prison and politics.

b) Students work on their own and fill in the gaps in the
text with the dates and numbers in the box. Students
check their answers in pairs.

¢) £33 Play the recording. Students read, listen and
check their answers.

118% July 2 1943 3 1957 4 two 5 eighteen 6 four
7 1996

®% While doing 2a), write up students’ ideas on
the board to build up a profile of Nelson Mandela.
Students can then read the text to check if the
information on the board is correct.

Students do the exercise on their own, then check answers
in pairs. Check answers with the class.

2c) 3b) 4a) 5e) 6g) 7f)



Help with Grammar

a) Focus students on the boxes and teach students the
difference between regular verbs and irregular verbs.

Teach any new words, for example, stay, forget. Ask the
class to find the Past Simple of the first two verbs (start
and study) in the text.

Students then work on their own or in pairs and find
the Past Simple of the other verbs. 8¢ While they are
working, write the infinitives on the board in two
columns: Regular verbs and Irregular verbs.

Check answers with the class and write the Past Simple
forims on the board next to their infinitives. Leave these
on the board to help students with 4b) and 5.

e Check students understand that we use the Past
Simple to talk about the past and that we know
when these things happened.

e Regular verbs: started; studied; finished; lived;
worked; wanted; stayed; married

e Irregular verbs: became; had, got; met; went; forgot;
left; write

e Also compare marry (which must have an object:
She married him last year.) to get married (which
we can use without an object: I got married in
1999. or with to: She got married to Richard.).

b)—c) Students do 4b) on their own or in pairs by
referring to the verbs and their Past Simple forms in 4a),
then check answers in £78 SB p135 and the Irregular
Verb List, SB p159. Check answers with the class.

e b) 1-ed 2regular verbs that end in -e: -d; regular
verbs that end in consonant + y: -y - -i and add -ed

3 Yes, it is.
¢ Check students have understood the spelling rules
in the table in {248 SB p135 and the reason for

doubling the p in stopped (stop ends in consonant
+ vowel + consonant).

e Highlight that the Past Simple is the same for all
subjects.

e Point out that there are no rules for the Past
Simple of irregular verbs.

e Draw students’ attention to the Irregular Verb List,
SB p159.

a) ' Play the recording of the regular Past Simple
forms from 4a) and ask students to repeat.

Ask students which of the Past Simple forms end with the
sound /1d/ (started, studied, wanted, marvied).

Point out that for regular verbs ending in a /t/ or a /d/
sound, the -ed ending in the Past Simple is pronounced as
an extra syllable /1d/ (started, needed, etc.) Pay particular
attention to the pronunciation of finished /'fimfd/ and
worked /w3:kt/ as students often have problems
pronouncing the consonant clusters.

6B

b) €52 (2 Play the recording of the irregular Past
Simple forms from 4a) and ask students to repeat.

0 Pre-teach prize, win (Past Simple: won).

Students work on their own and fill in the gaps with the
correct form of the Past Simple.

Students check answers in pairs. Check answers with
the class.

2 studied; was 3 had 4 left; went 5 became; won

a) Focus students on the title of the quiz and ask
students if they can name any of the people in the
photos. Pre-teach fly and explorer.

Students do the quiz in groups.

b) Students check answers on SB p158. Find out which
group got the most answers right.

1b) 2a) 3b) 4a) 5a)

Help with Grammar

a) Check students understand the headings in the table.
Use the example to illustrate the word order of Past
Simple questions.

b)—__c) Students do 8b) on their own, then check answers
in f£X3 SB p135.
®% While they are working, draw the table from 8a) on

the board so that you are ready to check their answers.
Check answers with the class.

e Focus students on the table on the board. Elicit .
which words in questions 2 and 3 from the quiz
go in each column and complete the table (see
the table in £7508 SB p135).

e Use these examples to illustrate the word order
in Past Simple questions: question word + did +
subject + infinitive + ... .

e Point out that the auxiliary did has no meaning
but is used to make the question form of the
Past Simple.

o W% show students the similarity between Past
Simple and Present Simple questions by writing
some Present Simple questions on the board
(Where do you come from? What does he do?, etc.).
Point out that the only difference in form is the
auxiliary do/does in the Present Simple and did
in the Past Simple.

e Also highlight that we use did for all subjects,
including he/shefit.

a) Students do the exercise on their own, then check
in pairs.

b) €7D Play the recording. Students listen and check.
Play the recording again and ask students to repeat.




6B and 6C

Focus on sentence stress and point out that did isn't
usually stressed.

2 Where did you meet your best friend? 3 Where
did your parents meet? 4 When did you first go to
another country? 5 What did you do last weekend?

C) Students work in pairs and take turns to ask and
answer the questions in 9a).

While they are working, correct any mistakes you hear
and help students with any vocabulary they need.

Ask students to share interesting answers with the class.

k="
il ey
EJT

@ Ask students to look at SB p120.

a) @4 Draw your own timeline on the board and
write a few years or dates on it which mark important
events in your life. Tell the students about these events.

Students then work on their own and choose five to
eight things from the list that they want to talk about.
They write the event and the time when it happened
on their timeline.

6C Four weekends

QUICK REVIEW eee

This activity reviews Past Simple forms. Students work
on their own and write a list of ten verbs and their Past
Simple forms. Remind them of the Irregular Verb List,
SB p159. Put students into pairs. Students take turns
to say a Past Simple form from their list. Their partner
says the infinitive.

b) Students work in pairs and talk about their
timelines. Encourage students to ask follow-up
questions and to remember as much as they can
about their partners life.

While students are working, monitor and help with
any problems. :

C) Put students into new pairs. Students take turns
to tell their new partner three things about the person
they talked to in b).

Finally, ask students to share any interesting
information with the class.

~~ EXTRA PRACTICE AND HOMEWORK

~
Vocabulary Plus 6 Irregular Verbs p192
(Instructions p184)
Class Activity 6B Antonio’s honeymoon p155
(Instructions p128)
6 Review Exercises 4 and 5 SB p53
CD-ROM Lesson 6B
Workbook Lesson 6B p31 )
\
Real World showing interest and continuing a conversation

Vocabulary weekend activities
Help with Listening showing interest
Review Past Simple

1 Sarah 2 Jane 3 Mick 4 Henry

0 a) Focus students on the phrases 1-8 (work every evening,

How was your weekend?

0 a) Focus the students on the picture and ask where the
people are (in an office/a meeting). Tell students that the
meeting is on Monday morning.

Pre-teach busy /'b1zi/ and terrible, and check students
remember great and quiet.

Students work on their own or in pairs and try to match
the people to the types of weekend they had.

b) Focus students on the four texts A-D around the
picture and ask students what they are (a letter, a list,
an email, a diary). Students read the texts and check
their guesses in 1a).

Check answers with the class and ask students to give
reasons for their choices. Note that the diary entry (D)
was written by Jane.

clean the car, etc.). Check students understand the phrases
and teach the washing, go away and wonderful if necessary.

Students work on their own and fill in the gaps with
words/phrases from the box, then check in §778 SB p134.

Check answers with the class. Check students understand
the new words/phrases all day, a bad cold, a couple of days
and until.

Establish the difference between these phrases: be cold
(not hot) and have (got) a cold (ill); all day (all the hours
in one day) and every day (all the days in one week,
month, etc.); do the washing (clothes) and do the washing
up (plates, cutlery, etc.); go shopping (for clothes, shoes,
CDs, etc.) and do the shopping (for food and for other
necessities).

Model and drill the phrases. Pay particular attention to
the pronunciation of tired /tarad/ and couple /'kapal/.



— 6C

2 clean the house 3 write an email 4 do the shopping 1 Jane; Henry 2 Mick; Sarah
5 go away for a couple of days 6 sleep until 11 a.m.
7 be tired 8 have a bad cold

Help with Listening

e This Help with Listening section helps students to
be a good listener by introducing useful phrases for
showing interest during a conversation.

Write the words and phrases {rom 2a) on sets of
coloured cards (one colour for the verbs and another
colour for the other words/phrases). Put students -
into groups. Give one set of cards with the verbs

and the words/phrases to each group. Students
match the verbs to the words/phrases, then check

in §7X3 SB pl34.

a) Give students time to read sentences 1-8 and
responses a)-h).

(81 Play the recording. Students listen and match the
sentences to the responses. Check answers with the class.

b) Students work in pairs and take turns to test each 2d) 3a) 4b) 5e) 6g) 7h) 8f)
other on the collocations, as shown in the speech bubbles.
b) Pre-teach be sorry and be surprised.

C€) Students read texts A-D again and underline all the
Students work on tl'}_gir own and fill in the table, then

collocations from 2a) they can find in the texts. Point out

that the verbs may be in the infinitive or the Past Simple. check answers in [ITCER SB pl35.
Check answers with the class. Check answers with the class.

A go away for the weekend; had a wonderful time I'm happy for you: Oh, great! Oh, nice.

B clean the car; do the shopping; write report I'm sorry for you: Oh, dear. What a shame.

C was ill; worked every evening I'm surprised: Wow! You're joking! Really?

D Slept until 11 a.m.; did the washing
d) Focus students on the collocations in 2a). 8 Elicit 0 Establish the importance of intonation in showing interest
the Past Simple forms of the verbs and write them on the by saying Oh, really? in an interested way and then in an
board for students to copy. uninterested way

(X} 020 Play the recording and ask students to repeat.
Focus on the intonation of each phrase and ask students
to exaggerate the intonation pattern if necessary.

1 worked 2 cleaned 3 wrote 4 did 5 went away
6 slept 7 was/were 8 had

a a) Students work on their own and write six things they 0 Put students into pairs, student A and student B. Student
did last weekend. While they are working, help with any As turn to SB p105 and student Bs turn to SB p113. Check
new vocabulary as necessary. they are all looking at the correct exercise.

Give students a few moments to study the words/phrases

b) Use the speech bubbles to remind students of Me too.
in the box and read sentences 1-6.

as a way of agreeing with a positive sentence. Check
students understand last weekend. Students work in pairs and take turns to say the sentences.

His/her partner should respond with one of the phrases in
the box. While students are working, monitor and help
with any problems.

Students work in pairs and talk about what they did last
weekend. Students must find three things they both did.

Ask each pair to tell the class what they both did last

weekend.
Real World
Students work in pairs. Give students three 0 a) Tell students that, after showing interest, we often
minutes to think of as many other words/phrases continue conversations by asking ‘follow-up’ questions
that collocate with the verbs in 2a) as they can. to find out more information.
The pair that thinks of th’e most words/phrases Students work on their own and fill in the gaps in the
wins. @2 Write students’ phrases on the board questions. Check answers with the class.

eali folthe erbentonolicr sden site Copy: Highlight that What was it like? is asking for a

description or an opinion about a place or thing.
Point out that we don’t use like in the answer. We say

Being a good listener It was ... (great/expensive/boring, etc.), not H-was-like

Focus students on the people in the picture again and (8"“.“,-3[‘3-)- This language point is dealt with in more
check students know their names. detail in lesson 10B.

750 Play the recording (SB p152). Students listen and Model and drill the questions.
decide who is speaking in each conversation.




6C and 6D ———— -
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1was 2 Are 3 did 4 did 6 did 7 did 8 did

b)-¢) Students do 8b) on their own or in pairs, then
check in SB p135.

a) 479 % b) 3 °L; 2 d) 5.6, 75 8

d) ¢ Ask students to look at R6.9, SB p152, then
play the recording. Students listen, read and underline
the follow-up questions. You can also ask students to
circle the phrases for showing interest from 5a).
Students check answers in pairs.

Play the recording again, pausing after each follow-up
question and asking students to repeat.

a) Students do the exercise on their own. While they are [

working, move around the room and help with any new
vocabulary as necessary.

6D The good and the bad

/'
kVocabulary adjectives with very, really, quite, too

QUICK REVIEW eoee

This activity reviews ways of showing interest and
continuing a conversation. Give students a few moments
to think of five things they did last week. Students then
do the activity in pairs. ®% f necessary, elicit/write the

language from [

T and {7772 on the board before

pairs start.

Pre-teach and drill competition / komp1'tifan/.

Students discuss the questions in groups. Ask groups
to share their ideas with the class.

Focus students on the title of the article and teach winners
and losers. Allow students a few moments to read the first
paragraph of the article only, then ask the class what they

think the rest of the article is about.

0 a) Focus students on the photos in the article and the

names of the people. Ask who they think had a good
experience (Jim) and who had a bad experience (Sandra).

Students work in pairs, student A and student B. Student
As read about Jim and student Bs read about Sandra. All
students answer the same questions 1-6. Ask students to
cover the text about the other person before they start.

b) Student work with their partner. Student A asks
student B questions 1-6 about Sandra. When student B
has finished answering the questions, student B asks
student A questions 1-6 about Jim.

Early finishers can tell their partners any other interesting
things from their part of the article.

Check answers with the class.

L Workbook Lesson 6C p33

b) Focus students on the conversation in the specch
bubbles. Point out that the conversation uses both aspects
of being a good listener studied in the lesson: showing
interest and continuing a conversation.

Demonstrate the activity with a confident student and try
to continue the conversation for as long as possible.

Put students into pairs. Students take turns to ask their
partner what they did at times 1-5 in 9a). Encourage
students to continue each conversation for as long as
possible. While students are working, correct any
mistakes you hear and help with any problems.

Finally, ask students to tell the class one interesting thing
their partner told them.

= EXTRA PRACTICE AND HOMEWORK =esssseems

6 Review Exercise 6 SB p53
CD-ROM Lesson 6C

Review Past Simple; Present Simple

Jm 1 A weekend for two in Paris. 2 His girlfriend,
Naomi. 3 In a very expensive hotel near the River
Seine. 4 Quite hot. 5 They had coffee by the river
and went to the Louvre Museum. 6 He asked Naomi
to marry him.

SANDRA 1 A weekend for two in Scotland. 2 Her
boyfriend, Logan. 3 A really cheap, ugly hotel.

4 Really bad and too cold. 5 They didn’t go out and
they had a fight in the evening. She went to bed early
and he talked to the receptionist for hours. 6 He left
Sandra and went away with the receptionist.

a) Students read their part of the article again and find
all the adjectives.

JM big, expensive, hot, good, long, crowded,
interesting, wonderful, beautiful

SANDRA happy, empty, cheap, ugly, dirty, small, bad,
cold, boring, early, young, friendly, terrible

b) Students compare lists with their partner and find as
many opposite pairs as they can. 8% Check answers with
the class and write the opposite pairs on the board.

Give students time to read the other part of the article and
ask about any new vocabulary.

big/small; expensive/cheap; hot/cold; good/bad;
crowded/empty; interesting/boring; wonderful/terrible;
beautiful/ugly



6D and 6 Review

Help with Vocabulary

a) Students work on their own and match sentences
1-3 to pictures A-C.

Check answers with the class. Highlight that too has
a negative meaning and means more than you want.
Point out that we don’t use too to mean very very.

We say She’ really happy. not Shes-toe-happy. Check
students understand very and really mean the same.

1C 2A 3B

b) Students work on their own and find examples
of very, really, quite and too + adjective in the article.
Students check answers in pairs.

¢)—d) Students complete the rule in 5¢), then check in
{730 SB p134. Check the answer with the class.

e Very, really, quite and too come after the verb
be and before adjectives.

Pre-teach plane and drive. Students do the exercise on their
own, then check in pairs. Check answers with the class.

2 very 3really 4 very 5too 6 really 7 quite 8 too

a) Students work on their own and write the name of a
place in their town/city for the phrases in 1-6.

b) Focus on the speech bubbles to show students how

to structure the conversation. Students work in groups and
discuss the places they have written down. Encourage
students to comment on the places. Finally, ask students to
tell the class about two of the places their group discussed.

m—_ IS o— s e i s

' Ask students to turn to SB p102 and look at Da Do Ron
Ron. This song was originally recorded by the American
group The Crystals in 1963.

Students work on their own and write the Past Simple
. forms. Remind them of the Irregular Verb List, SB p159.

6 Review

See p32 for ideas on how to use this section.

1 2 unhappy 3 poor 4 empty 5 dirty 6 short
7 unfriendly 8 intelligent 9 noisy 10 interesting

2a) 1 was/wasn’t 2 were/weren’t 3 was/wasn't
4 were/weren’t 5 was/wasn't

3a) 2 Were your family all together last New Year’s Eve?
3 Were you with your friends on Saturday evening?

4 Were both your parents born in the same country?

5 Were you born in the place you live in now?

W% Check answers with the class. Write them on the
board. Students need these Past Simple forms for 2a).
Check students understand the literal meanings of stand
and catch. Drill their Past Simple forms stood /stud/ and
caught /ka:t/. Pre-teach stand still and catch someone eye.

i
l
|
|

2 stood 3 told 4 was/were 5 walked 6 knew
7 caught 8 looked

@) Give students time to read the song. 41 Play the
recording. Students listen and fill in the gaps using some

words more than once. Play it again il necessary. !
}

b) Students check answers in pairs. Play the recording
again, pausing after each line for students to check.

2 stood 3 told 4 was 5 stood 6 was 7 walked
8 knew 9 caught 10 looked 11 caught 12 walked
13 looked 14 looked 15 walked

£ a) % Write rhyming pairs of words on the board
. (do/shoe, etc.) to teach students rhyme /raim/. Students
work on their own and find two more pairs of words in
the song that rhyme.

eye/my; fine/mine

b) Students do the exercise on their own or in pairs.
Check answers with the class.

2 heart 3 name 4 when 5 make 6 what 7 seven 8 day

estesbeesiommmessiatiaas: ——— SOOI U HOS—. - - o revamn—

»~— EXTRA PRACTICE AND HOMEWORK —

Study Skills 3 Using your English dictionary p204 |
(Instructions p200)

Class Activity 6D Money, money, money! p156
(Instructions p128)

6 Review SB p53

CD-ROM Lesson 6D

Workbook Lesson 6D p34

Workbook Reading and Writing Portfolio p74
Progress Test 6 p216—-p217

4 2lived 3 met 4 got 5had 6 went 7 met 8 moved 9 was

5a) 3 Where did Stan meet Margaret? 4 When did they

get married? 5 When did they have Helen? 6 Where did
Helen go in 19862 7 Who did she meet there? 8 Where

did they move to in 1990? 9 When was Rebecca born?

6a) 2 Oh, great! 3 Oh, nice. 4 You're joking! 5§ Oh, right.

Progress Portfolio

¢ See p32 for ideas on how to use this section.




Student’s Book p54-p61

- 7A Licence to Kkill

QUICK REVIEW eee

This activity reviews the Past Simple and adjectives
with very, really, quite and too. Give students a few
moments to think of three places they went to last
year. Put students into pairs. Students take turns to tell
each other about the places. Encourage students to ask
follow-up questions to find out more information.

Vocabulary Types of film

@

a) Students work on their own and tick the words they
know, then check their answers in £7£8 SB p136.

Check answers with the class and elicit current or well-
known films for each type, if possible. Teach the American
English word movie.

Elicit the singular form of each type of film (an action film,
a thriller, etc). and check the spelling of a comedy. Also
point out that we use the word film(s) in the phrases
action film(s), horror film(s) and sci-fi film(s), but not with
the other types of film.

Model and drill the words. Highlight the pronunciation of
thrillers /'Orilaz/, horror /"hora/ and sci-fi /'saifai/.

Note that only the main stress in words/phrases is shown
in vocabulary boxes and the Language Summaries.

Download some film pictures or posters from the
Internet for students to match to the film types.

b) % Elicit different ways to talk about likes/dislikes
(Ilove ... , I really/quite like ... , ... are OK, I dont like ... ,
I hate ...) and write them on the board.

Point out that we usually use plural countable nouns
without the with these phrases when we are talking

generally: I like action films. not Hike-actionfitim. or Hike

Use the speech bubbles to remind students of (Yes,) me
too. to show agreement and Really? to show surprise.

Students work in groups and take turns to talk about the
films they like and don' like.

Ask each group to tell the class which was the most
popular type of filim in their group.

Reading and Grammar

Focus students on the posters in the article and ask
students if they like Bond films.

Students work in groups and think of all the things they
know about James Bond, for example, He’ British, hes a
spy, etc.

7 Films, music, hews

(’Vocabulary types of film

Grammar Past Simple (3): negative, yes/no questions
and short answers

Help with Listening .Past Simple questions

\Review Past Simple: positive and Wh- questions

% Students share their ideas with the class. Write the
ideas on the board. Note that 007 is pronounced double
oh seven.

9 a) Pre-teach the vocabulary in the box. Note that the aim

of these boxes is to highlight which words you need to
pre-teach to help students understand the text that
follows. The vocabulary in these boxes is not in the
Language Summaries in the Students Book.

Point out that kill must take an object (They killed him.),
but die is intransitive and does not take an object (He died
in 1968.). Also teach spy as a synonym for secret agent.

Model and drill the words. Highlight the pronunciation of
climbing /'klaimin/ and licence /'laisons/.

b) Pre-teach title and movie star, then check students
understand the possible titles 1-3.

Students read the article and choose the best title. Set a
time limit of two minutes to encourage students to read
for gist.

Students compare answers with the whole class and give
reasons for their choices.

2 From schoolboy to spy

€) Students read the article again and answer questions
1-6. Students check answers in pairs or groups. Check
answers with the class.

Point out that Eton and Fettes are British public schools.
In the UK ‘public schools’ are, in fact, private schools
and are very expensive. You can tell the class that Prince
William from the British Royal family went to Eton.

Scotland

His parents died.

Eton and Fettes.

4 He worked as a secret agent for the British navy.
5 1950

6 one

w N =

Help with Grammar

) a)—b) Students do 4a) on their own, then check their
answers in {40 SB p137.

Check answers with the class.



e To make the Past Simple negative of be, we use
wasn’t or werent.

e To make the Past Simple negative of all other
verbs, we use didnt + infinitive.

e Check students understand that didn’t is the
contracted form of did not.

e Point out that we use didn’ for all subjects
(I/you/he/she/it/welthey) and highlight the word
order: subject + didnt + infinitive + ... .

e Also highlight that we use the infinitive after
didn’t, not the Past Simple form. We say He didn’

study very much. not He-didnt-studied-very-mich.

¢) Students work on their own and find four more Past
Simple negatives in the article about James Bond.

Check answers with the class.

didn’t have didn’t like didn’t get weren't

Focus on the example sentence and point out that didn't is
always stressed (all negative auxiliaries are stressed
because they carry meaning).

{758 (2 Play the recording (SB p152). Ask students to
repeat. Check students copy the sentence stress correctly.

You can also ask students to turn to R7.1, SB p152. They
can then follow the sentence stress as they listen.

a) Focus students on the example. Show how sentence 1
has been made negative.

Students do the exercise on their own, ticking the true
sentences and making the other sentences negative.

b) Students work in pairs and compare sentences to find
out how many are the same. Encourage them to ask
follow-up questions where possible, for example, What
did you have? for sentence 2.

Ask each pair to share one or two of their sentences that
are the same with the class.
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